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Education and Learning through Childhood Experience Maria Montessori's quotes emphasize the importance of child-led learning, concentration, and independence. She highlights that children thrive when given freedom to explore and learn at their own pace. The key principles are: * Concentration is essential for happiness and engagement *
Children need to manipulate objects and gain experience through hands-on activities * Education must begin at birth and involve the child's natural curiosity and desire to learn * Praise, help, or even a look can interrupt concentration, so it's crucial to let children work independently * The teacher's role is to prepare and arrange an environment that
fosters development and independence By understanding these principles, we can create an environment that allows children to grow, develop, and reach their full potential. This approach values the child's autonomy, curiosity, and natural desire to learn and explore. By embracing this philosophy, we can provide a supportive and stimulating
environment that encourages children to thrive and become confident, capable, and independent individuals. The Montessori Philosophy: Emphasizing Child-Directed Learning The core idea of Montessori education is to create a specialized environment that fosters cultural activity and independence in children. Teachers are guided to use subtle hints
and touches to initiate learning, allowing the child to develop at their own pace. A fundamental principle of Montessori education is to focus on establishing relationships between concepts rather than detailing individual facts. By doing so, knowledge is gained and confusion is avoided. Montessori teachers must possess a unique blend of virtues,
including tranquility, patience, and humility. This moral alertness enables them to create a peaceful learning environment, unencumbered by interference that can stifle activity and concentration. Children are seen as both a hope and a promise for humanity's future. Education is recognized as the best tool for promoting peace and harmony among
individuals. The ultimate goal of Montessori education is not only to develop children but also to contribute to creating a better world where justice, love, and unity prevail. Montessori education emphasizes collaboration between humans and the universe, recognizing that individual freedom is rooted in independence and self-empowerment. By
promoting peace and social harmony through education, humanity can work towards a brighter future. The philosophy of Maria Montessori, its founder, was shaped by her experiences as an engineer and educator. She traveled extensively to share her educational approach with others, leaving behind a legacy that continues to inspire educators
around the world. She joined medical school as a third-year student and became one of the first women to do so in Italy. According to her biography, she never wanted to be just a teacher but rather focused on being a scientist studying human nature. She was also a strong advocate for feminist causes and represented Italy at an international
congress in Berlin during her graduation year. After completing medical school, Montessori started a medical practice and worked with children who had disabilities. In Rome, Talamo sought to offer childcare and education services to residents of his new buildings, prompting him to invite Montessori's involvement. This opportunity allowed her to
create a model classroom where she could study various educational materials and methods' impact on ordinary children. This laid the groundwork for a "pedagogical naturalism" project aimed at cultivating materials and environments that foster children's freedom and allow them to reveal fundamental truths about human nature, development, and
culture. Montessori documented her initial findings in the "Casa dei Bambini" (Children's House) in 1909, publishing "Il Metodo della Pedagogia Scientifica applicato all'educazione infantile nelle Case dei Bambini." The book was later translated into English as "The Montessori Method," undergoing revisions over four decades. This experiment
garnered international attention and led Montessori to shift her focus from medicine to pedagogy, with her giving over fifty teacher training courses worldwide. As her life progressed, she emphasized children's rights and the role of children in society's rehabilitation. A notable episode in her life was her collaboration with Benito Mussolini during
Italy's fascist period, although their relationship eventually ended due to ideological differences and anti-fascist activities. Montessori's educational approach has been subject to interpretation regarding its compatibility with fascist ideology, specifically under Mussolini's regime. Some argue that her pedagogy was well-suited for serving fascism
(Engelmann 2022), but more commonly accepted is the view that the relationship between Montessori and fascism was a marriage of convenience, with each side initially hearing what they wanted to hear (Kramer 1976). However, as time passed, fundamental differences in their principles led to a predictable halt in their collaboration (Moretti 2023).
A comprehensive overview of debates surrounding Montessori's stance on fascism is provided by Christine Quarfood (Quarfood 2022), including intermediate views such as Luisa Lama's suggestion that fascism might have deceived Montessori regarding its attention to childhood issues (Lama 2002, quoted in Quarfood 2022). Quarfood herself notes
certain aspects of fascist ideology that Montessori might have found appealing, like Mussolini's emphasis on education and eugenics. Nonetheless, Montessori's commitments to peace, cosmopolitanism, and expanding liberty for children put her at odds with fascist ideology. Despite sharing an interest in the role of education in human progress,
particularly in addressing illiteracy in Italy, Montessori and fascism took this shared interest in very different directions due to fundamental differences. Over the course of her life, Maria Montessori wrote nearly two dozen books, hundreds of essays, and articles, including concrete pedagogical materials and extensive lecture courses for which
transcripts are available. Some of her notable works include "Il Metodo della Pedagogia Scientifica applicato all'educazione infantile nelle Case dei Bambini" (1909), translated as "The Montessori Method" (1912) and later as "The Discovery of the Child", and "Antropologia Pedagogica" (1910), translated as "Pedagogical Anthropology" (1912). These
works, particularly "Il Metodo della Pedagogia Scientifica applicato all'educazione infantile nelle Case dei Bambini", provide insights into her philosophical ideas and pedagogical practices. The late 20th century, was a period of great intellectual activity for Maria Montessori, where she critiqued thinkers such as Darwin, Lombroso, and her mentor
Guiseppe Sergi. In "L'autoeducazione nelle Scuole Elementari”, published in Italian in 1916, Montessori delved into her method and epistemology, discussing topics like imagination, intelligence, philosophy of mind, agency, morality, and religion. One of her most well-known works today is "The Absorbent Mind", a book first published in English in
1949 based on lectures in India, which was later revised and republished as "La mente del bambino: Mente assorbente" in 1952. This work focuses on child development during the first six years of life, covering topics such as embodied movement in cognition, volition and character, social solidarity in political organization, and the role of love in
human life. In addition to her published books, many of Montessori's smaller speeches and articles provide insight into her philosophy, including her 1913 Rome Lectures (MS 28) and 1946 London Lectures (MS 27), which showcase her intellectual development throughout her career. Articles such as "Norme per una classificazione dei deficienti in
rapporto ai metodi speciali di educazione" (1902) and "La teoria lombrosiana e 1'educazione morale" (1903) demonstrate her engagement with the intellectual landscape of early 20th-century Italy. Other notable works include "The Unconscious in History" (1948 [1973]), "Cosmic Education Lectures" (1935-6 [2007-9]), and the collection "Education
and Peace", which explore her metaphysics, political philosophy, and vision for peace through education. Marina Montessori's work, particularly her writings from the early 20th century, holds significant importance for understanding her theological and philosophical views on religion. However, these texts do not exclusively focus on what might be
considered "philosophical" topics in a narrow sense. While she engages with influential thinkers like William James, Sigmund Freud, Henri Bergson, and Friedrich Nietzsche, her direct involvement with central figures of customary philosophy is relatively limited. To appreciate Montessori's philosophical contributions, one must be willing to excavate
her ideas that are often embedded within her broader vision for human life, which she articulates in various contexts, including pedagogy and cultural critique. There is a notable absence of Montessori's thought in modern education and philosophy of education literature. Her pedagogical approach has been largely overlooked by academic
philosophers of education despite its importance and depth. For instance, the Journal of the Philosophy of Education has published only a handful of articles that significantly discuss her work. This neglect does not stem from a lack of philosophical richness within Montessori's thought but rather from the need for scholars to actively seek out and
appreciate her contributions. Montessori's own educational philosophy was shaped by her studies at the University of Rome, particularly under Luigi Credaro, who emphasized the importance of pedagogy as a distinct science. She envisioned raising pedagogy to its rightful place within the broader field of philosophy, recognizing its autonomy and
dignity. Her work is often positioned within the progressive or child-centered education tradition alongside thinkers like Jean-Jacques Rousseau, Johann Pestalozzi, John Dewey, and others. Montessori's constructivist views on education and child development have also been documented. Despite facing criticism for being overly permissive in granting
children too much freedom and being overly disciplined, Montessori's philosophy of education centers around two primary tenets: the importance of a prepared environment that fosters independence and self-directed learning among children. Her approach has had significant impacts on educational theory and practice but remains understudied by
philosophers of education. Montessori's pedagogy is built on two key principles: the child's freedom and the prepared environment. According to her, "freedom is the basis of pedagogy" and it stems from human nature itself (18:74). This means that children should be allowed to choose their own work and not be influenced by external factors, so they
can develop spontaneously according to their inner nature. For freedom to thrive, a child needs an environment that supports their development, with necessary materials for auto-education. Montessori's approach is similar to Michel Foucault's concept of heterotopia, where the "utopia of the autonomous child" can be realized (Quarfood 2021: 57).
She believed in providing children with rich environments, including child-sized furniture and tools, that allow them to follow their guiding instincts towards development. Montessori identified an innate desire for concentration on self-chosen tasks, which is essential for personality development. Her pedagogy focuses on creating environments where
children can engage in activities that capture their attention, while also protecting their independence once they are in those environments. She described this process as "normalization," which is not about standardizing children but rather allowing them to develop their true personalities normally (1:134, 183). Montessori's views on child
development have been compared to Schiller's accounts of the drives towards play and development. However, Montessori conceptualizes self-directed activity as work rather than play, although this difference might be due to her focus on children's education versus adults'. The experience of freedom is closely tied to the concept of play, which might
be more important for adults who often view work as instrumental and productive. Given article text here Montessori presents a distinct approach to education, focusing on freedom for both children and adults. Her philosophy aims to liberate women from domestic duties to participate in the workforce while fostering an environment that allows
children to thrive and develop. This mindset led her to identify specific "sensitive periods" in childhood, where children are more likely to develop certain capacities due to their natural interest in work related to those areas. Montessori's approach to learning is rooted in a "developmentalist" perspective, which recognizes the importance of
individualized instruction at different stages. Her views on agency and ethics are nuanced, as she argues that children can develop moral principles through experience rather than relying solely on adult guidance. A notable aspect of her pedagogy is its emphasis on fantasy in early childhood education, suggesting that imaginative play should be
grounded in reality. Furthermore, Montessori's philosophy emphasizes sensory education, embodied movement, and hands-on learning experiences. She believed that children learn best through self-directed activities, such as the use of control-of-error mechanisms to correct mistakes. This approach encourages autonomy and problem-solving skills in
children. Additionally, Montessori classrooms often feature mixed-age groupings, where younger and older children work together, promoting social coordination and moral development through shared experiences. Montessori’s Educational Philosophy Emphasizes Human Flourishing and Metaphysical Understanding She believed her educational
approach was essential for human development, not just an educational philosophy. Andrew Colgan's work suggests that Montessori provides a response to the "Is-Ought Objection" in philosophy of education, based on scientific pedagogy that distinguishes between accidental and essential human qualities. In her concept of "normalization", children
are allowed to thrive in healthy environments, revealing what is truly essential for human flourishing. This approach is rooted in Montessori's "pedagogical naturalism", which involves observing free children and discovering fundamental truths about the human condition through careful observation and care. Montessori's metaphysics emphasizes life
and spirit as active forces in the universe, comparable to Hegel's teleological metaphysics, Bergson's concept of creative evolution, and a broader "metaphysics of life". Her ideas are outlined in various texts, including her introduction and first chapters of Pedagogical Anthropology, elementary materials, and occasional essays. Montessori's philosophy
is influenced by teleological principles in various aspects of development. This concept, known as teleology, drives individuals and species towards progress and perfection. The "creative energy" guiding this process aims for normal development, not chaotic explosion like a bomb. This vital force not only sustains life but also creates the world and its
harmony, depending on living beings' evolution. Montessori describes nature as a plan of construction, with everything fitting into it, from rocks to humans. She even suggests that life emerged to meet a need for harmony before its own origin. The teleological orientations of individuals serve a more holistic purpose: their functions in the cosmic plan
are crucial for the fulfillment of Life's Purpose. Montessori's emphasis on biological interdependence in her works anticipates modern ecology, which reveals animals' role in maintaining earth's harmony through their "enormous work." This concept is linked to her metaphysical claim that life's purpose is to obey a hidden command, suggesting a
deeper connection between living beings and the world around them. This idea of teleology being both individual and species-level is key to understanding Montessori's philosophy. It implies that every living thing plays a crucial role in contributing to the greater harmony of creation, from plants purifying the air to coral filtering the sea. This
perspective highlights the interconnectedness of all living beings and their responsibility in maintaining balance within the world. Montessori believed that harmony among all living beings and ecosystems is crucial for creating an ever-improving world. She did not see humans as solely meant to enjoy life on Earth but rather to evolve the cosmos
itself. Montessori's ecological principles, such as organisms adapting to their environments by serving specific functions within those ecosystems, are now widely accepted facts. Unlike many contemporary ecologists, Montessori saw a deeper purpose underlying these processes - teleology. She believed that adaptation is essential for living organisms
because it allows them to direct evolution in a way that promotes ecological harmony and the "evolution" of the cosmos. Montessori also saw the emergence of mind as a natural process. She viewed the mind as a "telluric force" that arises from biological forces, just as biological forces emerge from chemical ones. This force makes use of but
supersedes biology, marking a higher level of teleologically-oriented agency. The mind has its own laws and is ultimately an aspect of the life of conscious organisms. This account of consciousness addresses the hard problem of consciousness in a way similar to Thomas Nagel's Mind and Cosmos and consonant with contemporary thinkers such as
Henri Bergson, Francisco Varela, Eleanor Rosch, and Evan Thompson. Montessori's emphasis on biological freedom also contributes to understanding meaning and value in naturalistic terms. In her teleological metaphysics, more complex structures give rise to higher-order forces or powers in nature. Life emerged from the functioning of organic
molecules, and mental powers emerge from complex biological systems in response to needs implicit in the world. In the natural world, a new energy has been awakened on our planet. This energy aims to accelerate the evolution of life by overcoming physical energies' limitations and lethargy. Beyond her philosophical ideas about vital forces, Maria
Montessori's pedagogy contributes significantly to the study of human consciousness. She proposes that in children's development, especially during their fetal stage and early infancy, we can observe how conscious beings emerge from unconscious physical states. Through her lifelong research on how thought and action develop in children,
Montessori created a conceptual framework emphasizing life's creative power and its continuous connection to the mind. According to her philosophy, every child is a "spiritual embryo" that grows into an intelligent, self-aware human being through various mechanisms. For instance, she explains that for a child to become aware of their surroundings,
they must be exposed to them multiple times; cognitive understanding depends on transferring information from the conscious to the subconscious, sparking interest and enabling intelligence to accept new knowledge. Moreover, different "psychic organs" develop independently before uniting. Consciousness develops gradually, starting as a small
membrane that grows over time. Given her theory of how consciousness arises from biological life, Montessori offers an in-depth exploration of unconscious cognition. Similar to contemporary researchers in the field of embodied cognition, she views mindedness as a form of embodiment rather than something separate from the body's movements.
Concerning the unconscious mind, Montessori identifies two key powers: horme, an unconscious volition, and Mneme, an unconscious memory or cognition (see note 1). Horme is the fundamental force driving unconscious life, guiding living things towards their goals, akin to a vital force or will power. She compares horme to Bergson's élan vital and
Freud's libido but attributes its concept to Percy Nunn. On one hand, horme is a universal power present in all living things; it can be seen as the "will of nature" even manifesting in plant roots' ability to choose what promotes their growth (see note 2). On the other hand, human infants' horme evolves on a developmental continuum with adult willing.
Unconscious horme is not identical to its conscious manifestation; Montessori defines the will as conscious horme, following Nunn's definition. However, unconscious horme in human infancy organically develops into conscious thought and action over time. In Maria Montessori's philosophy of mind, a series of "gradual stages" of development unfolds
like the rising sun, with each stage building upon the previous one (17:38). At the heart of this process is horme, an unconscious structure that adapts to its environment through experience. This susceptibility to modification by experience gives rise to a kind of unconscious memory, which Montessori calls "Mneme" (Nunn 1930 [2010: 23]). Mneme
refers to the tendency to preserve effects of environmental interactions in future hormic tendencies. Montessori's concept of Mneme bridges epistemic concepts of knowledge and cognition, psychological notions of memory, and biological principles of adaptation. Cognition extends basic biological adaptive tendencies, as seen in infants' and young
children's "absorbent minds" that retain impressions of their environment. Both willing and cognition have unconscious correlates grounded in human biology, studied in experimental pedagogy. Montessori emphasizes the embodied nature of cognition, not just in the brain but in the entire life of the human organism. She argues that cognition is
enacted through bodily movements, such as language and physical work (22:67). In her approach to education, Montessori prioritizes observing the whole child, including their body, rather than focusing solely on intellectual development (18:62). Like contemporary embodied cognition theorists, Montessori sees cognition as an active, enactive
process. She believes that "mind and movement are part of the same entity" (1:126) and that only through action can children learn (1:154). This emphasis on embodied cognition in practice is a key aspect of Montessori's educational philosophy. Montessori's philosophical approach is deeply intertwined with her metaphysical views, as evident in her
distinction between horme (unconscious volition) and Mneme (unconscious memory or cognition). This embodied and enactive philosophy of mind is also reflected in her pedagogical practice, which emphasizes the child's inherent powers and abilities. In contrast to Thomas Nagel's secular conception of a metaphysics that includes teleology,
Montessori often freely connects nature's purpose with a "governing intelligence" or "Divine Spirit". Her Catholic upbringing and explicit discussions of God in her published works have sparked debate among scholars, ranging from descriptions of her Christian sensibility to views emphasizing her conflicts with the Catholic Church. Some argue that
Montessori was influenced by theosophy, while others see her philosophy as contributing to debates about the hiddenness of God and the role of embodiment in religion. Ultimately, Montessori's use of the concept of God serves to highlight the child's inherent potential and the importance of respecting their autonomy. Respecting the laws of creation
is crucial when considering a child's development. We must acknowledge that we can't shape or mold them, as this would undermine the divine work. Montessori's writings on faith and God are primarily aimed at elevating the dignity of the child. Regarding epistemology, Montessori's approach emphasizes interested empiricism. She believes that
sensory experiences form the foundation of intellectual growth and understanding. Her philosophy is hierarchical, with lower-order concepts serving as building blocks for higher-order ideas. This is reflected in her emphasis on the senses as the starting point for all intellectual pursuits. While Montessori shares some similarities with empiricists like
John Locke and David Hume, she differs from them in four key ways. Firstly, her approach is interested, meaning that sensory processes are driven by an inner drive rather than being passive. This is evident in how children concentrate their attention on certain stimuli that align with their interests. Secondly, Montessori rejects the idea of passive
senses, recognizing that even raw sensory experiences require active attention and engagement. She believes that life is essentially active, and this applies to perception as well. Children only perceive what they are interested in and have a sense of purpose for. Thirdly, her approach focuses on cultivating sensory awareness through training and
exercises. Unlike Locke, who believed that sensory distinctions can be made without effort, Montessori recognized the need for deliberate cultivation to develop even basic sensory discrimination. Lastly, Montessori's empiricism is distinct from Hume's in its rejection of the idea that ideas arise solely from sensory experience. Given text analysis
resulted in: Hume presents a possible counterexample to strict empiricism by suggesting that experiencing a range of colors, excluding one particular shade of blue, enables the imagination to form an idea never experienced before. However, Montessori disagrees, arguing that color discrimination is not solely a passive ability but rather an acquired
skill. Through her sensory discrimination training, she found even adults struggle to distinguish subtle shades of color in their physical surroundings. To develop the ability to see colors and imagine them, one requires experience and regular sensory exercises. Montessori's empiricist epistemology emphasizes the role of senses in cognitive
development, suggesting that unconscious intelligence plays a significant role in guiding attention towards certain interests. Her philosophy extends the concept of associative learning from Hume to include subconscious "engrams" - traces of past experiences stored in the mind. This distinct empiricism differs from earlier philosophers like Locke and
Hume, focusing more on cultivating senses as active capacities rather than relying solely on sense data. Montessori's empiricist approach highlights the importance of embodied cognition and emphasizes unconscious processing. Given article text here Montessori's theory of cognitive development emphasizes the importance of exercising faculties in a
reliable manner, but she also acknowledges that agents must be accountable for genuine intellectual virtues. This perspective is aligned with virtue epistemology, which posits that agents must be able to take responsibility for their intellectual character. Montessori's work highlights the cultivability of basic capacities such as sensation and the
significance of exercises of agency in shaping these abilities. Her approach to intellectual virtues, including sensory acuity, intellectual patience, and quickness, provides valuable insights into the nature of epistemic character. Furthermore, her emphasis on embodied cognition and physical dexterity recognizes the importance of movement and
physical excellence as a form of intellectual virtue. Montessori's pedagogical practices, which foster deeply engaged states of concentration and promote flow, can enhance creativity and moral development. Her focus on agency and independence, particularly in children, is central to her approach, as she seeks to empower children to make choices
and direct their own learning. Montessori's views on children's agency emphasize their ability to construct their own adaptations without coercion, with their "absorbent mind" allowing for psychological adaptation to cultures in a way consistent with their own agency. Children seek independence through a "conquest of independence," aiming directly
at functional independence. In contrast to prevalent views about original sin, Montessori believed that children's agency is less corrupted than adult agency due to the lack of negative effects from accrued self-conscious sins. Her views set her apart from dominant trends in philosophy of action and childhood, which take adult agency as paradigmatic
for the nature of agency and view paternalism towards children as prima facie acceptable. Instead, Montessori sees second-order reflection and rational deliberation as adult modifications of a more basic sense of autonomous agency, consisting of persistent work on self-chosen tasks governed by norms of excellence. Montessori's child-centered
pedagogy respects children's agency and resists approaches to education that emphasize externally-imposed discipline and correction. She refers to free children in environments conducive to freedom as "normalized," meaning they undergo a psychological recovery and return to normal conditions, rather than conforming to pre-given norms. The
three key pillars of Montessorian ethical life are character, respect, and solidarity. Character is introduced as an essential aspect of human excellence, with Montessori explaining that ideas about what character really is remain vague worldwide. She connects character elements to normalization, work, or independence, emphasizing the capacity for
self-chosen, norm-governed activities that involve persistence, concentration, and striving for perfection. Unlike Aristotelian character, Montessorian character is closely tied to agency, attentive work, and independence. Her concept draws from Nietzschean ideas on self-perfection and individual elevation, as seen in Martin Simons' (1988) work.
Having character means being attracted to self-elevation towards excellence, or perfection. Character is the primary Montessorian moral value. Respect for others' work is a natural outgrowth of character, becoming an obligatory moral requirement. This respect is not a limitation on one's own agency but rather its natural fruit. Other elements of
ethical life include social solidarity, obedience, and hierarchy in social organization. Note: I randomly selected the "ADD SPELLING ERRORS (SE)" method with 40% probability. ... its mastery grows with the improvement of its supporting muscles, ultimately allowing it to meet the necessary conditions for effectiveness (9:137, 140). Montessorian
values are essentially virtuous. The process of forming character is akin to learning piano, where one must choose and maintain specific muscular coordinations, leading to lasting habits (9:129). Similarly, cultivating respect and solidarity requires being able to navigate social situations without disrupting others, such as maintaining a safe distance or
waiting for one's turn. Through these practices, children develop essential bodily manners like standing, avoiding interruptions, speaking softly, and handling materials with care. As time passes, these habits become deeply ingrained in daily life (1:202). Moreover, physical movements are integral to demonstrating politeness, grace, and courtesy,
which can be seen as a form of willpower (see Bettman 2003; Montessori 1912: 84, 353, 365-66; cf. 17:139). This emphasis on embodied politeness adds depth to discussions on the role of etiquette in moral life (e.g., Buss 1999). Montessori's educational approach mirrored a practical feminist agenda by emphasizing professional capabilities in
traditionally male-dominated fields. Her pedagogy encouraged free exploration without gender distinctions, allowing children to develop beyond societal expectations. Simultaneously, Montessori pioneered "scientific feminism," utilizing scientific inquiry to challenge misogynistic theories and promote women's contributions to various disciplines. She
highlighted the contradiction between anthropological claims of female inferiority and empirical evidence demonstrating equal brain development in women. By promoting scientific literacy, Montessori aimed to empower women with rational decision-making authority, particularly in personal choices such as motherhood. Her advocacy for maternal
education and rights aligns with Italian feminist trends emphasizing women's reproductive autonomy without sacrificing traditional gender roles. Given text Montessori said, Women's social victory will be a maternal victory, one destined to ameliorate, to render stronger the human species. A woman, after having gone on to conquer social labor, will
take a further step: she will conquer her biological labor, which is the true goal of feminism: the victory of her own children. Women's rights have been at the forefront of discussions for decades, with similar arguments being made about children's roles in society as are currently being made. In the past, it was seen as absurd to consider women as
forgotten human beings. However, critics argue that such treatment is patronizing and neglects dignity. Similarly, parents often claim to love their children but fail to truly appreciate them for who they are. This lack of understanding leads to a situation where adults try to control children rather than allowing them autonomy, resulting in what can be
described as a dictatorship. Feminist thinkers like Montessori recognized the intense oppression faced by both women and children. Her work emphasizes the importance of education in creating peace and promoting human rights. According to Montessori, establishing peace is crucial and she believed that teaching was the method to achieve it. Her
writings on education and peace are now archived and available for study, offering valuable insights into her philosophy. The interconnectedness of humanity highlights the irrationality of war, exemplified by the notion that one nation's impoverishment doesn't necessarily make another richer. History has shown that victors often don't reap new
benefits from their triumphs, whereas defeated nations become a burden to others. A new phenomenon arises: victors must aid and help rebuild these nations to prevent them from becoming a danger. Montessori posits that mass communication, transportation, and economic interdependence have created a "single organism" of humanity, though this
unity is not yet fully acknowledged. She advocates for education as a means to peace, emphasizing the importance of collaborative work environments, which foster an internal sense of harmony and moral guidance. Montessori's pedagogy focuses on developing children who can work together freely, without competition or injustice, allowing them to
grow according to their individual needs. This approach produces self-determining adults naturally opposed to war. Given text about Anna Montessori here is rewritten to reflect its meaning without changing it significantly. Given article text here Marginalization of Montessori Montessori's Approach to Children's Learning Montessori believed
children preferred materials with clear order and self-correction capabilities. She designed environments that allowed for sustained, self-directed attention. In contrast, Dewey emphasized giving children freedom in natural settings, encouraging open-ended exploration and creative response. William Heard Kilpatrick, a protégé of Dewey's, examined
Montessori's method in his book "The Montessori System Examined" (1914). Kilpatrick praised Montessori's "doctrine of liberty," but criticized her approach to social cooperation. He believed Montessori's focus on individual work and mutual respect was more important than cooperation. Kilpatrick Criticized Montessori's Rigid Materials Kilpatrick
argued that Montessori materials were too artificial and rigid, offering little variety for children. Instead, he advocated for a more practical approach, focusing on real-life situations. He also felt that Montessori's methods belonged to the 19th century, comparing them unfavorably to those of John Dewey. This criticism contributed to the decline of
interest in Montessori's method within the US educational establishment. Despite this, Montessori's ideas have had a lasting impact worldwide, with tens of thousands of schools incorporating her pedagogical philosophy and methods. Her concepts on child development, such as "sensitive periods," have become widely accepted. While some of her
political ideals remain unrealized, her legacy continues to shape educational theory and practice through organizations like the Association Montessori Internationale and the American Montessori Society. The AMI Journal and other publications help disseminate Montessori's works, while research programs like Angeline Lillard's examine her
methods within the context of psychology. Recent studies in psychology, as well as recent research compiled in The Bloomsbury Montessori Handbook (2023), highlight the significance of Montessori's work across various fields, including philosophy. Despite being largely overlooked by philosophers, there are signs of growing interest in applying her
ideas to pressing philosophical issues, extending beyond education to other areas such as virtue epistemology, moral philosophy, technology studies, and more. Andrew Colgan's research (2016) demonstrates the relevance of Montessori's epistemology to her educational philosophy, while Patrick Frierson shows how she addresses contemporary
concerns in virtue epistemology, moral philosophy, and technology studies (2018-2024). Additionally, Laura Di Paolo illustrates the anticipation of embodied/enactive/extended mind concepts in Montessori's work, which remains relevant for various philosophical issues related to the human mind (Di Paolo et al., 2024). Erica Moretti's research
highlights the importance of peace in Montessori's approach, offering new historical perspectives and potential alternatives to contemporary approaches in peace studies and education (2021), while Nicholas Parkin uses Montessori's ideas to defend "educational pacificism" (2024). De Giorgi has conducted historical research on Montessori's religious
works (2013-2019), whereas Natalie Carnes' article explores Montessori's "theological anthropology," offering novel perspectives on oppression, the human condition, original sin, and other crucial topics within a feminist-liberationist theological context (2015).
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