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Tēnā tātou katoa
This climate change wellbeing guide is a companion to Huringa āhuarangi: 
Whakareri mai kia haumaru āpōpō I Climate change: Prepare today, live well 
tomorrow, a learning programme for years seven and eight ākonga. It aims to 
support you and your ākonga as you learn about climate change. Teachers/
kaiako and ākonga will have wide-ranging reactions to the subject, with 
some experiencing strong emotions. 

The guide’s format and content has been informed by our in-depth consultation 
with a diverse group of children and young people: rangatahi Māori, Pacific 
young people, and high school climate activists. From our discussions, a 
range of recommendations led to the foregrounding of te ao Māori and Pacific 
perspectives. We are deeply grateful for the kōrero that was shared with us. 

The naming of this guide as Te Tai Unuora, by Hana Mereraiha (Mātanga Reo), 
draws on Māori spirituality and Māori values simultaneously. In doing so, we 
honour and value the wellbeing sustained through our relationships with Ranginui 
and Papatūānuku and their offspring, and with all the deities of the natural and 
supernatural worlds, human and nonhuman. Relationality is all important. In a 
mātauranga Māori framework, humans and nonhumans share whakapapa and 
so the perceived divisions that exist between them in a conventional Western 
worldview dissolve. 

Our very being depends on the mutuality of the ebb and flow of the tides; on the 
give and take experienced in mutual relationships, and on the interdependence 
between the living and non-living. Whatever we receive from the natural world, 
we must return; whatever we perceive from the supernatural world, we ought 
to welcome with humility and gratitude. Te Tai Unuora is about absorbing and 
celebrating the intra-relationships and the inter-relationships that define our 
humanity and maintain balance. Ki uta, ki tai, hiki nuku, hiki rangi, kia mataara,  
kia mataora. Tēnā rā tātou katoa.

How to use Te Tai Unuora
In the guide you’ll find short sections offering ideas to support a wellbeing 
approach to climate education. We forefront key constructs from the worldviews 
of Māori and Pacific peoples to assist teachers/kaiako supporting the wellbeing 
of ākonga as they learn about the climate crisis. The guide aligns with material in 
the modules of Huringa āhuarangi: Whakareri mai kia haumaru āpōpō I Climate 
change: Prepare today, live well tomorrow. Each section of the guide contains 
hyperlinks to further information and relevant resources. A comprehensive list of 
resources, support services and references is provided at the end of the guide.

Te Tai Unuora

Photo: Look Up Look Down Photography/Unsplash



Huringa Āhuarangi | Climate Change — WELLBEING GUIDE3

Te Tai Unuora  2

How to use Te Tai Unuora 2

1. Wellbeing in the face of climate change 4

2.  Te Ao Māori 6

 2.1  Māori wellbeing in the context of colonialism 7

 2.2  Supporting the wellbeing of ākonga Māori 8

  Building legacies of transformation 10

  Resisting racism 10

3.  Climate change and Pacific peoples’ wellbeing 12

 3.1  How teachers/kaiako can support the wellbeing  
  of Pacific ākonga 13

4.  Learning from research on wellbeing and climate 15

 Supporting emotional wellbeing 15

 Reframing our language 15

 Nurturing hope 16

 Facilitating collective action 16

 Fostering resilience 16

5.  Supporting wellbeing after climate disasters 17

 Here and now 17

 Support and recovery activity: expression through art 17

6.  Resources 19

 Youth-led organisations 19

 Short informative articles 19

 Te Ao Māori resources: 19

 Pacific Islands materials 20

 Aotearoa NZEI Reports 20

 International 20

7.  Finding support 21

8.  Full list of references 23

Table of Contents



Huringa Āhuarangi | Climate Change — WELLBEING GUIDE4

Children and young people, our ākonga, have the right to be supported while 
they learn about the climate crisis. This means listening and responding to their 
perspectives on climate change (UNICEF, 2015). To develop this guide, we 
spoke with a range of Māori, Pacific, and Pākehā children and young people, 
including a group of school climate activists. This guide takes the view that what 
is good for Māori is good for all those who live in Aotearoa (Penetito, 2011).

The most recent (2022) report from the Intergovernmental Panel on Climate 
Change (IPCC) contains two overarching messages:  one of urgency and one 
of hope. It maintains that there is still time to take the necessary actions. It also 
strongly affirms the significance of Māori  knowledge about climate change 
planning as this knowledge-base promotes collective action and mutual support 
in our region (Intergovernmental Panel on Climate Change (IPCC), 2022).

 Goal 4.7 of the United Nation’s Sustainable Development Goals (UNESCO, 
2017), to which our government is accountable, recognises the important role of 
education in supporting sustainable futures.

 Both globally and  locally, children and young people are demonstrating 
their concern about the climate crisis. They express strong frustration at the 
manner in which adults, particularly those in positions of power and authority, 
are failing to act with urgency to generate the required change. Being heard is 
important: “Young people who feel their voice is valued more regularly engage in 
their education and positively contribute to society” (Watson, 2022, p. 1).

The New Zealand  Government’s child wellbeing strategy affirms the 
importance of fostering emotional wellbeing. Young people need to feel 
empowered to “exercise kaitiakitanga: care of the land and connection to nature.” 
They need to know that their voices, perspectives, and opinions are being heard 
and responded to (Department of the Prime Minister and Cabinet, 2020). For this 

to happen we must be: “providing children and young people with information, 
to enable them to have their voices heard and considered, and to acknowledge 
the efforts and positive contributions they make to the wellbeing of their 
families, whānau, communities and their environment” (Office of the Children’s 
Commissioner, 2021, p. 49). 

As with the new  Aotearoa NZ’s Histories Curriculum (Ministry of Education, 
2022), teachers/kaiako are now required to support ākonga to engage with 
‘difficult knowledges’ that may generate feelings of discomfort (Harcourt, 2020). 
Adopting an emotionally responsive approach may be challenging for some 
teachers/kaiako, as the important role of emotions in teaching and learning has 
been “largely neglected in mainstream educational discourse” (Bryan, 2020, p. 
12). Because of this, some may feel unprepared or ill-equipped to work with their 
ākonga in an emotional capacity.

1. Wellbeing in the face of climate change

“There may be no greater, growing threat facing the world’s children – and their children – than climate change.” (UNICEF, 2015, p. 7).

Photo: Margot Richard/Unsplash

https://www.nature.com/articles/d41586-022-00585-7
https://www.nature.com/articles/d41586-022-00585-7
https://www.ipcc.ch/report/ar6/wg2/about/factsheets/
https://www.ipcc.ch/report/ar6/wg2/about/factsheets/
https://unesdoc.unesco.org/ark:/48223/pf0000247444
https://www.thelancet.com/journals/lanplh/article/PIIS2542-5196(21)00278-3/fulltext
https://www.rnz.co.nz/news/national/399046/how-school-children-are-coping-with-eco-anxiety-as-they-worry-about-climate-change
https://www.childyouthwellbeing.govt.nz/our-aspirations/strategy-framework
https://aotearoahistories.education.govt.nz/content-overview
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When we find it difficult to acknowledge our own or others’ emotional distress, 
we may default to our own preferences to avoid discomfort. Young people 
don’t find it helpful to be told ‘not to worry’, to have their concerns dismissed or 
downplayed, or to feel an expectation that their generation will eventually solve 
the climate crisis. Young people have the right to information that will support 
informed decision-making. We must be well-informed about climate change 
before we can choose to be courageous about climate change.

Researchers point out that emotions such as anxiety, grief, anger, and frustration 
are valid in the context of the urgency of the climate crisis. Such expressions 
of feelings require respect and the provision of collaborative opportunities “to 
enable and empower youth to find a way through their eco-anxiety towards 
agency and action” (Bright & Eames, 2021, p. 3).

Collaborative, participatory, action-oriented approaches are key to offering 
children and young people the chance to influence their futures (Ministry of 
Education, 2019b). Such approaches enable ākonga “to reflect on their emotional 
state, face their concerns, learn from their critical reflections, and transform their 
emotions into a catalyst for constructive action” (Bright & Eames, 2021, p. 3). 
Collaboration and dialogue enable ākonga to place their individual concerns 
about climate-change within a wider collective context, and to explore shared 
responses to these concerns.

As with the  new histories curriculum, a key focus is the need to generate a 
local curriculum that involves engagement with whānau and community, marae, 
and local iwi. This work also aligns with elements of the Teaching Council’s 

 Code of Professional Responsibility, which highlights the following:

Acknowledging Feelings with Empathy
The psychologist Dr Marshall Rosenberg has developed a framework that 
enables people to identify their feelings more clearly, and to explore how  
these may relate to unmet needs or a mismatch with one’s values. 
Demonstrating empathy for the feelings and needs of others is a foundation  
for collaboratively problem-solving a resolution. 

Expressing honestly and receiving empathetically is achieved through  
four components:

1) descriptions 
of what has been 
experienced (as 
separate from 
judgments and 
evaluations)

2) identifying feelings 
emerging from this 
situation (NB: For a 
resource featuring 
explanations 
of whakataukī 
describing various 
emotions, click 

 here.)

3) recognising the 
needs, values, and 
desires that underpin 
these feelings

4) working out 
solutions to resolve 
the situation.
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Expressing honestly and receiving empathetically is achieved through four components:  

(1) descriptions of what has been experienced (as separate from judgments and evaluations)  

(2) identifying feelings emerging from this situation (NB: For a resource featuring explanations of whakataukī 
describing various emotions, click here.) 

(3) recognising the needs, values, and desires that underpin these feelings 

(4) working out solutions to resolve the situation. 

 

Figure 1:  Rosenberg’s Four Steps  

(Rosenberg, 2010, p. 22)  https://we.riseup.net/assets/255884/CNV+raising+children+compassionately.pdf 

 

When we find it difficult to acknowledge our own or others’ emotional distress, we may default to 
our own preferences to avoid discomfort. Young people don’t find it helpful to be told ‘not to worry’, 
to have their concerns dismissed or downplayed, or to feel an expectation that their generation will 
eventually solve the climate crisis. Young people have the right to information that will support 
informed decision-making. We must be well-informed about climate change before we can choose 
to be courageous about climate change. 

Figure 1:  
Rosenberg’s Four Steps  
(Rosenberg, 2010, p. 22) 

 www.nonviolentcommunication.com/product/raising-children-compassionately/

COMMITMENT TO SOCIETY

I will respect my trusted role in society and the influence I have in shaping 
futures by:

1.  promoting and protecting the principles of human rights, sustainability and  
social justice

2.  demonstrating a commitment to a Tiriti o Waitangi based Aotearoa New Zealand

3.  fostering learners to be active participants in community life and engaged in 
issues important to the wellbeing of society

https://aotearoahistories.education.govt.nz
https://teachingcouncil.nz/professional-practice/our-code-our-standards/
https://www.waikato.ac.nz/__data/assets/pdf_file/0008/480788/He-Kare-aa-roto-Full-Booklet-for-download.pdf
https://www.nonviolentcommunication.com/product/raising-children-compassionately/
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2. Te Ao Māori

There is a well-known Māori proverb that says: “Tiro whakamuri kia anga 
whakamua.” This proverb’s meaning, loosely translated, is that looking backwards 
to the past enables us to shape our future. Our ancestors lived by the seasons, in 
sync with the natural world. They realised the inherent challenges that would arise 
if the lessons revealed by the natural world were ignored. This required hundreds, 
if not thousands, of years of observation and practice, experiential learning, 
and engagement with formal and informal learning and education processes 
including knowledge passed down through the ages. Knowledge gained from 
the past that can be adapted to meet present and future circumstances is what 
Māori call Mātauranga Māori, or what Whatarangi Winiata calls the Mātauranga 
Māori continuum (Edwards, 2009). This means that successive generations add 
their knowledge to the whole. In the transmission of Mātauranga Māori we assert a 
Kaupapa Māori or Te Ao Māori approach. This means that Māori is not only normal 
and taken for granted, but also actively legitimated and validated. This includes  
Te Reo Māori (the Māori language), Mātauranga Māori (Māori knowledge),  
Tikanga Māori (Māori custom) and ahuatanga Māori (Māori characteristics).

In order to position notions of wellbeing in the context of Aotearoa, it is important 
to recognise that both the 1835  Declaration of Independence and the 1840 

 Te Tiriti o Waitangi — the Māori text of our nation’s founding document — lay 
a foundation for wellbeing premised on key Māori values that uphold collective 
wellbeing. We draw on selected key traditional values and insights to reference in 
the present and to guide us into the future, whilst also affirming our responsibility 
to the natural world.

Whakapapa — genealogy
Whakapapa encompasses the genealogical ties binding whānau, hapū (wider 
whānau groupings) and iwi (groupings at the tribal level) to each other, to the 
taiao and to ngā Atua. All living organisms coexist and are in relationship with 
each other. They descend from Papatūānuku, the earth mother, and Ranginui, 
the sky father — as well as, for some tribes, from Tangaroa, god of the sea. 
Whakapapa is also a mechanism for keeping close ties with the environment 

through weaving histories, and a means for remembering and keeping knowledge 
sources and experiences alive. 

Whenua — land
Whenua means both land and the placenta. Our relationship with the land is 
critical to Māori spirituality (wairuatanga), health (oranga) and wellbeing (hauora). 
Land nurtures us physically and spiritually. It connects us to place, memories 
and stories. The placenta of a newborn may be returned to the land, fortifying the 
cultural and spiritual relationships between people and place.

Wairua — spirituality
Wairua acknowledges the spiritual essence within every person — an essence that 
continues to exist beyond death. It acknowledges our capacity to have faith, and, for 
some, to believe in a higher power. It may involve rituals of prayer or karakia. Wairua 
is important for mental wellbeing as it brings meaning, nurtures our emotional and 
spiritual needs, and aids our relationships with others and with our ancestors. 

Whanaungatanga — relationships
Whanaungatanga encompasses our relationships, kinship, and sense of family 
connection. It includes the shared experiences and mahi that provide a sense 

Photo: Jenny Ritchie

https://www.archives.govt.nz/discover-our-stories/the-declaration-of-independence-of-new-zealand
https://www.archives.govt.nz/discover-our-stories/the-treaty-of-waitangi


Huringa Āhuarangi | Climate Change — WELLBEING GUIDE7

of belonging or tūrangawaewae. It develops through the kinship rights, privileges 
and obligations that serve to strengthen every member of the kin group. It extends to 
others with whom one develops close familial, friendship, or reciprocal relationships.

Mana
Mana describes an extraordinary power, essence, or presence. It relates to 
authority, integrity, and prestige. Mana comes from the Atua Māori and continues 
down through the generations through our ancestors, through our whakapapa, 
through our lived experiences. Mana extends into manaaki which means to 
care for the mana of others and to be in a good relationship with others, thus 
promoting mutual wellbeing.

Tapu, Noa, Rāhui — sacred, profane, restriction
Tapu is to be sacred, to set apart, to be forbidden, to be under protection from 
the Atua Māori. The designation of tapu was used to control how people behaved 
towards each other and the environment, placing restrictions upon people or 
places to ensure that mana motuhake was in balance with the replenishment of 
the environment. When a tapu or rāhui is put on a place, this means a temporary 
ritual prohibition, closed season, ban, or reserve. After an agreed period, a rāhui 
can be lifted so that the place (or person) once again becomes noa, or free  
from restriction. 

Wāhi tapu — sacred places
Wāhi tapu are sacred places or sites that can be subject to long-term ritual 
restrictions on access or use, e.g., a burial ground, a battle site, or a place 
where tapu objects were placed. Before entering new places, it’s important 
that teachers/kaiako research or liaise with local whānau or hapū to understand 
where any wāhi tapu places may be in relation to the designated area for 
study, especially if they intend to bring their ākonga onto a site. Wāhi tapu are 
revered locations and their history can be incorporated into the curriculum in 
transformational ways via the new  histories curriculum focus on local histories.

Kaitiakitanga — guardianship
Kaitiakitanga acknowledges the interconnected relationship between people and 
the environment. There is a deep and respectful recognition of interdependent 
wellbeing through kaitiakitanga — guardianship that encompasses the planet, 
geographical features such as rivers and mountains, animals, and insects.

2.1 Māori wellbeing in the context of colonialism
Colonialism is a deeply complex concept. According to the Intergovernmental 
Panel on Climate Change (IPCC) — the United Nations body for assessing 
the science related to climate change — colonialism refers to the practice of 
acquiring full or partial control over another group’s territory. 

Aotearoa was colonised by Britain; New Zealand is one of Britain’s imperial 
outposts. Tangata whenua Māori have been entangled in colonial relationships 
with the British through their 
colonial settlement ever since 
the first sermon on the beach, in 
1812. The Māori experience of 
colonisation has been a hugely 
exploitative and frequently violent 
one, both in relation to the land 
— to Papatūānuku — and to 
the people. Indigenous peoples 
throughout the colonised world 
have been impacted in similarly 
destructive ways. For the first time, 
climate change has been linked  
to acts of colonisation in the 

 report of IPCC Working Group 
III. It recognises that historic 
injustices are not consigned to 
history but are alive in the present. 
In Aotearoa, Māori youth activists 
responding to the climate crisis 
are bringing their communities’ 
experiences of colonisation to  
their mahi.

Papatūānuku, decloaked, became 
an apparatus for western capitalist 
expansion (farming, mining, 
agriculture, fracking). This idea 
is reflected in our national coat of 
arms (see Figure One) where the 

Māori Youth Climate Activism, 
with links to India Logan-Riley, 
Kahu Kutia
Kahu Kutia (2021) E kore au e ngaro/ 
I shall not be lost is written from 
experience as a Māori youth climate 
activist: “Young people already have a 
deep understanding of the world that 
they have been brought into. They often 
feel frustrated at being placated by older 
generations who interpret our very real 
burden as irrational fear about the future. 
I encourage you to listen and think 
how you can help support their journey 
towards action that will benefit us all.” 

 akojournal.org.nz/2021/01/13/e-
kore-au-e-ngaro/

India Logan-Riley, of Kahungunu ki 
Heretaunga and Pākehā whakapapa,  
is a member of  Te Ara Whatu,  
a Māori youth climate activist 
rōpū. Here is a video of her full 
speech (5 min 40) at COP26, 
November 2021:  www.youtube.
com/watch?v=Qdxa1H4y-hw&ab_
channel=DohaDebates

https://aotearoahistories.education.govt.nz/content-overview
https://www.ipcc.ch/report/ar6/wg3/
https://www.ipcc.ch/report/ar6/wg3/
https://akojournal.org.nz/2021/01/13/e-kore-au-e-ngaro/
https://akojournal.org.nz/2021/01/13/e-kore-au-e-ngaro/
https://tearawhatu.org/india
https://www.youtube.com/watch?v=Qdxa1H4y-hw
https://www.youtube.com/watch?v=Qdxa1H4y-hw
https://www.youtube.com/watch?v=Qdxa1H4y-hw
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European woman, named Zealandia, symbolizes the national personification of 
New Zealand bearing the flag. With hand on shield, she personifies the crown 
(symbol of British sovereign power), juxtaposed with an unnamed ‘Māori warrior’ 
holding a taiaha.

The symbols are: top-left 
a shield containing four 
stars representing the 
Southern Cross; top-right 
a  golden fleece (sheep) 
representing the farming 
industry; in bottom-left, a 
wheat sheaf representing 
agriculture; at bottom-right, 
two hammers representing 
mining and industry. The 
broad vertical strip has 
three ships representing 
the shipping industry. The 
coat of arms illustrates the 
colonial mindset in which 
the environment is seen as 
resources to be used for 
profit. The IPCC report asserts that the exploitative work of colonialism simply 
exacerbates the effects of climate change and amplifies those effects for those 
who are especially vulnerable. 

Education is arguably the central institution in Aotearoa through which issues 
of colonisation can be investigated and challenged, with the aim of redressing 
imbalances that have arisen from changing land use and consequent impacts 
on Indigenous peoples. Schools and other education providers can make a 
difference because they are spaces of relationality: in ‘tuakana/teina’ relationships 
between children and young people; at the ‘ako’ level in the nexus between 
teaching and learning (teachers/kaiako and ākonga); at the ‘dialogic’ level in and 
between whānau, hapū, and iwi; at the ‘praxis’ level or the intersection between 
reflection and action; and, finally, at the policy/system-change levels where 
transformation is the determinant of success.

2.2 Supporting the wellbeing of ākonga Māori 

Teachers/kaiako have an important role to play in uplifting the wellbeing of all 
ākonga by ensuring that they are empowered and affirmed. In all our teaching 
and learning systems, whether they be formal or informal, we must enhance our 
relationships with the natural world, with each other and with our communities. 
Schools, teachers/kaiako and educators have an important role to play, given 
their leadership in determining curriculum delivery. They are uniquely placed to 
encourage ākonga to explore their history and integrate this learning into their 
own lives in meaningful and empowering ways.

The Ka Awatea project [2] showed that ākonga Māori success reflects four 
replenishing themes: Mana Motuhake (sense of identity); Mana Tū (sense of 
resilience); Mana Ūkaipo (sense of place); Mana Tangatarua (sense of walking  
in two worlds). Mana Whānau (sense of family) plays an integrating role.

So, how can these themes be put into practice to promote wellbeing in the 
context of climate change?

Firstly, recognition of mana acknowledges that each ākonga brings their own 
unique contribution to any context. This mana is drawn from their whakapapa, 
and from the personal growth they develop though experiences at home, at 
school, and as members of their communities. When mana is affirmed, so too 
is identity and sense of self-worth. A strong sense of mana will support ākonga 
with decision-making skills, both in relation to their own wellbeing, and when 
considering the wellbeing of Papatūānuku.

Mana Motuhake (sense of identity) highlights that each ākonga comes from 
a whakapapa lineage originating from the primordial gods, Ranginui and 
Papatūānuku. The children of Rangi and Papa hold domain over the natural 
environment and are acknowledged for their roles and for the balance they bring 
to the natural world. From the gods come tūpuna or ancestors who had their own 
stories and contribution to make at the time of their existence. Many of these stories 
are held by the whānau, the hapū and the iwi and may be proudly displayed or 

Figure One: New Zealand’s Coat of Arms
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FFiigguurree  OOnnee::  NNeeww  ZZeeaallaanndd’’ss  CCooaatt  ooff  AArrmmss    

The symbols are: top-left a shield containing four stars representing the Southern Cross; top-right 
a golden fleece (sheep) representing the farming industry; in bottom-left, a wheat sheaf 
representing agriculture; at bottom-right, two hammers representing mining and industry. The 
broad vertical strip has three ships representing the shipping industry. The coat of arms illustrates 
the colonial mindset in which the environment is seen as resources to be used for profit. The IPCC 
report asserts that the exploitative work of colonialism simply exacerbates the effects of climate 
change and amplifies those effects for those who are especially vulnerable.  

Education is arguably the central institution in Aotearoa through which issues of colonisation can 
be investigated and challenged, with the aim of redressing imbalances that have arisen from 
changing land use and consequent impacts on Indigenous peoples. Schools and other education 
providers can make a difference because they are spaces of relationality: in ‘tuakana/teina’ 
relationships between children and young people; at the ‘ako’ level in the nexus between teaching 
and learning (teachers/kaiako and ākonga); at the ‘dialogic’ level in and between whānau, hapū, 
and iwi; at the ‘praxis’ level or the intersection between reflection and action; and, finally, at the 
policy/system-change levels where transformation is the determinant of success. 

22..22  SSuuppppoorrttiinngg  tthhee  wweellllbbeeiinngg  ooff  āākkoonnggaa  MMāāoorrii    
““WWee  mmuusstt  ssttrreennggtthheenn  oouurr  ccoonnnneeccttiioonn  wwiitthh  tthhee  nnaattuurraall  aanndd  aanncceessttrraall  wwoorrlldd;;  tthhiiss  iiss  tthhee  
mmoosstt  eeffffeeccttiivvee  wwaayy  ttoo  aaddddrreessss  aanndd  aaddaapptt  ttoo  cclliimmaattee  cchhaannggee..””  ((MMoorrrriissoonn  &&  KKaaiioo,,  22002211))  
[[11]]  

Teachers/kaiako have an important role to play in uplifting the wellbeing of all ākonga by ensuring 
that they are empowered and affirmed. In all our teaching and learning systems, whether they be 
formal or informal, we must enhance our relationships with the natural world, with each other and 
with our communities. Schools, teachers/kaiako and educators have an important role to play, given 
their leadership in determining curriculum delivery. They are uniquely placed to encourage ākonga 
to explore their history and integrate this learning into their own lives in meaningful and 
empowering ways. 

The Ka Awatea project [2] showed that ākonga Māori success reflects four replenishing themes: Mana 
Motuhake (sense of identity); Mana Tū (sense of resilience); Mana Ūkaipo (sense of place); Mana 

“We must strengthen our connection with the natural and ancestral world;  
this is the most effective way to address and adapt to climate change.” 
(Morrison & Kaio, 2021) [1]

https://en.wikipedia.org/wiki/Golden_Fleece
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immortalised in whakairo or other art forms in the wharenui, or through kōrero or 
pūrākau. Each ākonga is a sacred manifestation of whakapapa, and of the cultural 
richness they have inherited. Some ākonga will know their whakapapa; others 
may not. Within the classroom, teachers/kaiako can look for opportunities to affirm 
the strength that ākonga can draw from whakapapa and whānau.

Mana Ūkaipo (sense of place) is seen when ākonga recite their pepeha, 
identifying the place(s) on which they stand, and which nourish their identity. 
They may recite names of their maunga, their river or ocean, and their chief, as a 
means of articulating their tribal boundaries. Their regard for land or whenua may 
come with a strong awareness of the role it plays in sustaining them and their 
whānau, both spiritually and physically. They may already be assuming their role 
as kaitiaki, (good guardians) and observing the changes to the land. This may 
include climate change induced impacts on their mahinga kai and wāhi tapu. 
They may have marae that are situated close to the ocean where sea level rise is 
impacting on the marae or urupā, or on knowledge and infrastructure. They may 
be looking for ways to mitigate the impacts of climate change on their significant 
places, and identifying the knowledge and resources required for effective action.

Mana Tangatarua (sense of walking in two worlds) affirms that mātauranga 
Māori — Māori knowledge — has much to offer, as it derives from hundreds of 
years of observation and practice from our tūpuna. Teachers/kaiako can affirm 
this as a fundamental knowledge base for ākonga alongside explorations of other 
knowledge systems, including Western scientific models. Ākonga Māori are more 
than capable of integrating learning from diverse knowledge systems.

Mana Tū (sense of resilience) recognises that ākonga Māori may already know 
the history of colonisation and its impact on their own hapū, iwi and whānau.  
They may hold the stories of their own ancestors’ resistance to colonisation.  
Some of this knowledge is passed down through the generations and can provide 
important reference points from which to explore Māori resilience and adaptation 
— both in the past and when looking to the future. These important reflective  
and critical thinking skills can be usefully applied when approaching the  
future-focused challenges posed by climate change.

Mana whānau affirms that Māori are collectively oriented and have a process 
in which parents, extended family, elders, and community all have roles and 
responsibilities. Whānau wellbeing is more important than the individual pursuit  
of education. Through community, ākonga Māori commit to growth and 
cooperation, recognising that they will turn to each other during hardships,  
when responding to challenges, and when sharing joys in times of celebration.

More information can be found at:      
The Canoe is the people:  www.canoeisthepeople.org/

Sustainable and climate-friendly schools, a teacher’s guide to taking action: 
 unesdoc.unesco.org/ark:/48223/pf0000246740

[1] Morrison, S. & Kaio, A. (2021, October 21). Te Tai Uka a Pia.  
Iwi relationships with the Southern and Antarctic oceans.  

 storymaps.arcgis.com/stories/1f5579b66f354dfdb14c84e713ebaddc 

[2] Duckworth, Gibson, M., Macfarlane, S., & Macfarlane, A. (2021).  
“Mai i te Ao Rangatahi ki te Ao Pakeke Ka Awatea: A study of Māori student 
success revisited.” AlterNative: an International Journal of Indigenous Peoples, 
17(1), 3–14.  doi.org/10.1177/1177180121995561

Photo: Jenny Ritchie

http://www.canoeisthepeople.org/
https://unesdoc.unesco.org/ark:/48223/pf0000246740
https://storymaps.arcgis.com/stories/1f5579b66f354dfdb14c84e713ebaddc
https://journals.sagepub.com/doi/10.1177/1177180121995561
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Building legacies of transformation

This quote speaks to our role in shaping futures, the importance of transformation 
and of leaving not only a legacy for those who follow but also a legend-like 
enduring discourse. 

A Mātauranga Māori framework draws on ancestral knowledge and ways of being 
that have endured across time. This body of knowledge continues an ongoing 
conversation between the past, the present, and the future, and presents an 
alternative narrative that challenges the colonial paradigm and its inherent racism.

Resisting racism
The Ministry of Education project  Te Hurihanganui is designed to support 
communities working to address the impacts of racism on the wellbeing of tamariki/
mokopuna and their whānau. There are two pou or central pillars to the  
Te Hurihanganui framework. They are Kaupapa Māori and Critical Consciousness.

1 Kaupapa Māori – Strengthening kaupapa Māori to support a cultural shift 
in the education system. Strengthening kaupapa Māori means recognising 
the validity and legitimacy of Māori language, culture, philosophy, and 
principles. It affirms the importance of Māori self-definition and self-validation; 
it reframes curriculum and colonial structures by restoring Mātauranga Māori 
and Te Reo Māori alongside English as the two official spoken languages of 
Aotearoa, as was the intent of the ‘ōritetanga’ and ‘rite tahi’ clauses of both the 

 Declaration of Independence (1835) and  Te Tiriti o Waitangi (1840).

2 Critical Consciousness – Building critical consciousness means reflecting 
critically on the imbalance of power and resources in society and taking 
actions to challenge inequity. It means unpacking the physical and 
psychological harm that colonisation has caused and challenging the 
structural underpinnings of a colonial education system that continues to harm 
people and places. The wellbeing of Papatūānuku is the wellbeing of us all.

The late legal expert Moana Jackson advocates for an ethic of restoration to 
replace colonisation, not by merely deconstructing or culturally sensitising the  
 

attitudes and power structures that it has established, but by restoring a kawa 
that allows for balanced relationships. This restoration would draw “from the 
lessons in the stories in the land”, and from “the tikanga-centred way of ordering 
society that was envisaged in Te Tiriti.” Restoration is a process that requires “a 
change of mind and heart” as well as of structures (Jackson, 2020, p. 149). In his 
ethics of restoration, Moana Jackson promotes:

• The value of place – the need to promote good relationships with, and ensure 
the protection of, Papatūānuku

• The value of tikanga – the core ideals that describe the ‘ought to be’ of living 
in Aotearoa and the particular place of Māori within that tikanga

• The value of community – the need to facilitate good relationships between 
all peoples

• The value of belonging – the need for everyone to have a sense of belonging

• The value of balance – the need to maintain harmony in all relationships, 
including in the exercise of constitutional authority

• The value of conciliation – the need to guarantee a conciliatory and 
consensual democracy (Jackson, 2020, p. 152).

Matua Jackson’s guidance emphasises the importance of justice, tika, the right 
way of doing things. Collective action has been recognised as a powerful source 
of hope and tika. The ākonga-led ‘School Strike 4 Climate’ marches — described 
as “places of joy, dancing, excitement and positivity” (Hayward, 2021, p. 199) — 
showed the energy that can be generated by collectivism.

Also important is the sense of  collectively creating change. Bronwyn Hayward 
writes that “perhaps one of the most important ways to support young people’s 
wellbeing is to help them develop the skills and attributes that equip them to work 
together for societal transformation” (Hayward, 2021, p. 199-200).

The Indigenous approach confers personhood on Papatūānuku and the 
environment. It focuses its energies at the interpersonal ecosystem level, 
incorporating spiritual values in a manner that is undervalued in the West (Rodgers, 
2017). Alongside concerns for the climate, this spiritual approach encompasses 
the wider environmental care and protection of Papatūānuku. The implications of a 
growing and deepening respect for the natural world, in synchronisation with ngā 
Atua Māori and the taiao, can be seen in the recognition of the status of Te Awa 
Tūpua, Te Urewera and Taranaki Maunga as legal persons. 

 

Mō tātou, ā, mō kā uri ā muri ake nei
For all of us, and (legacy) for those future descendants

https://www.education.govt.nz/our-work/overall-strategies-and-policies/te-hurihanganui/summary-of-te-hurihanganui-blueprint/
https://www.archives.govt.nz/discover-our-stories/the-declaration-of-independence-of-new-zealand
https://www.archives.govt.nz/discover-our-stories/the-treaty-of-waitangi
https://theconversation.com/the-power-to-save-the-planet-is-inside-us-all-how-to-get-past-despair-to-powerful-action-on-climate-change-177690
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Māori creation stories — and the contemporary stories they continue to inspire 
— are founded on an ethic of care and manaakitanga. They offer transformative 
potential for communities, for future generations, and for Papatūānuku, the source 
of our wellbeing.

Resources
Kahu Kutia (2021) E kore au e ngaro / I shall not be lost is written from 
experience as a Māori youth climate activist: “Young people already have a 
deep understanding of the world that they have been brought into. They often 
feel frustrated at being placated by older generations who interpret our very real 
burden as irrational fear about the future. I encourage you to listen and think how 
you can help support their journey towards action that will benefit us all.” 

 akojournal.org.nz/2021/01/13/e-kore-au-e-ngaro/

India Logan-Riley, of Kahungunu ki Heretaunga and Pākehā whakapapa, is a 
member of  Te Ara Whatu, a Māori youth climate activist rōpū. Here is a video 
of her full speech (5 min 40) at COP26, November 2021:  www.youtube.com/
watch?v=Qdxa1H4y-hw&ab_channel=DohaDebates

NZEI (2021) AKO: The Environment Issue: Connection, citizenship, community 
 akojournal.org.nz/tag/issue-6/

Thomas Bateman & Michael Mann. “The power to save the planet is inside  
us all – how to get past despair to powerful action on climate change.”  
The Conversation, article (March 2, 2022): 

 theconversation.com/the-power-to-save-the-planet-is-inside-us-all-how-to-get-
past-despair-to-powerful-action-on-climate-change-177690

Teaching Council’s Unteach Racism app and resources: “for teachers to self-reflect 
and identify where they may need to shift their own understanding of racism, in 
order to better support all students to succeed.”:  www.unteachracism.nz/

Books
Hayward, B. (2021). Children, citizenship and environment: #Schoolstrike edition. 
Routledge.  doi.org/https://doi.org/10.4324/9781003000396 

Kiddle, R. (Ed.), Imagining Decolonisation (pp. 133-155). Bridget Williams Books. 
Moana Jackson’s chapter in this book is “Where to next? Decolonisation and the 
stories in the land.”

Photo: Jenny Ritchie

https://akojournal.org.nz/2021/01/13/e-kore-au-e-ngaro/
https://tearawhatu.org/india
https://www.youtube.com/watch?v=Qdxa1H4y-hw
https://www.youtube.com/watch?v=Qdxa1H4y-hw
https://akojournal.org.nz/tag/issue-6/
https://theconversation.com/the-power-to-save-the-planet-is-inside-us-all-how-to-get-past-despair-to-powerful-action-on-climate-change-177690
https://theconversation.com/the-power-to-save-the-planet-is-inside-us-all-how-to-get-past-despair-to-powerful-action-on-climate-change-177690
https://www.unteachracism.nz/
https://www.taylorfrancis.com/books/edit/10.4324/9781003000396/children-citizenship-environment-bronwyn-hayward
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3. Climate change and Pacific peoples’ wellbeing

Oceania denotes a sea of islands and their inhabitants. The world of our 
ancestors was a large sea full of places to explore, to make their homes in, to 
breed generations of seafarers like themselves. People raised in this environment 
were at home with the sea. They played in it as soon as they could walk steadily; they 
worked in it; they fought on it. They developed great skills for navigating their waters, 
and the spirit to traverse even the large distances that separated their island groups.

The vulnerability of many communities living on low-lying clusters of islands makes 
them especially prone to the effects of sea level rise. Pacific nations have not 
contributed to the climate change problem in the manner of larger industrialised 
societies, yet they will be among the first to suffer the consequences. According 
to climate scientist James Renwick (2020), the Island nations in the tropical 
western Pacific are truly “in the eye of the storm” in terms of climate change. The 
oceans are acidifying, temperature extremes are increasingly off the scale, rainfall 
variability is increasing, sea level rise is occurring faster than the global average in 
a region where many populations live close to sea level, and tropical cyclones are 
becoming more intense. All these factors raise the likelihood of damaging extreme 
events — from coastal inundation to drought and crop failures, to unprecedented 
storm damage and torrential rains. This can result in loss of coral reefs and 
mangroves, damage to homes, and lack of fresh water due to salination of ground 
water. Some islands will, therefore, eventually become uninhabitable. 

The increase in climate change related events, accompanied by sea level rise, 
raises many acute considerations for those who populate the low-lying atolls of 
the Pacific. The precariousness of living with the ever-increasing threat of erosion 
raises seemingly insurmountable challenges. A further consideration is the 
decreasing likelihood that families living away from their homelands will have the 
option to return. For those who reside in the Pacific the threat of severe weather 
events such as cyclones and the inevitability of dislocation and displacement are 
constant concerns impacting the wellbeing of their communities. 

This short (1min 45)  video by the World Health Organisation Regional Office 
for the Western Pacific explains how climate change is affecting the wellbeing of 
people living in the Western Pacific. 

For the peoples of the Pacific, identity, language, and identity-formation are 
intrinsically interwoven with connection to a homeland, or turangavaevae. Whilst 
many have made Aotearoa home, their ties to their Pacific homelands remain 
strong and are not diminished despite their diasporic journeys across the ocean. 
Undoubtedly a hallmark of Pacific Peoples is the diversity of these Ocean nations. 
Much can be learned from the diverse strategies each nation is employing to 
tackle climate change. Where there is commonality is in the connections to 
key Pacific values: the centrality of land in identity formation, and the essence 
of culture, language, and identity. All rest on a sense of turangavaevae. The 
prospect of having nowhere to return to, the possibility that tupuna will rest under 
the ocean — these are real and devastating potential futures for Pacific learners, 
families, and communities to confront.

Increasingly, there are calls for Pacific peoples to lead the solutions for their 
nations and communities, as they are amongst those most dramatically impacted 
by climate change worldwide. A social justice lens requires that the most-affected 
peoples and communities should be supported to create and implement solutions 
that draw on Indigenous, traditionally located methods.

As teachers/kaiako, it is important to foreground the voices, rights, and 
aspirations of Indigenous communities including Pacific Peoples, as they are 
not only the most likely to bear the adverse impacts of Climate Change, but also 
the most likely to be excluded from decision making (Bolstad & Overbye, 2022). 
This goal aligns with the United Nations Declaration on the Rights of Indigenous 
People (UNDRIP) which stresses the maintenance of Indigenous ways of living 
and the right to see lands and community’s flourish. As Climate Change will 
inhibit this process, it is imperative that the guidance of Pacific Peoples, who 
have adapted to live in the Pacific, is sought.

Furthermore, with reference to our government’s obligations under  United 
Nations Convention for the Rights of the Child (UNCROC), the fundamental right 
of the child to survive is threatened by climate change insecurity.  
  

https://www.youtube.com/watch?v=4b7IqFW-ENw
https://www.msd.govt.nz/about-msd-and-our-work/publications-resources/monitoring/uncroc/
https://www.msd.govt.nz/about-msd-and-our-work/publications-resources/monitoring/uncroc/
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3.1 How teachers/kaiako can support the 
wellbeing of Pacific ākonga
What happens in the classroom can enable, or impede, health and wellbeing for 
Pacific children and families. It is regarded as essential to Pacific children’s learning 
that their teachers/kaiako understand key Pacific cultural concepts. Furthermore, 
“racism in both overt and less conspicuous forms pervades the education system 
and is a significant barrier to the wellbeing, belonging and achievement of Pacific 
learners and their families” (Ministry of Education, 2019a, p. 3).

Many ākonga maintain connections to their families within the Pacific and take 
responsibility for their families. They are increasingly concerned about the 
threat climate change poses to the lives and wellbeing of their communities. 
Many Pacific children are confronted daily with the impacts of climate change 
and sea level rise on their whanau in the Pacific. In this short (4 min)  video, 

‘How Climate Change is Affecting Kids in the Pacific’ from Behind the News 
(November, 2021) children living on Pacific Islands and members of the Pacific 
Climate Warriors describe the devastating effects of climate change on their 
homelands and advocate to protect their island homes.

By listening to the stories of Pacific children we can experience their unique 
emotional response to the climate crisis. Voices like those of Brianna and Fili 
can empower Pacific children in Aotearoa to mobilise, create communities and 
seek support from around the world, instead of being overwhelmed by a sense of 
powerlessness. By bringing a stronger sense of intentionality to teaching methods 
and curriculum design, teachers/kaiako can assist ākonga to develop practices 
that build empowerment and agency in the face of climate change. The concept 
of Tūrangawaewae/turangavaevae, is key to the wellbeing and identity of Pacific 
peoples. Pacific examples provide stark reminders of issues being encountered 
within Te Moana Nui a Kiwa, in which Tūrangawaewae are being eroded and lost.

It is timely to learn about and foreground Indigenous Pacific knowledge and 
values. This moves the discourse from a predominantly Western focus to a more 
culturally attuned discussion. Building a stronger understanding of natural and 
traditional ways will serve to build such strategies into our repertoire of responses 
to climate change and sustainability, and to reclaim and retain Indigenous 
practices. When teachers/kaiako have a strong knowledge of Pacific cultural 
practices they can embed these in their teaching. This can include, for example, 
the sustainability practices of Pacific Islands people: planting and harvesting 
according to natural seasonal rhythms and regulating cropping and fishing to 
sustain these resources within a healthy ecosystem.

Practices that embody Pacific ways of knowing and being are essential for any 
discourse on issues of wellbeing. Building respectful and reciprocal relationships, 
consulting with Pacific elders and experts, and showing an openness to learn, are 
all significant steps towards building a culturally attuned response. We need to 
be open to learning traditional ways if we wish to adapt to an increasingly volatile 
environment. Seeking out narratives, recognizing different worldviews, and 
drawing from a wide range of measures will act to engage and empower Pacific 
peoples and the Pacific learner – both generally, and when investigating climate 
change. It will also serve to ensure that Indigenous sustainability practices are 
kept alive. 

Pacific Islands Young Peoples’ Climate Activism:  
From Despondency to Action and Hope
Brianna Fruean
In her 2.33 minute speech to COP26 in 2021,  Pacific Climate Change 
leader Brianna Fruean ‘woke up the world’: ‘E pala ma’a ae le pala upu - 
even rocks may decay but words are everlasting’ - In the Pacific we are  
not drowning we are fighting! 

Aigagalefili ‘Fili’ Fepulea’i-Tapua’i
Fili, the leader of Pacific climate activist group 4TK (4 Tha Kulture)  
has something to say to you. Listen to her recite her powerful poem 
‘Waiting for Water’ (2020) which ends as follows:
“This story is not a story of destruction 
This story is our story 
This is a story of creation 
So what if the world is cruel? 
Let us be beautiful, 
anyways.”

 thespinoff.co.nz/auckland/12-09-2020/angry-eloquent-and-17-fili-has-
something-to-say-to-you

https://www.youtube.com/watch?v=0oRnU5Ft0ec
https://www.youtube.com/watch?v=3HZ5xS5J9Go
https://www.youtube.com/watch?v=3HZ5xS5J9Go
https://thespinoff.co.nz/auckland/12-09-2020/angry-eloquent-and-17-fili-has-something-to-say-to-you
https://thespinoff.co.nz/auckland/12-09-2020/angry-eloquent-and-17-fili-has-something-to-say-to-you
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Here are some resources to support teachers/kaiako in developing a stronger 
understanding of Pacific culture, values, and practices:

Tapasā provides a guide for teachers/kaiako to build cultural competency 
around language, culture and identity:  teachingcouncil.nz/assets/Files/
Tapasa/Tapasa-Cultural-Competencies-Framework-for-Teachers-of-Pacific-
Learners-2019.pdf

The Ministry of Education’s Action Plan for Pacific Education 2020-
2030:  conversation-space.s3-ap-southeast-2.amazonaws.com/
Pacific+Education+Plan_WEB.PDF

The Ministry of Education’s Best Practice for Pacific Learners: Pacific Evidence 
Brief 2019: 

 www.educationcounts.govt.nz/publications/pasifika_education/best-practice-
for-teaching-pacific-learners-pacific-evidence-brief

       

Photo: Jenny Ritchie

https://teachingcouncil.nz/assets/Files/Tapasa/Tapasa-Cultural-Competencies-Framework-for-Teachers-of-Pacific-Learners-2019.pdf
https://teachingcouncil.nz/assets/Files/Tapasa/Tapasa-Cultural-Competencies-Framework-for-Teachers-of-Pacific-Learners-2019.pdf
https://teachingcouncil.nz/assets/Files/Tapasa/Tapasa-Cultural-Competencies-Framework-for-Teachers-of-Pacific-Learners-2019.pdf
https://conversation-space.s3-ap-southeast-2.amazonaws.com/Pacific+Education+Plan_WEB.PDF
https://conversation-space.s3-ap-southeast-2.amazonaws.com/Pacific+Education+Plan_WEB.PDF
https://www.educationcounts.govt.nz/publications/pasifika_education/best-practice-for-teaching-pacific-learners-pacific-evidence-brief
https://www.educationcounts.govt.nz/publications/pasifika_education/best-practice-for-teaching-pacific-learners-pacific-evidence-brief
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Supporting emotional wellbeing
An  NZCER study (2021) of six Aotearoa primary and intermediate schools that 
were demonstrating high levels of ākonga wellbeing identified key aspects of 
their approaches as:

• fostering a holistic view of wellbeing
• upholding core values such as a focus on wairuatanga and te taiao
• a commitment to whanaungatanga, relationships and belonging  

(Boyd et al., 2021). 

The report describes how a “feelings and values-based curriculum” fosters  
self-understanding, empathy, inclusion, and wellbeing. These approaches include 
building knowledge of local histories and places and fostering critical consciousness.

Ākonga may struggle with their emotions when learning about climate change 
and its impacts, demonstrating vehement climate denialist attitudes, or exhibiting 
apathy, both of which may be coping mechanisms. Encouraging them to 
express their feelings and thoughts ensures they are received with empathy and 
considered respectfully in the class (Ojala, 2012). 

Validation of a spectrum of emotions (rather than judgement of allegedly 
’negative’ emotions) can be the basis for critical awareness, reflection, and the 
decision to take action (Bright & Eames, 2021). Young climate activists in an 
Aotearoa New Zealand study directed the emotions that arose from their climate 
awareness into research and critical reflection. Sitting with emotional discomfort 
“led them to research, evaluate and synthesise knowledge on climate science, 
climate action and inaction, political motives, economic and social disparities, 
and future imperatives. This propelled them into action on an individual and 
  

collective level. Collective action offered solidarity and helped to alleviate  
eco-anxiety” (Bright & Eames, 2021, p. 8-9).

Affirming children’s and young people’s emotional landscapes is a new arena for 
many teachers/kaiako, and, as such, can be challenging. Our education system 
tends to “privilege the rational and cognitive aspects of teaching and learning 
and perceive emotion to be peripheral or irrelevant to education” (Bryan, 2020, 
p. 23). However, unless schools rise to the challenge and provide children and 
young people with opportunities to express and explore their feelings about 
climate change, “individuals and societies are likely to remain locked in states 
of emotional paralysis or denial, thereby preventing engagement, action and 
response-ability” (Bryan, 2020, p. 16-17).

Reframing our language
Language frames our meanings and the understandings generated.  

 Caroline Hickman, a psychotherapist in the UK, has suggested re-framing  
our awareness of climate change in this way:

We could also reframe eco-anxiety and change our perception by thinking of 
it as eco-empathy, eco-compassion or eco-caring. A therapeutic response 
would be to suggest that people would not feel the anxiety or distress if they 
did not connect with and care about the planet, people, and other species. 
This places it into more of an attachment framework, allows us to talk about 
connection, relationship, love and understanding and helps move away from 
any pathologising mental illness framework. (Hickman, 2020, p. 416).

This kind of acknowledgement is intrinsic to a Te Ao Māori concept of caring  
for Papatūānuku.

4. Learning from research on wellbeing and climate

“It is time for educators to consider classroom strategies that don’t shy away from the emotional journey but gently embrace it, to enable the cultural transformation 
youth are now, quite rightly, demanding.” (Bright & Eames, 2021, p. 11)

https://www.nzcer.org.nz/research/publications/manaakitia-ng-tamariki-kia-ora-ai-supporting-childrens-wellbeing
https://www.tandfonline.com/doi/pdf/10.1080/02650533.2020.1844166?casa_token=tx3D1xvL7r4AAAAA:UcT0fXmbYKRgeJHLJp5RlwYRZbH5B-KQB40i-SovuHLwQE6299VfoFIZQM-Mpf97KbpgKw1Y8G6WEw


Huringa Āhuarangi | Climate Change — WELLBEING GUIDE16

Nurturing hope
Sally Birdsall has identified the importance of nurturing hope as key to supporting 
tamariki/rangatahi emotional wellbeing as they learn about climate change 
(Birdsall, 2020). She recommends taking a holistic and experiential approach, 
including the arts, taking action, engaging the community in collaborative 
projects, and teaching self-care techniques such as reflective journaling as 
sources of constructive hope.

 Martin Thrupp suggests that teachers/kaiako need to foster “a kind of complex 
hope”. He believes that “another great challenge for schools will be to leave 
students with a sense of possibility despite the enormous problems that cluster 
around climate change.”

Facilitating collective action
Aside from schools, social media is the main source through which ākonga access 
environmental information (Ministry of Education, 2019b). Young people can 
become “trapped in a discourse of threat and gloom” via social media exposure 
(Ojala, 2012, p. 232). “Being caught up in the popular media’s apocalyptic images 
is hardly beneficial for critical thinking about these issues” (Ojala, 2012, p. 232). 
This means it is important for teachers/kaiako to help young people generate and 
access hopeful stories about the future. Visual art and literature are two means by 
which they can inspire critical and creative discussions. “Trust and optimism need 
not be antithetical to critical thinking, but rather can help children to take in facts 
about climate change and discuss ethical issues in a constructive way”  (Ojala, 
2012, p. 232). This, in turn, can create motivation for change.

Fostering resilience
Teachers’/kaiako awareness needs to include the specific contexts of trauma that 
may be present in their school community. Maya Gislason and Angela Kennedy 
(2022) build on the work of psychologist Lee Daniel Karvetz to suggest that 
teachers/kaiako foster  a sense of hope grounded in reality whilst also building 
learners’ confidence in their ability to shape change. This includes operating 
from “an awareness of the historically and culturally specific ways that students 
are vulnerable to both climate trauma and other forms of trauma resulting from 
intersecting forms of injustice and marginalization.”

Teachers/kaiako, education leaders, parents and whānau all play an important 
role in “building community resilience, empowering and mobilising young 
people’s creative and adaptive problem-solving capabilities, and supporting 
localised innovation in response to climate and sustainability knowledge” 
(Bolstad, 2020, p. 33). Applying an understanding of obligations contained 
within Te Tiriti o Waitangi  can further enable ākonga to “unpack the relationships 
between climate change and colonisation” and empower them to integrate 
mātauranga Māori in their approach to the climate emergency (Bolstad, 2020, p. 33).

Pro-active strategies break the silence and foster resilience and wellbeing 
through collaboration. This includes valuing young people as active citizens, 
respecting and supporting their capacity to work together, and affirming their 
ability to identify and enact effective coping strategies. Teachers/kaiako and 
other support people can assist this by:

• providing supportive environments and opportunities for children  
and young people to express their fears and concerns 

• validating their emotions
• sharing their own concerns
• supporting children and young people to find safe ways to express  

strong feelings
• enabling access to accurate information and critiquing disinformation  

and misconceptions 
• collaboratively creating plans for actions 
• supporting ākonga to implement their action-plans  

(Sanson & Burke, 2020, p. 353-354).

Photo: Annie Spratt/Unsplash

https://nzareblog.wordpress.com/2021/03/04/climate-changed-world/
https://theconversation.com/how-to-teach-children-about-climate-change-inspire-hope-and-take-action-to-change-the-future-174036
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As seen during the Ōtautahi Christchurch earthquakes, schools can be at the 
forefront in times of natural disasters including cyclones, floods, landslides, 
droughts, tornadoes, bushfires, tsunami and volcanic eruptions. 

Beyond the acute phase of a crisis, families and communities may be faced 
with ongoing disruption and precarity. This may include access to necessities 
such as shelter, food and water, as well as longer-term stressors in the form of 
unemployment, insurance issues and mental health challenges. School leaders 
and teachers/kaiako can play a key role in providing wellbeing support for 
children, young people, and families experiencing climate related disaster.

Here and now
Young people have emphasised the importance of recognising that climate 
change is already impacting the wellbeing of many people. For those children 
and young people affected by climate change induced extreme weather 
events, the related trauma can result in “post-traumatic stress disorder 
(PTSD), depression, panic, sleep and anxiety disorders with consequent long-
term impacts” (Sanson & Burke, 2020, p. 345). Impacts of climate change 
disproportionately impact children who are already disadvantaged, deepening 
existing inequities (Sanson & Burke, 2020; UNICEF, 2015). 

Children and young people who have experienced climate related disaster such 
as flooding might experience loss of security, safety and predictability, resulting 
in feelings of helplessness, and vulnerability (Mutch & Latai, 2019). Behavioural 
responses to the stress might include withdrawal, depression, anxiety,  

irritability, and hyperactivity. If you observe such behaviours after an extreme 
climate related event,  it may be a reflection of distress, and a call for support 
(Mutch & Latai, 2019).

Support and recovery activity: expression through art
Research on supporting children and young people recovering from traumatic 
events suggests that emotional processing can facilitate wellbeing. Safe 
conversations can enable them to put events into perspective and create a 
hopeful narrative. 

Arts-based activities are particularly helpful for those who struggle to express 
themselves verbally (Mutch & Latai, 2019). Opportunities to recognise their 
commonality of experiences and feelings, to offer and receive empathy, to foster 
hope, and to share coping strategies have been found to reduce the symptoms 
of trauma (Mutch & Latai, 2019). Arts projects can also provide an avenue for 
children and young people to contribute ideas towards recovery and future 
disaster prevention. 

Art brings ākonga together through hands on activities that explore, process, 
and contextualise the traumatic event. These activities can involve a wide 
range of materials including paper and colouring pens, photography, computer 
animation, music, drama, collage and poetry (Mutch & Latai, 2019). Collaborative 
projects can assist in the processing of emotions through creation of a shared 
narrative involving co-constructed understandings. Involving families, whānau 
and communities in such projects can help to raise awareness of the issues 

5. Supporting wellbeing after climate disasters

Severe weather events can destroy or disrupt infrastructure critical to children’s well-being, including schools, health facilities and transport. Droughts and flooding can 
destroy crops, disrupt water systems and contaminate water reserves. Although not as abrupt, slow-onset climate change impacts can also undermine development 
gains and livelihood options. (UNICEF, 2015, p. 8)
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and related emotions, and thus assist them to support their children. It provides 
an opportunity for ākonga to contribute creative skills and to learn from others’ 
experiences within a supportive environment.

The following recommendations for support and recovery include:

• validating and supporting children and families who have experienced 
climate-related trauma

• actively listening to child and family concerns about climate

• asking questions about how the climate crisis affects them

• discussing and building upon family strengths 

• offering referrals for social connection and support services aligned with 
specific needs

• fostering community and advocacy by developing collaborative partnerships 
to support community healing (Gutschow et al., 2021, p. 5).

“It is important, however, that whatever approach is selected is gentle, supportive 
and empathetic. Activities should be voluntary and allow for creativity, choice 
and a range of methods. Approaching difficult topics obliquely through literature, 
dance or drama might be ways to stimulate ideas before thoughts or images are 
put on paper. Children initially might not want to share their thoughts but if they 
are in a place where relationships are trusted and the atmosphere is safe and 
supportive, they will begin to open up. As they gain confidence, their creative  
and artistic expressions will enable them to turn their experiences into a narrative 
that gives them a sense of control over their own personal histories.”  
(Mutch & Latai, 2019, p. 253)

Photo: M Difulvio/Unsplash
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Youth-led organisations
Next Generation submission on coastal hazards adaptation framework. 
Deputation to Christchurch City Council, April 2022.  

 councillive.ccc.govt.nz/video/10783  (first 5 mins of video)

Te Ara Whatu: “A collective of Indigenous youth from the Pacific and Aotearoa. 
We stand for Indigenous sovereignty and climate action.”  
Website:  tearawhatu.org/  
Instagram:  www.instagram.com/tearawhatu/?hl=en

4TK 4 Tha Kulture: “4TK (4 Tha Kulture) is a South Auckland based Indigenous 
environmentalist group of youth who are committed to advocating against climate 
change through a lens that considers minorities. We rise for and ride out 4 Tha Kulture.”  

 www.facebook.com/4ThaKulture/

Fridays for Future (international)  fridaysforfuture.org/

Short informative articles
Preparing young New Zealanders for a climate-changed world. By Martin Thrupp. 

 nzareblog.wordpress.com/2021/03/04/climate-changed-world/

How to teach children about climate change, inspire hope and take action  
to change the future.  

 theconversation.com/how-to-teach-children-about-climate-change-inspire-
hope-and-take-action-to-change-the-future-174036

The power to save the planet is inside us all – how to get past despair to 
powerful action on climate change.  

 theconversation.com/the-power-to-save-the-planet-is-inside-us-all-how-to-get-
past-despair-to-powerful-action-on-climate-change-177690

The environment Issue: Connection, citizenship, community AKO NZEI (2021). 
 akojournal.org.nz/wp-content/uploads/2021/02/1220-AKO-web.pdf

Enviro-changemakers take action Education Gazette (2019) 
 gazette.education.govt.nz/articles/enviro-changemakers-take-action/

The time is now: education’s contribution to a climate-resilient future 
Education Gazette (2022) 

 gazette.education.govt.nz/articles/the-time-is-now-educations-contribution-to-
a-climate-resilient-future/

Te Ao Māori resources
Te Tai Uka a Pia. Iwi relationships with the Southern and Antarctic Oceans. 
Sandy Morrison and Aimee Kaio. Storymap 2021 presentation of research  
from the Vision Mātauranga programme of the Deep South Challenge:  
Changing with our Climate.  

 storymaps.arcgis.com/stories/1f5579b66f354dfdb14c84e713ebaddc

A tika Māori approach to climate change action. Dr Maria Bargh argues for a 
tika approach to climate change action (2019).  

 e-tangata.co.nz/comment-and-analysis/a-tika-maori-approach-to-climate-
change-action/

How Māori knowledge could help New Zealanders turn their concern for the 
environment into action (2021).  

 theconversation.com/how-maori-knowledge-could-help-new-zealanders-turn-
their-concern-for-the-environment-into-action-168831

6. Resources
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Māori are in a prime position to bear witness to climate change and provide 
mātauranga solutions. (NZ Herald article 2021) featuring Ora Barlow-Tukaki, 
of Te Whānau-ā-Apanui.  www.nzherald.co.nz/kahu/why-maori-are-to-be-hit-
hardest-by-climate-change-and-what-two-east-coast-iwi-are-doing-about-it/
W3DATG73FVPET5FALYWAJEDNPY/

A threat to our identity: The impact of climate change on Māori.  
Ngā Pae o te Māramatanga & Don Rowe (2021).  

 thespinoff.co.nz/nga-pae-o-te-maramatanga/21-12-2021/a-threat-to-our-
identity-the-impact-of-climate-change-on-maori

A selection of Whakataukī related to Māori emotions  
Pihama, L., Greensill, H., Manuirirangi, H., & Simmonds, N. (2019). He Kare-ā-roto. 
Te Kotahi Research Institute.  

 www.waikato.ac.nz/__data/assets/pdf_file/0008/480788/He-Kare-aa-roto-Full-
Booklet-for-download.pdf

Linda Tuhiwai Smith: Healing our trauma. There’s growing recognition that 
historical trauma can be reproduced and passed down through the generations, 
where it shows up in a wide range of social harms seen in colonised peoples 
around the world. A call for a kaupapa Māori approach. 

 e-tangata.co.nz/comment-and-analysis/linda-tuhiwai-smith-healing-our-trauma/

Pacific Islands Materials
Brianna Fruean’s speech to COP 27 ‘E pala ma’a ae le pala upu - the Pacific  
we are not drowning we are fighting! 

 www.youtube.com/watch?v=3HZ5xS5J9Go&ab_channel=TheCoconetTV

Aigagalefili ‘Fili’ Fepulea’i-Tapua’i reciting her poem ‘Waiting for Water’ (2020) 
 thespinoff.co.nz/auckland/12-09-2020/angry-eloquent-and-17-fili-has-

something-to-say-to-you

Leaving a lasting ocean legacy. Island communities have developed some of 
the most effective practices to support the sustainable use of coastal and ocean 
resources, we just need to take heed, says Robert Richmond, research Professor 
and Director of the Kewalo Marine Laboratory, University of Hawaii at Manoa (2022) 

 www.newsroom.co.nz/leaving-a-lasting-ocean-legacy

Climate crisis: Villagers forced to abandon their homes as sea levels rise. 
Christine Rovoi (2022). Recent reporting from the Pacific including, Fiji, Kiribati, 
and Vanuatu. 

 www.stuff.co.nz/pou-tiaki/300596791/climate-crisis-villagers-forced-to-
abandon-their-homes-as-sea-levels-rise

Aotearoa NZEI Reports
Manaakitia ngā tamariki kia ora ai - Supporting children’s wellbeing.  
Boyd, S., Bright, N., Hunia, M., & Lawes, E. (2021). NZCER.  

 www.nzcer.org.nz/research/publications/manaakitia-ng-tamariki-kia-ora-ai-
supporting-childrens-wellbeing

Student activism: Learning through action. Watson, S. (2022). NZCER. 
 www.nzcer.org.nz/research/student-activism-learning-through-action 

Climate Justice: Why does it matter? Bolstad, R., & Overbye, S. (2022). NZCER. 
 www.nzcer.org.nz/research/publications/climate-justice-why-does-it-matter-

research-briefing-5

International
Flip the Script Campaign is an open-source campaign that aims to highlight 
different approaches and actions for a healthy, green and just future. It calls  
on everyone to keep challenging what they think, to keep pushing what they 
believe and what they can do. To seize the opportunities and solutions that  
exist and invest in them to solve our global challenges. Everyone has the power 
in their hands to reimagine the world, catalyse positive change and achieve 
sustainable development goals through recommitments, rethinking, and  
changing prevailing narratives.  

 act4sdgs.org/flip-the-script/

Teachers have their say: motivation, skills and opportunities to teach 
education for sustainable development and global citizenship.  
UNESCO & Education International (2021)  

 unesdoc.unesco.org/ark:/48223/pf0000379914
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YOUTHLINE 
 www.youthline.co.nz/counselling.html 

A ‘with-youth, for-youth’ free support service. Support is available via phone,  
text, webchat, email, video call or face-to-face. They also offer youth mentoring, 
and programmes in schools and communities. They have centres located around 
Auckland (Central, North, West and South), in Palmerston North, Wellington, 
Central South Island, Otago (Waitaki and Dunedin) and Southland.
Free call 0800 376 633
Free text 234
Email talk@youthline.co.nz

 Webchat
Youthline resources for teachers:  

 www.youthline.co.nz/schools.html#InformationAndResources

WHATSUP
A safe place for tamariki and rangatahi to talk via a free and confidential helpline.

 whatsup.co.nz/
Free call 0800-942-8787
Email whatsup@barnardos.org.nz

THE LOWDOWN
‘Straight up answers for when life sucks’. Free, confidential counselling support 
for people struggling with anxiety, depression, relationships, and/or grief.
Free phone 0800 111 757
Text 5626
Webchat and video resources:  thelowdown.co.nz/

ACTION EDUCATION
Provides platforms and opportunities for people to connect, reflect and express 
who they are and strengthen community and identity through creative  
self-expression.

 www.actioneducation.co.nz/our-vision.html

SPARX 
An interactive game-world designed to help young people who are feeling down, 
via a free app:

 www.sparx.org.nz
SPARX also has a mental health and wellbeing resource package for teachers  
to use in classrooms, including mental health and wellbeing activities:
  www.sparx.org.nz/node/51

LE VA 
“Working together, we can foster protective factors that build the resilience  
of our Pasifika communities and grow all New Zealanders’ ability to strengthen 
their responses to distressing times.”

 www.leva.co.nz/rebuilding-wellbeing-hub/

MENTAL HEALTH FOUNDATION
Offers resources and a list of different helplines: 

 mentalhealth.org.nz/helplines

7. Finding support
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PARENT HELP 
Helping parents build resilient and positive whānau through a free parenting 
helpline, affordable parenting courses, and counselling services.

 www.parenthelp.org.nz/
Free Parenting Helpline  
0800 568 856

DEPRESSION 
Free 24/7 helpline  
0800 111 757 
Text 4202 

 depression.org.nz/
Includes specific wellbeing support for Māori (  depression.org.nz/maori/)
and Pacific peoples (  depression.org.nz/pasifika/)

ANXIETY NZ TRUST
Support for children, adolescents and adults in Aotearoa to build resilience  
and recover from anxiety, depression, OCD and phobias.

 www.anxiety.org.nz/
Free confidential 24/7 helpline  
0800 269 4389 (0800 ANXIETY)

LIFELINE 
Provides trusted, effective, interactive and professional 24/7 helplines  
and support for people of all ages and ethnicities who are in distress  
or crisis situations.

 www.lifeline.org.nz/
Lifeline 24/7 Helpline  
0800 543 354 
Free Text 
HELP (4357)
Suicide Crisis Helpline 
0508 TAUTOKO (0508 828 865)
Counselling Enquiries 
counselling@lifeline.org.nz

SAMARITANS 
Confidential, nonjudgemental & nonreligious support for people experiencing 
loneliness, depression, despair, distress or suicidal feelings.

 www.samaritans.org.nz/let-us-help/
24/7 crisis helpline:  
0800 72 66 66

https://www.parenthelp.org.nz/
https://depression.org.nz/
https://depression.org.nz/maori/
https://depression.org.nz/pasifika/
https://anxiety.org.nz/
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Huringa Āhuarangi | Climate Change — WELLBEING GUIDE23

Birdsall, S. (2020). Nurturing hope: From climate-change worriers to eco-warriors. 
Set: Research Information for Teachers, 3, 48–53.  

 doi.org/10.18296/set.0186 

Bolstad, R. (2020). How can New Zealand schools respond to climate change? 
Set: Research Information for Teachers, 3, 30–39.  

 doi.org/10.18296/set.0184 

Bolstad, R., & Overbye, S. (2022). Climate Justice: Why does it matter?  
Research briefing 5. NZCER.  

 www.nzcer.org.nz/research/publications/climate-justice-why-does-it-matter-
research-briefing-5 

Boyd, S., Bright, N., Hunia, M., & Lawes, E. (2021). Manaakitia ngā tamariki  
kia ora ai - Supporting children’s wellbeing. NZCER.  

 www.nzcer.org.nz/research/publications/manaakitia-ng-tamariki-kia-ora-ai-
supporting-childrens-wellbeing 

Bright, M. L., & Eames, C. (2021). From apathy through anxiety to action: 
emotions as motivators for youth climate strike leaders. Australian Journal  
of Environmental Education, 1-13.  

 doi.org/10.1017/aee.2021.22 

Bryan, A. (2020). Affective pedagogies: Foregrounding emotion in climate change 
education. Policy & Practice: A Development Education Review(30), 8-30. 

Department of the Prime Minister and Cabinet. (2020). Child and youth 
wellbeing strategy.  

 dpmc.govt.nz/our-programmes/child-and-youth-wellbeing-strategy?fbclid=IwA
R3ey5Zg8BfUQv3j_lPrBSLN8yDsF2Wz9Xu2x0FcVtYrdPnPXGYs6wvxGyA

Edwards, S. (2009). “Titiro whakamuri kia marama ai te wao nei: Whakapapa 
epistemologies and Maniapoto Maori cultural identities.” PhD Thesis,  
Massey University.  

 mro.massey.ac.nz/handle/10179/1252

Gutschow, B., Gray, B., Ragavan, M. I., Sheffield, P. E., Philipsborn, R. P., & Jee, 
S. H. (2021). The intersection of pediatrics, climate change, and structural racism: 
Ensuring health equity through climate justice. Current Problems in Pediatric and 
Adolescent Health Care, 51(6), 1-6.  

 doi.org/10.1016/j.cppeds.2021.101028 

Harcourt, M. E. (2020). Teaching and learning New Zealand’s difficult history  
of colonisation in secondary school contexts. PhD Thesis. Victoria University  
of Wellington.  

 researcharchive.vuw.ac.nz/handle/10063/9109 

Hayward, B. (2021). Children, citizenship and environment: #Schoolstrike edition. 
Routledge.  

 doi.org/https://doi.org/10.4324/9781003000396 

Hickman, C. (2020). We need to (find a way to) talk about … Eco-anxiety.  
Journal of Social Work Practice, 34(4), 411-424.  

 doi.org/10.1080/02650533.2020.1844166 

Intergovernmental Panel on Climate Change (IPCC). (2022). Fact Sheet 
Australasia. Sixth assessment report. Working Group II – Impacts, Adaptation  
and Vulnerability.  

 www.ipcc.ch/report/ar6/wg2/about/factsheets/ 

Jackson, M. (2020). “Where to next? Decolonisation and the stories in the land”. 
Moana Jackson. In R. Kiddle (Ed.), Imagining Decolonisation (pp. 133-155). 
Bridget Williams Books. 

8. Full list of references

https://www.nzcer.org.nz/node/61521
https://www.nzcer.org.nz/node/61519
https://www.nzcer.org.nz/research/publications/climate-justice-why-does-it-matter-research-briefing-5
https://www.nzcer.org.nz/research/publications/climate-justice-why-does-it-matter-research-briefing-5
https://www.nzcer.org.nz/research/publications/manaakitia-ng-tamariki-kia-ora-ai-supporting-childrens-wellbeing
https://www.nzcer.org.nz/research/publications/manaakitia-ng-tamariki-kia-ora-ai-supporting-childrens-wellbeing
https://www.cambridge.org/core/journals/australian-journal-of-environmental-education/article/from-apathy-through-anxiety-to-action-emotions-as-motivators-for-youth-climate-strike-leaders/6F244320344A582C64150CFFF0A8464F
https://dpmc.govt.nz/our-programmes/child-and-youth-wellbeing-strategy?fbclid=IwAR3ey5Zg8BfUQv3j_lPrBSLN8yDsF2Wz9Xu2x0FcVtYrdPnPXGYs6wvxGyA
https://dpmc.govt.nz/our-programmes/child-and-youth-wellbeing-strategy?fbclid=IwAR3ey5Zg8BfUQv3j_lPrBSLN8yDsF2Wz9Xu2x0FcVtYrdPnPXGYs6wvxGyA
https://mro.massey.ac.nz/handle/10179/1252
https://www.sciencedirect.com/science/article/pii/S1538544221000833?via%3Dihub
https://researcharchive.vuw.ac.nz/handle/10063/9109
https://www.taylorfrancis.com/books/edit/10.4324/9781003000396/children-citizenship-environment-bronwyn-hayward
https://www.tandfonline.com/doi/full/10.1080/02650533.2020.1844166
https://www.ipcc.ch/report/ar6/wg2/about/factsheets/


Huringa Āhuarangi | Climate Change — WELLBEING GUIDE24

Ministry of Education. (2019a). Best practice for teaching Pacific learners:  
Pacific Evidence Brief.  

 www.educationcounts.govt.nz/publications/pasifika_education/best-practice-
for-teaching-pacific-learners-pacific-evidence-brief 

Ministry of Education. (2019b). He Whakaaro. Education Insights.  
How environmentally aware are New Zealand students?  

 www.educationcounts.govt.nz/publications/schooling/he-whakaaro-how-
enviornmentally-aware-are-new-zealand-students 

Ministry of Education. (2022). Aotearoa NZ’s Histories  
 aotearoahistories.education.govt.nz/content-overview

Mutch, C., & Latai, L. (2019). Creativity beyond the formal curriculum: arts-based 
interventions in post-disaster trauma settings. Pastoral Care in Education, 37(3), 
230-256.  

 doi.org/10.1080/02643944.2019.1642948 

Office of the Children’s Commissioner. (2021). Getting it right: Children’s rights  
in the COVID-19 response.  

 www.occ.org.nz/publications/reports/childrens-rights-in-covid19/ 

Ojala, M. (2012). How do children cope with global climate change?  
Coping strategies, engagement, and well-being. Journal of Environmental 
Psychology, 32(3), 225-233.  

 doi.org/10.1016/j.jenvp.2012.02.004 

Penetito, W. T. (2011). What is good for Māori is good for the institution as a 
whole. Victoria University of Wellington, New Zealand, unpublished report to the 
Review of Higher Education Access and Outcomes for Aboriginal and Torres 
Strait Islander People, Department of Education, Employment and Workplace 
Relations, Canberra.  

 www.education.gov.au/access-and-participation/resources/what-good-maori-
good-institution-whole

Renwick, J. (2020). Physical science. In A. Costi & J. Renwick (Eds.), In the eye 
of the storm: Reflections from the second Pacific Climate Change Conference 
(pp. 7-20). SPREP, Te Herenga Waka—Victoria University of Wellington and 
NZACL Wellington.  

 www.wgtn.ac.nz/law/research/publications/about-nzacl/publications/in-the-
eye-of-the-storm-reflections-from-the-second-pacific-climate-change-conference 

Rodgers, C. (2017). A new approach to protecting ecosystems: The te awa tupua 
(Whanganui River Claims Settlement) Act 2017. Environmental Law Review,  
19(4), 266-279. 

Rosenberg, M., B. (2010). Raising children compassionately.  
Puddle Dancer Press.  

 www.nonviolentcommunication.com/product/raising-children-compassionately/

Sanson, A. V., & Burke, S. E. L. (2020).”Climate Change and Children: An Issue 
of Intergenerational Justice.” In N. Balvin & D. J. Christie (Eds.), Children and 
peace. From research to action (pp. 343-362). Springer.  

 doi.org/https://doi.org/10.1007/978-3-030-22176-8 

UNICEF. (2015). Unless we act now. The impact of climate change on children. 
United Nations Children’s Fund (UNICEF).  

 www.unicef.org/reports/unless-we-act-now-impact-climate-change-children 

Watson, S. (2022). Student activism: Learning through action. NZCER.  
 www.nzcer.org.nz/research/student-activism-learning-through-action 

This guide was prepared using advice from focus groups with  
school climate activists, rangatahi Māori and Pacific children and 
young people by Ali Glasgow, Sandy Morrison, Mere Skerrett  
and Jenny Ritchie. We are profoundly grateful for these contributions.

Acknowledgements

https://www.educationcounts.govt.nz/publications/pasifika_education/best-practice-for-teaching-pacific-learners-pacific-evidence-brief
https://www.educationcounts.govt.nz/publications/pasifika_education/best-practice-for-teaching-pacific-learners-pacific-evidence-brief
https://www.educationcounts.govt.nz/publications/schooling/he-whakaaro-how-enviornmentally-aware-are-new-zealand-students
https://www.educationcounts.govt.nz/publications/schooling/he-whakaaro-how-enviornmentally-aware-are-new-zealand-students
https://aotearoahistories.education.govt.nz/content-overview
https://www.tandfonline.com/doi/full/10.1080/02643944.2019.1642948
https://www.occ.org.nz/publications/reports/childrens-rights-in-covid19/
https://www.sciencedirect.com/science/article/abs/pii/S0272494412000138?via%3Dihub
https://www.education.gov.au/access-and-participation/resources/what-good-maori-good-institution-whole
https://www.education.gov.au/access-and-participation/resources/what-good-maori-good-institution-whole
https://www.wgtn.ac.nz/law/research/publications/about-nzacl/publications/in-the-eye-of-the-storm-reflections-from-the-second-pacific-climate-change-conference
https://www.wgtn.ac.nz/law/research/publications/about-nzacl/publications/in-the-eye-of-the-storm-reflections-from-the-second-pacific-climate-change-conference
https://www.nonviolentcommunication.com/product/raising-children-compassionately/
https://link.springer.com/book/10.1007/978-3-030-22176-8
https://www.unicef.org/reports/unless-we-act-now-impact-climate-change-children
https://www.nzcer.org.nz/research/student-activism-learning-through-action

	User guide

