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Guide to optimize our experience
• Please note that the session is being recorded. A link to the recording will 

be circulated after.
• Please check to ensure your audio settings are set to the desired outputs.
• Feel free to input questions and comments in the Chat Box at any time.
• There is also a Jamboard where there are guiding questions and space for 

you to share and exchange reflections and ideas with panelists and other 
FLN Academy participants.  You may post on the Jamboard at any time 
(before, during and after the sessions).

• You microphones and cameras will be muted – please let them remain 
muted unless you are speaking.

• Interpretation is available – please select the English, French or Spanish 
channel using the interpretation icon at the bottom of your screen.

• Panelists and others who speak should only do so in the language of the 
channel they have selected.
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https://jamboard.google.com/d/1hn9uSuBszFk431jdeCs1CFG7lBIR9BTybZnBIiGoXc8/edit?usp=sharing


While we wait to get started, please introduce yourself in the Chat.

Introductions  
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Academy Journey
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I. Opening remarks from Unicef
II. Introduction to J-PAL

III. Overview of Evidence-Based Approaches to improve FLN
IV. Global evidence on remedial education and targeted instruction
V. “Deep dive” on Ghana STARS research by Sabrin Beg

VI. Global evidence on parental engagement
VII. Global evidence on teacher incentives

VIII. An introduction to J-PAL’s Generalizability Framework
IX. Live demonstration of the Education Menu 
X. Q&A and Discussion 

Module 1 Agenda
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Opening Remarks from Unicef HQ
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Status of FLN-related interventions
(of Academy participants’ countries)

• For the most part, countries are in the 
initial stages of piloting, small-scale 
delivery and planning for scale up FLN 
interventions

• Only about 14% of respondents 
indicated that their countries have fully 
operational FLN interventions / at scale

⇒ The FLN Academy will be the starting point 
for countries to learn about what works and 
key resources, and to help with a systematic 
approach to scale up FLN efforts.
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Foundational Literacy and Numeracy (FLN) 
Academy
Module 1: Foundations of FLN

Abdul Latif Jameel Poverty Action Lab (J-PAL), MIT



Introduction to J-PAL



Meet your presenters
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Radhika Bhula
Education Sector 
Manager
J-PAL

Sam Friedlander 
Senior Policy 
Associate
J-PAL

Sabrin Beg
Assistant Professor
University of 
Delaware

John Floretta
Global Deputy 
Executive Director
J-PAL



J-PAL takes a scientific approach to 
 innovate, test, and scale up solutions. 



We work with a global network of over 500 talented 
researchers
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Policy outreach
We synthesize research 
results, build partnerships, 
lend technical assistance, 
and embed staff.

Capacity building 
We lead executive 
trainings and develop 
rigorous online education 
to build sustainability.

Research
We fund innovative new 
research and help carry 
out affiliates’ projects on 
the ground.

Connecting the dots from research to action
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Agriculture

Crime, Violence, 
& Conflict

Education

Environment & Energy

Finance

Firms

Gender

Health

Labor Markets

Political Economy 
& Governance

1,000+ randomized evaluations by more than 200 
academic researchers in 88 countries and 10 sectors
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J-PAL Southeast Asia
University of Indonesia 
Jakarta, Indonesia

J-PAL Africa
University of Cape Town
Cape Town, South Africa

J-PAL Latin America
and the Caribbean
Pontifica Universidad 
Catolica de Chile 
Santiago, Chile

J-PAL Europe
Paris School of Economics 
Paris, France

J-PAL South Asia
Institute for Financial 
Management & Research 
Chennai & New Delhi, India

J-PAL Middle East 
and North Africa
American University in Cairo
Cairo, Egypt

J-PAL Global
Massachusetts Institute 
of Technology (MIT)
Cambridge, USA

J-PAL North America
Massachusetts Institute 
of Technology (MIT)
Cambridge, USA

Local grounding: Seven regional offices and hundreds 
of local partnerships



People reached by programs scaled up after being 
evaluated by J-PAL affiliates
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2003
23 million
2008

63 million
2012

202 million
2014

300 million
2016

400 million
2019



From evidence to impact at scale: 6 pathways to 
policy change
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15-year collaboration between J-PAL and Pratham 
with over 60 million children reached
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• 6 evaluations over 15 years to rigorously test 
and iterate on the TaRL approach, with 2 
models for scale

• Expansion of TaRL into Africa in 2017 with 
80-school pilot in Zambia, now reaching 
1800 schools 

• TaRL Africa: Joint initiative between Pratham 
and J-PAL to adapt, pilot, and scale across 
Sub-Saharan Africa

• 10+ evaluations of effective targeted 
instruction models in many contexts



Partnership with NGO Breakthrough and Gov’t of 
Punjab to scale a gender equality curriculum 
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• Evaluation of Breakthrough’s school-based gender equality 
curriculum showed impacts on adolescents’ gender attitudes, 
aspirations, and behaviors in Haryana, India

• J-PAL shared the results with the Punjab Department of Education in 
2019 given low gender outcomes in the state

• Punjab Department of Education, Breakthrough, and J-PAL 
launched a partnership in 2021 to scale the program to all state 
government schools

– Aiming to reach more than 600,000 students annually



Overview of Evidence-Based Approaches 
to Improve Foundational Literacy and 
Numeracy
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Strong evidence of improving learning outcomes 

21



• Merit scholarships, Kenya
– Given to top 15% of girls 
– 0.20 SD (girls) and 0.10 SD (boys)

• Merit scholarships, Cambodia
– V. need-based scholarships
– 0.17 SD  increase in math 

• Merit/Need scholarships, Ghana
– 0.15 SD increase in learning

• Learning prizes, India
– 0.61 SD increase in reading

• Incentives for effort, India
– V. incentives for output
– 0.57 SD increase in math

Rewards or scholarships to students for learning can 
increase motivation, effort, and learning outcomes

22References: Kremer et al 2009, Barrera-Osorio and Filmer 2013, Duflo et al. 2017; Berry 2014, Hirschleifer and Muralidharan 2016



• Short-term impacts on literacy, 
numeracy, and cognitive development

• Free access to pre-primary education 
increased cognitive development in 
India

• Play-based or individualized learning 
improved learning and school 
readiness in Ghana, India, Peru, and 
the US

Access to high quality early childhood education can 
set children up for success in school
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Photo: S. Nanda Kumar | J-PAL

References: Dean and Jayachandran 2019; Attanasio and Krutikova (forthcoming); Gallego et al. 2018; Dillion et al. 2017; Oreopoulos et 
al. 2018



• Research from India (cash grants, school libraries), Kenya (textbooks, 
flipcharts), Peru (laptops), Sierra Leone (textbooks), Tanzania (cash 
grants)

• Relatedly, reducing class size alone in India and Kenya did not improve 
learning outcomes

• However, augmenting school-based inputs combined with pedagogical 
or governance changes have shown more promise

Additional inputs without accompanying changes in 
pedagogy or governance do not improve learning 
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References: Glewwe et al (2000), Glewwe et al (2009), Sabarwal (2014), Borkum et al (2013), Cristia (2012), Beuermann (2015), Barerra-Osorio 
and Linden (2009), Fairlie and Robinson (2013), Duflo et al (2011),  Banerjee et al (2007), Krueger and Whitmore (2001), Das et al (2013), Pradhan 
et al (2014), Blimpo and Evans (2013), Malamud et al (2018), Mbiti et al (2019), Bando et al 2017, Kayapinar et al (2019)



Read-a-Thon, The Philippines

• Storybooks + pedagogy 

• Two-day training program for fourth-grade 
teachers, followed by 31-day reading 
marathon

– Books read at school increased from 1.9 to 
4.2 in the last week, 2.3 to 9.5 in the last 
month

– 0.13 SD increase in reading scores

– 3 months later, students still reading more

Inputs plus changes in pedagogy and/or governance 
have shown more promise

25
References: Abeberese et al (2013)



Promising evidence but uncertainties remain
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• General skills teacher training

• Selection and allocation of 
teachers

• Differentiating support by 
gender

• Inclusive education

• Safeguarding children 

Critical aspects of education systems where further 
research is needed
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www.menti.com

Menti Questions
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Global Evidence: Tailored Instruction and 
Remedial Education



Tailoring instruction by learning level is one of the most 
effective and cost-effective ways of improving learning

• 15+ randomized evaluations in Chile, 
Ghana, India, Kenya, Peru, and the 
United States 

• Tailored instruction can be delivered 
effectively through multiple 
channels: 
– during or after school 
– by tutors, volunteers, or teachers
– through education technology
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References: Muralidharan et al. (2019), Banerjee et al. (2017), Cabezas et al. (2011), Lakshminarayana et al. (2013), Cook et al. 
(2014 & 2015), Banerjee et al. (2007), Duflo et al. (2011 & (2015), Gallego et al. (2018), Saavedra et al.( 2017)



Consistently positive impacts across contexts
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Implementing Differentiated Instruction in 
Ghana: The importance of Management

Professor Sabrin Beg 



The Learning Crisis (students are in school but not 
learning despite $$)
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Effective interventions exist, but implementation 
constraints

• The problem is not what to do 
– Evidence of programs that provide higher service levels 

(e.g. Lucas et al. 2014; Gilligan et al. forthcoming; Beg et al. 2021; Duflo, 
Kiessel, and Lucas 2021)

• But how to do it 
– When ``effective'' programs are implemented in existing 

public sector systems without an NGO or an involved PI, 
effects are often smaller or 0 (Vivalt 2020; Banerjee et al. 2017 vs. 
Duflo, Kiessel, and Lucas 2021; Duflo et al. 2015 vs. Bold et al. 2018)
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Managers and management practices important for 
productivity  

● Manufacturing sector (Bloom et al. 2013; Bruhn et al. 2018), Civil 
service, (Rasul and Rogger 2018), Healthcare (Tsai et. al 2015), 
Education (Lemos and Scur 2016; de Hoyos et al. 2019 & 2020; Romero et 
al. 2021; Muralidharan & Singh 2021)

Can engaging existing civil service managers improve 
program implementation and success?
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Two challenges in understanding the importance of school 
management

1. Empirical challenge: Neither management quality nor civil 
service productivity are randomly allocated

2. Practical challenge: Programs have to work within existing 
systems
a. Weak incentives, rigid hierarchies, limited scope for 

hiring/firing, no firm exit 

Challenges
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Our Approach
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Our Approach

3-armed randomized controlled trial (RCT)
• [T1.] Train teachers in improved pedagogy + provide managers 

observation
• [T2.] T1 + management training for managers
• [T3.] Control, i.e. business as usual

Implemented by existing systems - material design and distribution, training, 
implementation, incentives, supervision
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Background



• Access has expanded: primary (P1-P6) net 
enrollment rate up 27 pp in 20 years (World 
Bank 2020)

• Learning: ~30% of primary students are 
`competent' in Math/English (Ministry of 
Education 2018)

• Heterogeneous, large classrooms with 
many first generation learners: 54% of 
fathers, 37% of mothers literate 

• Default is teacher-focused instruction / 
adherence to official curriculum

• Teachers centrally hired, paid, and 
assigned to schools

40

Ghana
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Teachers 

Status Quo Training and Experience
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• 91% have a teaching degree 
(diploma or bachelors)

• approx 6 years of experience

Headteachers
•  Almost all former teachers
• Minimal pre-service training, 23% 

had none
• approx 6 years of experience as 

HT
Circuit Supervisors (CS)

• Almost all former teachers (not 
via HT position)

• Minimal pre-service training
• approx 4 years of experience as 

CS



Intervention



Goal: Test importance of managers in improving public service delivery

1. Take something NGO-successful (Differentiated Instruction), embed it 
in an existing government system, engage managers two different 
ways

2. Evaluate effect of management engagement through a 3-arm RCT

44

Description of Intervention



What is Differentiated Instruction? (aka Targeted Instruction, Teaching at the Right 
Level (TaRL))

• Teach at students' learning levels not grade levels for part of each day,
– i.e. partial day tracking (P4-P6, divided by learning level 1hr/day, 4 days/wk, 

8wks/term)
• Teachers across grades have to work together 
• Scaling to 10,000 schools in Ghana and variations in 11 African countries 

(70 million students at scale)

What does Differentiated Instruction have to do with management?

45

Differentiated Instruction



Differentiated Instruction---Existing Evidence

46
Importance of Management Quality?



Prior implementation of DI

• Duflo, Kiessel and Lucas (2021)  
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Description of Intervention: Two treatment arms, one 
control arm
[T1.] DI+Basic Management: Differentiated Instruction Training + Manager 
Checklists

• Differentiated Instruction training for upper primary (P4-P6) teachers, HT, 
& CS 

– 5 day main + 3 day refresher + 2 day refresher
• Teaching and learning materials
• Classroom observation form for HT & CS 
• Termly national & district monitoring teams
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Description of Intervention: Two treatment arms, one 
control arm
[T2.] DI+Basic+Enhanced Management: T1 + Enhanced Management 
Training

• Everything in T1
• Enhanced Management Training for HT & CS

– 3 day main + 2 day refresher + 1 day refresher
• People management soft skills---focus on constructive, useful 

conversations for improvement
• Emphasize role as mentors vs monitors
• Handbook, reference cards, text messages, WhatsApp, and Help-desk}

[T3.] Control
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Set the study in 20 UNICEF supported districts

Randomization Design
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Data



       Baseline
● Student surveys and 

exams
● P5-P6 students during 

        intervention year
● T/HT/CS Surveys

Intervention during AY2018-2019 (Full Timeline) 
 Additional follow-ups:

● February and March 2020—truncated school spot check
● June 2020—achievement follow-up canceled
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Four Rounds of Data Collection

       2 Spot Checks
● Student / Teacher 

/ HT Attendance
● Classroom 

Observation

       Endline
● Student surveys 

and exams
● T/HT/CS Surveys



Development World Management Survey (DWMS) Categories
 (Bloom and Van Reenen 2007; Lemos and Scur 2016)
1 Standardization of Instructional Planning Processes 
2 Personalization of Instruction and Learning 
3 Data-driven Planning and Student Transition 
4 Adopting Educational Best Practices 
5 Continuous Improvement 
6 Performance Tracking 
7 Performance Review 
8 Performance Dialogue 
9 Consequence Management

 Measuring Management
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Development World Management Survey (DWMS) Categories
 (Bloom and Van Reenen 2007; Lemos and Scur 2016)
1 Standardization of Instructional Planning Processes 
2 Personalization of Instruction and Learning 
3 Data-driven Planning and Student Transition 
4 Adopting Educational Best Practices 
5 Continuous Improvement 
6 Performance Tracking 
7 Performance Review 
8 Performance Dialogue 
9 Consequence Management

● Targeted by DI + Basic Management—Instructional Management Index 
● Targeted by Enhanced Management—People Management Index

 Measuring Management
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Results Plan

1. Management Quality 

2. Classroom Implementation 

3. Student Test Scores 

4. Implementation Persistence

Results
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● Supervisor rating sig. higher in DI+Basic+Enhanced

Management Quality
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Table: Changes in Classroom Activities

Implementation: Classroom Activities
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Where previous government attempts fell apart ...but our teachers 
implemented!  

Table: Teacher Implementation 

Implementation 2: Differentiating Instruction

58



1. Management Quality 
● Instructional Management improved symmetrically 
● People Management, supervisor rating improved differentially

 
2. Classroom Implementation and Norms

● Mostly symmetric across treatment arms 
● Increased HT attendance
● Teacher stress/burnout marginally higher in DI+Basic+Enhanced 

3. Student test scores 
4. Implementation Persistence

Results
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● Heterogeneity: None by BL test score, gender, P4BL student, literate parents. 
Suggestive by BL management 

● No differential attrition, robust to Lee (2009) bounds (96% control group coverage).

Student Test Scores
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Spot Check 3: Year 2 (February-March 2020) 

● No materials, one teacher from each school invited to refresher training 

Preliminary results: 
● DI still being implemented 
● Improved management measures

Persistence
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Discussion and Conclusion



Mixed results on management trainings: 
1. On one hand, recent work questioning whether managerial skills affect 

productivity (Hoffman and Tadelis 2021, Muralidharan and Singh 2021, Romero et al 
2021, de Hoyos et al 2019)

2. On the other hand management seems important (Fryer 2017) and 
teacher training alone not effective (Banerjee et al. 2017; Duflo, Kiessel, and 
Lucas 2021)

• Differentiated Instruction + Basic Management improved instruction, 
instructional management, and student learning

• Enhanced Management differentially improved people management skills 
and manager ratings but not program implementation or test scores
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Interpretation



              

Existing Evidence
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Our results are thus suggestive of: 
● Importance of instructional management for schooling outcomes

● Strong complementarity between teacher training and manager 
engagement

Interpretation
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As implemented 
● DI+Basic: $29 per student. (0.34 SD per $100) 

● DI+Basic+Enhanced: $52 per student. (0.19 SD per $100)

Costs
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Based on an RCT entirely within the existing education sector in Ghana 
1. Training teachers, HT, and CS in differentiated instruction and providing 

an observation checklist for managers improved Instructional 
Management

2. Additional management training of HT and CS differentially increased 
People Management

3. Both interventions improved classroom teaching and increased student 
learning by 0.11 SD

4. Management is important (but not all aspects equally) and can be improved 
in existing systems 

Also of policy interest     
1. Scale-up in Ghana (part of $219M World Bank-DfID-Global Partnerships for Education 

project)
2. Variations in 11 other African countries (70 million students at scale)
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Conclusions



Additional Comments/Questions:

Sabrin Beg (sbeg@udel.com), @sabrinbeg
Anne Fitzpatrick (anne.fitzpatrick@umb.edu) 
Adrienne Lucas (alucas@udel.edu)

Thank you
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Global Evidence: Parental Engagement 



• Picking a school for your child requires knowledge of all available options

• Students may not have examples to demonstrate the wage returns to 
education 
– The cost of staying in school may feel higher than dropping out to get a job

• Less than 25% of parents in the U.S. can name a basic educational 
milestone their child should meet this school year

• About 25% of surveyed parents in Chile didn’t know their child’s grades
– Similar gaps in parental knowledge in Malawi & the U.S.

Parents and students often lack key information to 
make education-related decisions 

70
References: Kraft and Rogers (2015); Dizon-Ross (2019); Bergman (2015)



• A program in the U.S. sent texts with 
ideas for literacy activities 
– Two per week, during summer 

break 
– Example: “Take turns reading OUT 

LOUD... You read a page, then 
your child reads a page… (great at 
any age)!”

– Increased learning for students in 
grades three and four

Sending parents texts with literacy activities improved 
their children’s learning 
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References: Kraft, Matthew, and Manuel Monti-Nussbaum. (2017). "Can Schools Enable Parents to Prevent Summer Learning Loss? A Text-Messaging Field Experiment to 
Promote Literacy Skills." The Annals of the American Academy of Political and Social Science 674(1): 85-112.

https://scholar.harvard.edu/files/mkraft/files/kraft_monti-nussbaum_2017_can_schools_enable_parents_to_prevent_summer_annals.pdf


• A similar U.S. program sent texts with activities & encouragement:

– Three per week, during school year

– Increased literacy for preschool students

– More effective when targeted to the learning level of the child

– More effective when sent on weekends

Sending parents texts with literacy activities improved 
their children’s learning 
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References: 1: York, Benjamin, Susanna Loeb, and Christopher Doss. (2019). “One step at a time: The effects of an early literacy text-messaging program for parents of preschoolers.” The 
Journal of Human Resources, 54(3): 537-566. 2: Doss, Christopher, Eric Fahle, Susanna Loeb, and Benjamin York. (2019). “More than just a nudge: Supporting kindergarten parents with 
differentiated and personalized text messages.” The Journal of Human Resources, 54(3), 367-603.

https://cepa.stanford.edu/sites/default/files/One%20Step%20At%20A%20Time%203_1_17_0.pdf
https://files.eric.ed.gov/fulltext/ED579680.pdf
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3405151


FACT: Letters are the building blocks of written language. Children need to know 
the letters to learn how to read & write.

TIP: Point out the first letter in your child’s name in magazines, at the store & on 
signs. Have your child try. Make it a game. Who can find the most? 

GROWTH: Keep pointing out letters. You’re preparing your child! Now when you 
point out a letter, ask: What sound does it make?

Example text messages

73



• Information shared: Academic progress, missing assignments, attendance, 
behavior

• Delivery methods: Emails, texts, take-home report cards, phone calls: 
weekly, bi-weekly, yearly

• Mechanism: Changes in parental behavior improved student effort or 
quality of education at school 

• Effective programs in Bangladesh, Chile, Mozambique, Pakistan, and U.S. 

Telling parents about their child’s performance in school 
has increased learning 

74

References: 1. Islam, Asad. (2019.) "Parent-Teacher Meetings and Student Outcomes: Evidence from a Developing Country." European Economic Review 111: 273-304. 2. Berlinski, Samuel, Matias Busso, Taryn Dinkelman, and Claudia 
Martinez. “Reducing Parent-School Information Gaps and Improving Education Outcomes: Evidence from High-Frequency Text Messaging in Chile.” Working Paper, February 2017. 3. de Walque, Damien, and Christine Valente. 
“Incentivizing School Attendance in the Presence of Parent-Child Information Frictions.” World Bank Policy Research Working Paper 8476, June 2018. 4. Andrabi, Tahir, Jishnu Das, and Asim Ijaz Khwaja. (2017). "Report Cards: The 
Impact of Providing School and Child Test Scores on Educational Markets." The American Economic Review 107, no. 6: 1535-563. 5. Bergman, Peter, and Eric Chan. “Leveraging Parents through Low-Cost Technology: The Impact of 
High-Frequency Information on Student Achievement.” Working Paper, January 2019. 

https://www.sciencedirect.com/science/article/pii/S0014292118301764
https://www.povertyactionlab.org/sites/default/files/research-paper/726_%20Reducing-Parent-School-information-gap_BBDM-Dec2016.pdf
http://documents.worldbank.org/curated/en/720071529003623702/Incentivizing-school-attendance-in-the-presence-of-parent-child-information-frictions
https://www.aeaweb.org/articles?id=10.1257/aer.20140774
http://www.columbia.edu/~psb2101/ParentRCT.pdf


• Mobile phone access: 
– Do parents have electricity, phones, phone credit?
– Are parents’ phone numbers stored somewhere? 
– Evidence that influential people can spread messages

• Literacy: 
– Can parents read text messages or their children’s schoolwork?
– Adult literacy rate may be lower for mothers, rural families
– Parental info programs in low-literacy settings have been effective 

• Time and resources
– Parents may be busy with work, have children of different ages
– May not own books or other learning resources

Key barriers to implementation
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References: Abhijit Banerjee, Arun G. Chandrasekhar, Esther Duflo, and Matthew O. Jackson. 2019. "Using Gossips to Spread 
Information: Theory and Evidence from Two Randomized Controlled Trials." The Review of Economic Studies 86 (6): 2453-2490.

https://www.povertyactionlab.org/evaluation/using-social-networks-spread-word-mouth-information-campaigns-rural-india


• Giving parents information can spur engagement in their child’s 
education and increase learning

• Giving students information can similarly spur additional effort and 
increase learning

• Important to ensure that providing information doesn’t exacerbate 
existing inequalities

• These programs are fairly inexpensive 
• We have emerging evidence from pandemic contexts

– Useful to build learning and evaluation into current programs to 
generate lessons for the future 

Key conclusions and takeaways
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Global Evidence: Teacher Incentives



• Improved teacher satisfaction, reduced 
the incidence of teachers with outside 
jobs, and reduced self-reported 
financial stress

• No improvements in teacher effort (2-3 
years later)

• No improvements in student learning 
(2-3 years later)

National policy to unconditionally double teacher 
salaries in Indonesia did not improve learning
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Reference: Joppe de Ree, Karthik Muralidharan, Menno Pradhan, Halsey Rogers, Double for Nothing? Experimental Evidence on 
an Unconditional Teacher Salary Increase in Indonesia, The Quarterly Journal of Economics, Volume 133, Issue 2, May 2018, Pages 
993–1039

Photo: Shutterstock.com



• Camera monitoring tied to teacher attendance led to 34 more days 
of instruction and raised test scores by 0.17 SD in India

• Small teacher bonuses (3% of salary) increased math scores by 0.28 
SD and language scores by 0.16 SD in India

• Performance pay scheme in Rwanda led to 0.21 SD gains in learning

Incentivising teachers based on performance is more 
promising but is difficult to implement well
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References: Duflo et al. 2012; Muralidharan and Sundarraman 2011; Muralidharan 2012; Fryer 2016; Glewwe et al. 2010; Behrman et al. 2015      



• Design of assessments tied to the incentives matters to mitigate risk of 
“teaching to the test” 

• Less effective when teacher effort is not enough to improve learning, e.g. 
other constraints to learning or insufficient teacher capacity

• Suggestive evidence that incentives with school-based inputs such as 
learning materials or flexible grants are particularly effective

Effectiveness depends on program structure, design, 
and context

80References: Kremer et al. 2010; Gilligan et al. 2018; Mbiti et al. 2019; Barrera-Osorio and Raju 2015;  Behrman et al 2015



• Need a fair way to assess student and 
teacher performance
– Assess ability to apply learning, not rote 

memorization

• Likely requires a shift in administrative 
systems to pay teachers based on 
meeting requirements

• Must have political will at multiple levels 

Additional implementation considerations
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Applying Evidence Across Contexts 



• Can a study inform policy only in the location it took place?

• Should we use only the evidence from our specific location?

• Should a local randomized evaluation always precede scale up?

• Must an identical program or policy be replicated a specific 
number of times before it is scaled up?

• What counts as a “similar enough” new setting?

The challenge of applying evidence

83References: Bates and Glennerster 2017



1. “What is the disaggregated theory behind the 
original intervention?”
a. What is the evidence that this theory holds in your 

context?
2. Do the local conditions hold for that theory to 

apply?
3. How strong is the evidence for the required 

general behavior change?
4. What is the evidence that the implementation 

process can be done well?

The Generalizability Framework
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Live Demonstration of the Education 
Menu 



www.menti.com

Menti Questions
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Q&A and Discussion



Thank you and next steps
• A recording and slides from this module will be shared after 

the session.

• A link to a brief survey will also be shared for your feedback. 

• If you have not yet completed registration, please do so. 
Ensure your email address is entered correctly.  

• The next module will focus on Formative Assessment and will 
take place at the same time on July 1, 2021.
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https://forms.office.com/r/7HY9K5YZvj


Thank you!


