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In 2019, with support from the Department of 
Education and DLGSC, FORM partnered with 
16 metropolitan and regional schools to deliver 
its Creative Schools program.  FORM developed 
Creative Schools in partnership with Creativity, 
Culture & Education (CCE), an international 
foundation dedicated to unlocking the creativity 
of children and young people in and out of formal 
education, and Hidden Giants, an education 
consultancy agency supports schools to re-imagine 
their curriculum by placing ‘disruptive’, creative, 
and critical thinking at its heart.

Creative Schools Program aims to improve the 
learning outcomes of young Western Australians. 
It does so by activating creative learning strategies 
through the establishment of meaningful 
partnerships between teachers, creative (arts) 
practitioners and young people. The program is 
a valuable and imaginative addition to class and 
school strategies for raising attainment, improving 
well-being and supporting inclusion

Creative Schools engages with the participating 
school over a full academic year. In Term 1, the 
creative and teacher participate in an intensive 
Professional Development on Creative Learning.  
The program then partners each teacher with a 
creative practitioner to co-design and co-deliver 
these learning activities, which focus on a priority 
area of the curriculum as identified by the school 
and teacher (e.g. mathematics, HASS or science). 

Teachers and Creatives co-facilitate a 90-minutes 
sessions for students on a weekly basis in Terms 
2 and 3. Each class has access to 16 weeks (24 
hours) of direct engagement of the creatives with 
the students.  Two classes from each school were 
selected to participate, a total of 32 classes in 2019. 
Term 4 is an opportunity to reflect on the program 
and FORM’s independent researcher, evaluates 
outcomes.      

This document describes the activities and 
outcomes across two terms of delivery: Term 2 and 
3 (over 16 weeks). It also includes reflections from 
school leaders, teachers and students.

ACADEMIC YEAR 2019

TERM 1

PROFESSIONAL 
DEVELOPMENT FOR 

ARTISTS AND TEACHERS 

Observation and diagnosis of student 
engagement in the classroom. 

Planning time for teachers 
and artists

TERM 2

PROGRAM DELIVERY 
IN THE CLASSROOM

 Creative Learning 
workshops per week for 
eight consecutive weeks

TERM 3

PROGRAM 
DELIVERY

 
Learning workshops 

per week for 
8 consecutive weeks

TERM 4

REFLECTION AND 
EVALUATION OF THE 

PROGRAM  
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History - The Australian Colonies 

• The contribution or significance of one individual 
or group in shaping the Swan River Colony, 
including their motivations and actions (e.g. 
groups such as explorers, farmers, pastoralists, 
convicts or individuals such as James Stirling, 
John Septimus Roe, Thomas Peel) ACHASSK110

• Students identify the cause and effect of change 
on Australia’s colonies, and describe aspects of the 
past that have remained the same. They describe 
the different experiences of people in the past. 
Students recognise the significance of a group, 
individual, event or development in bringing 
about change in the Swan River Colony.

• Students are given the opportunity to develop 
their historical understanding through the key 
concepts of sources, continuity and change, 
cause and effect, perspectives, empathy and 
significance. These concepts are investigated 
within the historical context of the development 
of Australia as a nation, particularly after 1900; the 
factors that led to Federation; and how Australian 

society changed throughout the 20th century.

CROSS-CURRICULUM LINKS

Geography - A diverse and connected world

• The location of the major countries of the Asia 
region in relation to Australia and the geographical 

diversity within the regionACHASSK138.

Questioning and researching 

• They locate and collect relevant information and/
or data from primary and/or secondary sources, 
using appropriate methods to organise and record 
information

• Identify current understandings, consider possible 
misconceptions and identify personal views on a 
topic WAHASS50

• Record selected information and/or data using a 
variety of methods (e.g. use graphic organisers, 

paraphrase, summarise) WAHASS53

Analysing 

• Translate collected information and/or data to a 
variety of different formats (e.g. create a timeline, 
draw maps, convert a table of statistics into a 

graph) WAHASS58

Communicating and Reflecting

• Present findings, conclusions and/or arguments, 
appropriate to audience and purpose, in a range 
of communication forms (e.g. written, oral, visual, 
digital, tabular, graphic, maps) and using subject-
specific terminology and concepts WAHASS61 

• Develop a variety of texts, including narratives, 
descriptions, biographies and persuasive texts, 
based on information collected from source 
materials WAHASS62

• Reflect on learning, identify new understandings 
and act on findings in different ways (e.g. suggest 
additional questions to be investigated, propose a 
course of action on an issue that is significant to 

them) WAHASS63

Biological sciences 

• The growth and survival of living things are affected 
by physical conditions of their environment 

ACSSU094

Evaluating 

• Reflect on and suggest improvements to scientific 

investigations ACSIS108

Use and Influence of Science

• Scientific knowledge is used to solve problems 
and inform personal and community decisions 

ACSHE100  

General Capabilities

• intercultural understanding

• interacting and empathising with others

• recognising culture and developing respect, 
ethical understanding

CURRICULUM FOCUS 
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The underlying aim was to develop resilience amongst 
quite a diverse group of students with a variety of 
cultural backgrounds and beliefs. The teacher wanted 
to utilise the methods of creative thinking to explore 
possibilities for problem solving to enable students to 
work through what might upset them, changes in class 
structures and challenges when work is too hard. In the 
first few minutes of day one, Alfred, a recent Afghan 
arrival complete with tears in response to a comment 
from another student, demonstrated why developing 
resilience was a priority for this group.

Warm ups provided a physical beginning to each 
session that incorporated collaboration and persistence 
from the creative habits of mind. A human knot activity 
posed a problem with all participants facing the centre, 
crossing arms and joining hands to create a circle. 
Their challenge was to unravel the knot and finish with 
everyone facing the inside with arms uncrossed. There 
were a lot of sceptics commenting that it was a trick 
however by the second session, one of the four groups 
demonstrated imaginative habits by playing with 
possibilities and using intuition and triumphed while 
the other three continued by only working with the two 
steps of the task that was familiar to them. This proved 
to be an apt example of the need for developing their 
habits of persistence and discipline.

A smaller class group made up of only year 6 
students in session three attempted to collaborate 
untangling their knot however without the year 5’s, 
each group struggled. Yelling over the top of each 
other and little listening invited a change of tack and 
the opportunity to connect with the curriculum links 
(WAHASS50) by adding a further challenge. Each 
participant had to pretend that they were from a 
different country without a common language. With 
no method of verbal communication, they had to 
devise other ways of making each other understand. 
Incorporating imagination into their warm appeared 
to remove the intent focus on discipline and 
persistence resulting in a more successful outcome 
and a level of intercultural understanding.

They untangled their human knot in 45 seconds.

During reflection each week, we were able to see 
what areas could be a point of focus for the following 
session. By mixing the groups up and putting 
students who may not normally work together in 
partners, they began to learn about each other 
(interacting and empathising with others). With 
that learning and sharing of results, they challenged 
some of the initial assumptions that were had about 
classmates. 

THE LEARNING PROCESS
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Blind contour drawing and interviewing our partners 
gave both students and myself an insight into 
each other, where they have come from and an 
opportunity to explain a little bit about themselves 
(recognising culture and developing respect, ethical 
understanding). As a group we discussed the topics 
they were doing in their core subjects this term 
along with what they would like to do as a project. 
The underused school garden space was one of their 
top priorities and although currently neglected, it 
had the potential to provide a wonderful setting to 
explore HASS - Migration (year 6 Geography) and 
Swan River Colony (Year 5 History) and to be of use to 
other classes within the school. Our resilience focus 
could also be related to plant science. 

The first experiment of planting vegetable and 
herb seedlings in eggshells provided the forum 
for inquisitive conversation about types of seeds 
brought by both the early settlers and migrants 
(ACHASSK138), where they may have originated from 
and their capacity for survival. This also enabled 
cross curriculum links (ACSSU094) with Biological 
Sciences. Unfortunately, it also resulted in a complete 
failure of plants to grow. It did enable critical 
reflection as to why; not enough water, not enough 
light, incorrect soil and not enough soil (ACSIS108) 
and suggest improvements to the science of growing 
plants. It also became clear that maintaining plants 
whether indoors or outdoors was not the best choice 
of projects for this particular class or its teacher. We 
moved to option 3 of our intended outputs; artwork 
to be used within the community garden space.

Venturing into the Community Garden and 
separating into groups, students made maps of the 
space (WAHASS58) maintaining an imposed absence 
of verbal language for the session. One dominant 
voice in the class meant that others often relied on 
him to provide answers.  Their ability to cooperate 
appropriately in the silence encouraged them to 
take notice of each other using their other senses 
and also allowed them the opportunity to stick with 
difficulty. It provided students with the space to gain 
an insight into what communication may have been 
like between the early settlers, Aboriginal people and 
allowed for connections with Captain Stirling when 

he first came to the Swan River to determine its 
suitability for settlement (ACHASSK110). Similar to the 
first settlers, they searched for materials and together 
we created a timeline (WAHASS58). Teacher Alison, 
when looking at the space, was overwhelmed with 
the thought of what needed to be achieved however 
by really looking beyond what was immediately 
visible, the most exciting thing discovered was that 
most of it was already there. 

By session 4, the gardener had been and cut the 
grass. This small task, became the beginning of visible 
engagement from outside of Room 11. The class had 
formed into four groups and each were given a plot 
of land (garden beds) to clear ready for planting. 
Their discoveries of toadstools, insects and existing 
plants provided a hive of activity and the opportunity 
to share their findings (ACSSU094). With minimal 
tools they were forced to engage imagination and 
played with the possibility of loosening the soil 
using branches, making signposts from sticks, and 
reflecting on the success of other groups. They were 
also confronted with ‘trespassers’ which provided 
additional potential for exploring resilience. They 
were beginning to show evidence of utilising more of 
the creative habits of learning with the exception of 
one student:

6



Session 5’s warm up used round rubber mats for 
teams to cross between the north and south side of 
the river as quickly as possible. Team skills would be 
needed to achieve the task of clearing the land, just as 
the first settlers did (ACHASSK110). They were so good 
at the new warm up that they wanted to do it twice 
and redo the human knot! The initial difficulty that 
they had stuck with had shown that using discipline in 
developing techniques benefitted their ability to work 
as a team. We talked about what they thought made 
one group more successful than the other. Asking 
students who are less likely to volunteer answers 
has had a positive impact upon their engagement. 
Evidence of this was Alfred (the upset child from 
session 1) who suggested communicating and Yasir’s 
response of negotiating, both large words that Alison 
commented where unusual for these students.

Reflection proved both useful in planning but also 
problem solving (WAHASS63). We reflected on the 
idea of trespassers, considering how it may feel to 
be in an unfamiliar place and ways in which we can 
communicate when language might be difficult. 
These discussions resulted in a large component of 
the students beginning to work towards developing 
resilience and increase their ability and confidence 
in implementing methods of problem solving 
(WAHASS61).  This was evident as they began to 
work together in groups more amicably. Continuing 
activities from previous sessions allowed for flexible 

organisation of time such as clearing the allocated 
‘land’. With a number of groups finishing their plot, 
they then offering to help other groups. They were 
proud of their efforts and surprised at how much they 
had achieved. Even teacher Alison, had a renewed 
sense of enthusiasm. For the last five minutes 
they decided to all work together in the recently 
discovered bush tucker garden to remove ground 
weeds and identifying the assortment of plants. 
Their curiosity and inquisitiveness in the various bugs 
found in the dirt, a papery type fungus in the soil and 
deciding what were weeds and what were plants 
meant that they were disappointed when we needed 
to head back. The fungus generated discussion 
on its growth and survival due to the physical 
conditions of its environment (ACSSU094). Using 
the scientific knowledge they had gathered during 
their land clearing, they used this to understand that 
the fungus was able to grow due to lack of light and 
moisture and as a group decided that it needed to 
be identified and possible removed before growing 
food (ACSHE100).

With the beds weeded, the bones were all there. 
There was a native bush tucker garden, fruit trees 
and raised vegetable planters. The space had all 
the components for visually signposting both 
introduced and native foods and with the initial idea 
of using sticks to make signposts, we were ready to 
begin designing.

Not every session is a success. I found that inside 
warm ups aren’t as beneficial as outside. There were 
weeks when someone would adamantly refuse to 
partner with someone else. Often, they would prefer 
to be partnered with friends. For cultural reasons 
a few of the girls are not allowed to be in physical 
contact with the boys. Although the feelings were 
acknowledged, and accommodated, there were 
occasions when rather than change partners, they 
were reminded to reflect on what we might get 
to know about a person as we had in one of the 
earlier activities of interviewing each other (ethical 
understanding, personal and social capability). 
They discovered that a conversation can sometimes 
result in changing an opinion. This mirrored the 
importance of communication as discussed in 
relation to Migrants and the Swan River Colony. 
For some students, this process isn’t easy and the 
connections are a work in progress.
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Session 7 and 8’s main activity was spread between 
the classroom and the wet area and allowed students 
to choose the space in which they preferred to work. 
Groups proceeded to discuss their design ideas. With a 
sample of the pallet board that we would be painting 
onto, paper, carbon paper, pens, lettering and what 
they had learned and researched in their lessons with 
their teacher, each group began designing signs for the 
garden areas. The purpose was to include information 
that would help others within the school to understand 
more about various migrant groups, why they left their 
homelands, when they arrived and what they brought 
with them. In their groups during session 7 they had to 
recall what they knew about the group they had been 
assigned – Chinese Migrants pre and post 1900, First 
Settlers, Indigenous inhabitants, European Migrants, 
Middle East and Asian Migrants. 

It was clear we needed to clarify some of the 
misinformation that they had included from their online 
research (WAHASS61) (WAHASS62) (WAHASS50). 

Students had little through to absolutely no knowledge 
of how to design a planting layout, a sign or develop 
group artwork. This new experience required putting 
themselves in the shoes of someone else, in some cases, 
almost 200 years ago, and imagining what life may 
have been like. In clearing the land, we would stop and 
listen, considering what may have been heard or seen 
two centuries before. During the final session of the 
term, talk of time machines, how they would work and 
where they could go created a diverse conversation as 
students pored over old photos and also demonstrated 
the development of their inquisitive thinking and 
increased curiosity.

IMPACT OF LEARNING

“Their ability to work with each 
other improved over the term. 
They are more likely to work with 
classmates who previously they 
wouldn’t have, showing that slowly 
they are beginning to develop 
some resilience and a sense of 
class community” 
– Alison McEvoy, Year 5/6 Teacher

Incorporating creative habits consciously and 
being able to isolate and recognise them were as 
big a learning curve to me as the students. Often it 
isn’t as simple as explaining and giving examples. 

Failure sometimes has a larger impact than 
success and has reinforced the need for resilience 
and perseverance. I intuitively knew when a 
planned activity wasn’t having the expected or 
desired outcome and as the creative practitioner, 
I too found myself having to explore and question 
reasons for the lack of success, implement 
imaginative possibilities and often, quite quickly 
reflect critically to change the direction for the 
activity based on student feedback. 

Working alongside teachers in this program 
has improved my planning and confidence but 
more so, I am discovering new ways of exploring 
how individual students learn and build their 
curiosity to a high enough point that they begin 

to demonstrate wanting to discover more.
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QUOTES

“They are working on their designs for the community garden 
linked to the Swan River Colony.” (Jodie)

“We had a flat session a few weeks ago because we didn’t 
come outside. The warm-ups outside engages them.” (Alison, 
Teacher) 

“When we say we are doing ‘gardening’, they don’t like it, but 
say ‘we are clearing our settlement’ they are fully engaged.” 
(Alison, Teacher) 

“The sense of achievement when they cleared their settlements 
was great. Before they knew it, they had done it. They were so 
proud.”  (Alison, Teacher)

“I have struggled letting go of control, 
letting the kids and Jodie take the lead, but 
she sends me all the plans so I always know 
what is happening. Jodie is amazing. She 
puts in a lot of work.” (Alison, Teacher)

“I’m noticing some of the students are a lot more cooperative, 
more comfortable working with others. The kids are also 
starting to speak up more when one person is bossy.” 

“The warm-up activities definitely takes them out of their 
comfort zone, which is exactly what we need for the Year 6s” 
(Alison, Teacher)

“We were being imaginative because we were using our ideas.”

“We are thinking of different ways to do things.”

“We are collaborative because we were cooperating.”

“We were sharing our ideas.”
 

“We were sticking with difficulty and 
exploring and investigating different ways to 

9

C
re

at
iv

e 
S

ch
o

o
ls

 | 
C

as
e 

St
u

d
y



solve problems.”

“We were determined to beat the challenge and 
developing techniques.”

“They take things very literally, but lack the deep 
understanding. It’s like they are given the cake but 
don’t understand the basic ingredients.” (Jodie)

“It’s fun, creative, awesome. It gets our brain juices 
flowing.”

“It makes us have so much energy. It makes us excited. 
Amazing.”

“Creative Schools includes everyone.”

“It is different to other classes because you go outside. 
It feels like you haven’t gone outside for five years.”

“You get to do different activities.”

“We have developed collaboration skills, because we 
don’t argue that much anymore.”

“It’s a good program because people will become 
more creative.”

“I feel like we are really good and 
scientific and learning lots when 
Jodie comes.”

“It’s a bit hard because she asks lots of questions I 
don’t know.”

“It’s like learning something really new.” 

“It’s fun; you’re exploring new things.”

“The activities are making us use our brains more and 
making us think more creatively.”

“I never used to know what foods Italians brought to 
Australia and now I do.”

“You don’t just do one thing in creative lessons – you do 
different activities.”

“The warm-ups warm up our brains so we can think.”

“We are learning to think more outside 
the box. We are learning problem 
solving skills.”

“We are learning more about different countries and 
where other people are coming from.”

“Jodie is thinking of ways to make us think better.”

“It is better when learning is fun. You are learning more 
and better when you are having fun.”

10
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Curriculum Focus

• ACSSU043 - Science – Adaptation (year 6) and 
Living Things (year 5). Planting seedlings and use 
their growth to make predictions, gather data 
and develop explanations. Living things have 
structural features and adaptations that help 
them to survive in their environment.

• ACSSU094 – Biological Sciences - The growth and 
survival of living things are affected by physical 
conditions of their environment with Biological 
Sciences.

Cross-curricular Links

• ACHASSK110 - The contribution or significance 
of one individual or group in shaping the Swan 
River Colony, including their motivations and 
actions (e.g. groups such as explorers, farmers, 
pastoralists, convicts or individuals such as James 
Stirling). 

• ACHASSK107 - The patterns of colonial 
development and settlement (e.g. geographical 
features, climate, water resources, transport, 
discovery of gold) and how this impacted upon 
the environment (e.g. introduced species) and 
the daily lives of the different inhabitants (e.g. 
convicts, free settlers, Aboriginal and Torres Strait 
Islander Peoples).

• ACHASSK138 - HASS Geography (linking to 
Migration) identifying countries and including 
on signage. The location of the major countries 
of the Asia region in relation to Australia and the 
geographical diversity within the region. 

• ACSIS232 - With guidance, pose clarifying 
questions and make predictions about scientific 
investigations. 

• ACSIS231 - With guidance, pose clarifying 
questions and make predictions about scientific 
investigations.

• ACSHE083 - Scientific knowledge is 
used to solve problems and inform 
personal and community decisions.  
 

• WAHASS52 - Locate and collect information 
and/or data from a range of appropriate primary 
sources and secondary sources (e.g. museums, 
media, library catalogues, interviews, internet).

• WAHASS61 - Present findings, conclusions and/
or arguments, appropriate to audience and 
purpose, in a range of communication forms 
(e.g. written, oral, visual, digital, tabular, graphic, 
maps) and using subject-specific terminology 
and concepts.

• ACHASSK112 - The way people alter the 
environmental characteristics of Australian 
places (e.g. vegetation clearance, fencing, urban 
development, drainage, irrigation, farming, 
forest plantations, mining). 

• WAHASS59 - Draw and justify conclusions, and 
give explanations, based on the information and/
or data in texts, tables, graphs and maps (e.g. 
identify patterns, infer relationships).

• WAHASS50 - Identify current understandings, 
consider possible misconceptions and identify 
personal views on a topic. 

• WAHASS57 - Identify different points of view/
perspectives in information and/or data (e.g. 
analyse language, identify motives).

• WAHASS60 - Use decision-making processes 
(e.g. share opinions and personal perspectives, 
consider different points of view, identify issues, 
develop possible solutions, plan for action, 
identify advantages and disadvantages of 
different options). 

• ACSIS110 - Communicate ideas, explanations and 
processes using scientific representations in a 

variety of ways, including multi-modal texts.

CURRICULUM FOCUS 
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Up to 75% of Boyare students have a language other 
than English as their first language with over 28 
different first languages identified. Besides English, 
the major languages spoken are Arabic, Vietnamese 
and Macedonian. By continuing working in and around 
their garden space, we were able to use the adaptation 
for survival by flora and fauna as a metaphor for 
considering personal resilience and overcoming 
changes and challenges.  It also pointed to revisiting 
information learned through Term 2 with regards to 
the Swan River Colony with the Aboriginal and Islander 
Education Officer and the migration of various ethnic 
groups to Australia.

This class of Year 5 and 6 students were often quite 
vocal when things didn’t go their way and although a 
term of using warm ups to develop methods of creative 
thinking had resulted in students becoming more 
adept at implementing ways of problem solving, it was 
important for them to have examples of how this can 
apply outside of themselves. 

Warm ups provided a physical beginning to 
each session that incorporated collaboration and 
persistence from the creative habits of mind. They 
were also vital in students learning to tackle the 
unknown. The need for clear explanations when 
communicating was underlying many of our activities 
and also allowed for personal growth. There were times 
when students found it difficult to cooperate and 
the noise level increased. The solution…silence. The 
silence encouraged them to take notice of each other 
using their other senses and also allowed them the 
opportunity to stick with difficulty. It demonstrated 
that people can communicate in a variety of different 
ways and provided the opportunity to consider how it 
may feel to be in an unfamiliar place or situation and 
various ways in which we can communicate when 
language might be difficult.

Students had researched the various migrant groups 
in order to understand why they may have left their 
homelands to come to Australia. For some it was 
due to the effects of war whereas others came to 
claim their fortune. Boyare’s broad multicultural 
background generated many discussions leading to 
the consideration of reasons why people choose to live 

in a different country. This linked into adaptation and 
the introduction and growing of particular fruits and 
vegetables from other regions.  In order for these 
plants to establish themselves, students needed to 
understand the differences in climates and growing 
conditions but also possible predators. 

Using this research, students formed groups 
to represent four different migrant groups and 
included the original indigenous inhabitants. Using 
seeds, seedlings and bush tucker, they determined 
which foods originated from particular regions and 
proceeded to plant these. They had begun to refer 
to the garden as The Settlement. In broadening 
methods of communication, they created small 
timber signs for their produce along with larger 
recycled pallet signs for each region using the 
concept of sharing information with the rest of the 
school. Reflecting on their research and class lessons, 
they were able to determine which migrants came 
from which countries, using a map and showing 
the journey they would have taken. This information 
enabled them to consider what foods could travel 
and whether these would be able to survive and 
adapt to the Australian climate and conditions. 

Covering the curriculum moved beyond the 
classroom and most sessions took place outside. An 
open and less structured environment gave students 
the space to talk, exchange ideas and take ownership 
of their learning through their piece of land while 
providing ample opportunity for observation. 
The wind and sun were used to consider whether 
painting could be done outside and how long the 
artwork might take to dry. The speed and direction 
that the clouds moved determined if there was 
time for planting and whether the seedlings would 
require water. Both the students and the plants 
had to demonstrate persistence although from our 
Term 2 experiments, they had already experienced 
that some seedlings may not survive. What could 
they do? What were the possibilities? What would 
survive? What could they do with them, how would 
they do it and how could they ensure their plants 
had the best chance of survival?

WHAT WE DID 
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Visiting and exploring the garden each week and 
observing changes to the plants, students discovered 
that snails were coming to visit, and that the plants 
may need additional water.  They began to question 
what else would be needed to assist in their growth 
and survival. One necessity was pollinators; bees, 
butterflies and ladybirds so using timber offcuts, 
flywire, nails and screws students explored how 
they could make an assortment of insects for the 
Settlement Garden, referring back to images of native 
species. This included conversations as to why these 
species were able to survive in our environment and 
also why their numbers may decrease. 

Working with recycled materials also acted as a 
reminder for students to consider alternative methods 
and materials that could be used for making objects. 
Walking through the Settlement area they were able 
to find pallets, lattice, garden stakes, wooden and 
metal star pickets that could be utilised for signs and 
plant supports. They sourced bricks, pieces of timber 
and rocks to use as hammers by placing themselves 
in the position of a member of the group they were 
representing and imagining what may have been 
available in earlier times. 

The use of the five creative habits was vital in their 
success. Inquisitiveness was a requirement in 
considering why some things grow and survive better 
than others. It enabled their understanding of why 
some of the native plant seedlings died and led to 
questioning around what could be done differently 
and whether there were more suitable choices for their 
plant selection. Inquisitive conversation encouraged 
questions and communication. Each week weeds 
and grasses would grow through their garden 
beds requiring determination and persistence in 
constantly remove them to allow the plants the best 
chance of success. The student’s ability to imagine 
a time that was so different from their modern-day 
experience allowed them to consider a variety of 
possibilities by engaging students in critical thinking. 

Students were discovering new things every Monday. 
Not just information and how to research and 
gather relevant details but how to use the two most 
important tools, themselves and share it with one 

another. Sometimes things didn’t go as planned. 
Students had to find ways to problem solve that didn’t 
include asking the teachers. They started to ask each 
other for advice and listen to what that person had 
to say, accepting help when needed. They realised 
they had the skills and knowledge to be able to be 
persistent and work through the challenges. They 
began to use the teacher and creative practitioner as 
a last resort. Making the butterflies and bees for the 
garden became a huge group effort, with students 
eager to help each other finish.  

As seeds began to sprout and seedlings grew, the 
students took ownership of their plot of land. They 
developed techniques to work together whether in 
small groups or bigger class groups. They began to 
listen to each other. They completed the artwork on 
their signs and invited classmates so that they could 
share their findings. This gave them the opportunity 
to plan a session, including warm ups and introduce 
the other class group to their patch of garden. 
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Term 3 was about change. Change in how students 
related to one another, how they changed in themselves 
and even the changes in us, as creative practitioner and 
teacher. The underlying aim was to develop resilience 
and connection amongst a diverse group of students 
with a variety of cultural backgrounds and beliefs. 

The project impacted students and enabled them 
to find their voice.  As it progressed, change in the 
students became evident. One student’s resilience 
improved greatly, he no longer burst into tears at mild 
criticism. Another student, the high achiever, stepped 
back to allow others to have a go. By letting go a little 
and not being the first to do things she was able to 
guide her fellow students instead of leading all the 
time. There was a realisation that she didn’t always 
need to be the best. 

Learning to understand both their own emotions as 
well as being tolerant of others became noticeable 
over time through the use of reflections. Problems 
directly related to the garden and the plants acted as a 
metaphor for individual problem solving. Not only were 
they having to question in an academic sense, they 
were also having to consider the role that they played. 
Changing the look of the garden, observing change in 
the growth of plants also allowed for change in how the 
students began to work together towards a common 
goal.

One student was a very reluctant communicator, 
who didn’t enjoy any kind of group work. Slowly he 
was encouraged to participate, first by helping with 
equipment and eventually joining groups for warm 
ups. His confidence increased and he began to speak 
during the small group work. He is now taking part 
with the entire class and participated for the first time 
in the sports faction carnival. Another student began 
to share and take ownership of his groups garden bed 
continuing to ensure it is well watered, weeded and 
growing. He moved away from only doing things if 
there was something in it for him, proceeding to offer 
help to others. 

Even a child who adamantly refused to participate 
slowly chipped away at his hesitation and by the end 
of term had begun taking part in group work and also 
offering to help with cleaning up.

Overall, the class as a whole finished the term 
displaying confidence in being able to compliment 
someone on their idea or piece of work knowing that 
the compliment was appreciated. The students were 
instrumental in change. They showed Alison, their 
teacher, through their ownership of the Creative 
Schools Program that she could place trust in them, 
give them the time and space (freedom) to work as a 
team with less teacher instruction. She needed, and 
could, step back and let go. 

The beginning of Term 4 has seen a number of other 
changes particularly between the two class groups. 
The Year 5’s and 6’s who participated in the program 
are more independent learners, able to get to task 
quickly with limited teacher input and they displayed 
a sense of calm and confidence in their ability. This 
has been observed by both class teachers with the 
non-participating teacher commenting that next 
year, he thinks he might like to take part in the 
Creative Schools Program too. 

As a Creative I developed a greater sense of calm. 
I also learnt to release some control which leads to 
being a better creative practitioner. Enjoying the 
‘not knowing’ has evolved to increase confidence 
in my ability to trust the process. Stepping back 
can be the biggest gift you can give both yourself 
and also to others and often results in the biggest 
transformations. The importance of reflection is 
invaluable as it allows understanding of how others 
are perceiving things. We are often trying so hard to 
deliver information that we forget to check in and 
ask what others think. Reflection can be as simple as 
a conversation. Some of the best conversations we 
had were at the end of the sessions when reading 
a picture book to the class. It allowed for non-direct 
reflections of what had been taken in from our 
sessions. 

What was achieved was a class who learned how 
to work together. How to communicate, debate, 
problem solve and to be more accepting of others. 
It also meant that for us adults, all we had left to do 
was observe.

WHAT WAS THE IMPACT?
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“It was special because it was not part 
of school. It was interesting because 
we went outside and did and learned 
amazing things.” (Student)

“I learnt to be more collaborative and 
incorporate teamwork into my work. 
I also learnt to step back and let my 
group be involved.” (Student)

“Yes, I enjoyed it because it had me excited to come to 
school and it actually had me enjoy it.” (Student)

“I was not happy and now I’m very happy.” (Student)

“At the beginning I wasn’t sceptical, rather not sure 
where it would go or what we’d get out of it. What 
has happened is students mix now. The don’t stay in 
their year groups and are more comfortable with each 
other. Even the students who take longer are mixing.” 

(Teacher)

“During high school interviews they were happy to sit 

and talk to an adult.” (Teacher)

“I learnt a lot about history and the Australians that 
came from different parts of the world. I learnt to 
always listen to each other with whatever we are 
doing in or out of the class.” (Student)

“Most of these kids have been 
together since Pre Primary, but it 
took this program in Year 5/6 for 
some of these students to open 
up for the very first time. They 
didn’t have much persistence and 
discipline. The students have learnt 
to work together and to solve 
problems together. The way they 
speak  to each other has changed, 
they are complementing each other. 
They were working together. It was 
just amazing to see.” (Teacher)
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For further information please contact:

Lamis Sabra/ Vanessa Bradley 
learning@form.net.au  •  (08) 9385 2200  •  form.net.au/creative-learning
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