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Rationale 

 This lesson serves as an overview of the prose constructed response (PCR) of the Research 

Simulation Task (RST), which is the essay writing portion of the exam. 

 The succeeding lessons in this series will delve into several aspects of the writing process and 

offer practice in the areas of thesis statements, outlining, paragraphing, and completing a PCR 

task. 

 

Goal  

 To preview the PCR on the NJSLA Research Simulation Task 

 

Task Foci 

 CCSS W.9-10.1: Write arguments to support claims in an analysis of substantive topics or texts, using 

valid reasoning and relevant and sufficient evidence. 

 CCSS W.9-10.2: Write informative/explanatory texts to examine and convey complex ideas, concepts, 

and information clearly and accurately through the effective selection, organization, and analysis of 

content. 

 CCSS W.9-10.10: Write routinely over extended time frames (time for research, reflection, and 

revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 

audiences. 

 CCSS RI.9-10.1: Cite strong and thorough textual evidence to support analysis of what the text says 

explicitly as well as inferences drawn from the text. 

 CCSS RI.9-10.2: Determine a central idea of a text and analyze its development over the course of the 

text, including how it emerges and is shaped and refined by specific details; provide an objective 

summary of the text. 

 CCSS RI.9-10.3: Analyze how the author unfolds an analysis or series of ideas or events, including 

the order in which the points are made, how they are introduced and developed, and the connections 

that are drawn between them. 

Objectives 

 Students will understand the types of writing that they will be asked to produce on NJSLA Research 

Simulation Task. 
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Lesson 1: Introduction to the Prose Constructed 
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http://www.corestandards.org/ELA-Literacy/W/9-10/1/
http://www.corestandards.org/ELA-Literacy/W/9-10/2/
http://www.corestandards.org/ELA-Literacy/W/9-10/10/
http://www.corestandards.org/ELA-Literacy/RI/9-10/1/
http://www.corestandards.org/ELA-Literacy/RI/9-10/2/
http://www.corestandards.org/ELA-Literacy/RI/9-10/3/
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Materials 

 Research Simulation Task Sample Texts (3) 

 Research Simulation Task Sample Prompt 

 Blank white paper 

 Colored pencils 

 

Procedures 

 Explain that today you are going to introduce the class to the writing portion of the NJSLA Research 

Simulation Task.  

 The great innovation of NJSLA is that it creates a test-taking environment that simulates the 

circumstances in which real-world writing is conducted. Students have the texts they need right in 

front of them. Share this information with students. Let them know that this should put them more at 

ease with the tests. The only prior knowledge they need concerns knowing how to write a response to 

a prompt. The content of their responses will be drawn exclusively from the texts on the assessment. 

 Explain to students that NJSLA is a significantly different test than NJ ASK, but you as the teacher are 

going to guide them through the process of taking the test so that they are well prepared for test day. 

 Differences from HSPA: 

o Test is administered on computers (schools may opt for paper tests). 

o The writing and reading portions are combined into one comprehensive assessment. All 

answers, selected or written, use the same set of texts as their source, so students interact with 

the texts over a sustained period of time. 

o Questions are all text-dependent. Students answer multiple-choice (EBSR & TECR) questions 

after reading the texts and before writing their essays 

o Emphasis on analytical essay. 

 Distribute the sample texts and prompt. 
 Ask students if they have any questions. 

 Discuss “main idea” and explain to students that the main idea of their essay will be a statement that 

directly answers the prompt.  

 Next, students will create a web to brainstorm main ideas and supporting evidence.  

 Pass out paper and colored pencils. 

 Ask students to write the words “Main Idea” in the center of their paper and leave space to 

write their main idea below the words. 

 Direct students to come up with at least three supporting ideas. Have them find information in 

the texts that they can use to support their ideas. Have them write their findings in their own 

words on their web.   

 Discuss students’ ideas and findings if there is time. Collect their work. 
Teacher Tips 

 While students are creating their webs, circulate to help any students who may be struggling 

and to check that their main idea is workable and that they are finding relevant information in 

the texts to support their ideas. 

Assessment 

 Evaluate students’ webs. It should be evident that the student understood the reading. Check 

that each student was able to come up with at least three supporting ideas for their main idea. 
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Extension Activity 

 In a following class period, as a formative assessment activity, have students answer the 

prompt with an essay. 
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from The Sinking of the Titanic and Great Sea Disasters 

Various authors, edited by Logan Marshall 

 

Facts about the Wreck of the Titanic:  

1. Number of lifeboats and rafts, 20.  

2. Capacity of each lifeboat, 50 passengers and crew of 8.  

3. Utmost capacity of life-boats and rafts, about 1100.  

4. Number of life-boats wrecked in launching, 4.  

5. Capacity of life-boats safely launched, 928.  

6. Total number of persons taken in life-boats, 711.  

7. Number who died in life-boats, 6.  

8. Total number saved, 705.  

9. The cause of the disaster was a collision with an iceberg in latitude 41.46 north, longitude 50.14 west. The 

Titanic had had repeated warnings of the presence of ice in that part of the course. Two official warnings had 

been received defining the position of the ice fields. It had been calculated on the Titanic that she would reach 

the ice fields about 11 o'clock Sunday night. The collision occurred at 11:40. At that time the ship was driving 

at a speed of 21 to 23 knots, or about 26 miles, an hour.   

10. Some of the lifeboats left the ship without seamen enough to man the oars.  

11. Some of the boats were not more than half full of passengers.  

12. The boats had no provisions, some of them had no water stored, some were without sail equipment or 

compasses.  

13. In some boats, which carried sails wrapped and bound, there was not a person with a knife to cut the ropes.  

14. In some boats the plugs in the bottom had been pulled out and the women passengers were compelled to thrust 

their hands into the holes to keep the boats from filling and sinking.  

************************ 

In 1908 officials of the White Star Company announced that they would eclipse all previous records in shipbuilding 

with a vessel of staggering dimensions. The Titanic resulted.  

The keel of the ill-fated ship was laid in the summer of 1909 at the Harland & Wolff yards, Belfast. The leviathan was 

launched on May 31, 1911, and was completed in 1912, at a cost of $10,000,000.  

The Titanic was 882 1/2 feet long, or about four city blocks. She was a four-funneled vessel with eleven decks. The 

distance from the keel to the top of the funnels was 175 feet. She had an average speed of twenty-one knots.  

The steamship was divided into numerous compartments, separated by fifteen bulkheads. She was equipped with a 

gymnasium, swimming pool, hospital with operating room, and a grill and palm garden.  

Nothing was left to chance in the construction of the Titanic. Three million rivets (weighing 1200 tons) held the solid 

plates of steel together. To insure stability in binding the heavy plates in the double bottom, half a million rivets, 

weighing about 270 tons, were used.  

All the plating of the hulls was riveted by hydraulic power. The double bottom extended the full length of the vessel, 

varying from 5 feet 3 inches to 6 feet 3 inches in depth, and lent added strength to the hull.  

In command of the Titanic was Captain E. J. Smith, a veteran of the seas, and admiral of the White Star Line fleet.  
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The ship carried 2,500 passengers and 860 crew members.  

The Titanic made 484 miles as her first day's run, her powerful new engines turning over at the rate of seventy 

revolutions. On the second day out the speed was hit up to seventy-three revolutions and the run for the day was 

bulletined as 519 miles. Still further increasing the speed, the rate of revolution of the engines was raised to seventy-five 

and the day's run was 549 miles, the best yet scheduled.  

But the ship had not yet been speeded to her capacity. She was capable of turning over about seventy-eight revolutions. 

Had the weather conditions been propitious, it was intended to press the great racer to the full limit of her speed on 

Monday. But for the Titanic, Monday never came.  

Unknown to the passengers, the Titanic was on fire from the day she sailed from Southampton. Her officers and crew 

knew it, for they had fought the fire for days.  

Captain Smith believed the Titanic to be unsinkable. When he was in command of the Adriatic, a vessel built before the 

Titanic, Captain Smith said he did not believe a disaster with loss of life could happen to the Adriatic.  

"I cannot conceive of any vital disaster happening to the Adriatic," he said. "Modern shipbuilding has gone beyond that. 

There will be bigger boats. The depth of harbors seems to be the great drawback at present. I cannot say, of course, just 

what the limit will be, but the larger boat will surely come.”  

Captain Inman Sealby, commander of the steamer Republic, spoke highly of Smith, calling him one of the ablest 

seamen in the world. "I am sure that Captain Smith did everything in his power to save his passengers. The disaster is 

one about which he could have had no warning. Things may happen at sea that give no warning to ships' crews and 

commanders until the harm comes."  

Harry Senior, a fireman on board the Titanic, bore witness to Smith’s final moments. Senior had gone down with the 

White Star giantess and was clinging to a piece of wreckage for about half an hour before he finally joined several 

members of the Titanic's company on a capsized lifeboat. 

Senior, with his eight or nine companions in distress, had just managed to get a firm hold in the upturned boat when 

they saw the Titanic rearing preparatory to her final plunge. At that moment, Senior said Captain Smith jumped into the 

sea from the promenade deck of the Titanic with a little girl clutched in his arms. It took only a few strokes to bring him 

to the upturned boat, where a dozen hands were stretched out to take the little child from his arms.  

"Captain Smith was dragged onto the upturned boat," said the fireman. "He had a life-buoy and a life-preserver. He 

clung there for a moment and then he slid off again. For a second time he was dragged from the icy water. Then he took 

off his life-preserver, tossed the life-buoy on the inky waters, and slipped into the water again with the words: "I will 

follow the ship." 

 

from The Loss of the S.S. Titanic: Its Story and Its Lessons  

by Lawrence Beesley, one of the survivors 

 

After the collision with the iceberg and reports from below, Captain Smith ordered the lifeboats to be got ready at once.  

 

No general warning had been issued to passengers: here and there were experienced travelers to whom collision with an 

iceberg was sufficient to cause them to make every preparation for leaving the ship, but the great majority were never 

enlightened as to the amount of damage done, or even as to what had happened. We knew in a vague way that we had 

collided with an iceberg, but there our knowledge ended, and most of us drew no deductions from that fact alone. 
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Another factor that prevented some from taking to the boats was the drop to the water below and the journey into the 

unknown sea: certainly it looked a tremendous way down in the darkness, the sea and the night both seemed very cold 

and lonely; and here was the ship, so firm and well lighted and warm.  

 

But perhaps what made so many people declare their decision to remain was their strong belief in the theory of the 

Titanic's unsinkable construction. Again and again was it repeated, "This ship cannot sink." Many passengers relate that 

they were told by officers that the ship was a lifeboat and could not go down; one lady affirms that the captain told her 

the Titanic could not sink for two or three days.  

 

It is not any wonder, then, that many elected to remain, deliberately choosing the deck of the Titanic to a place in a 

lifeboat. And yet the boats had to go down, and so at first they went half-full: this is the real explanation of why they 

were not as fully loaded as the later ones. It is important then to consider the question how far the captain was justified 

in withholding all the knowledge he had from every passenger. From one point of view he should have said to them, 

"This ship will sink in a few hours: there are the boats, and only women and children can go to them." But had he the 

authority to enforce such an order? There are such things as panics and rushes which get beyond the control of a handful 

of officers, even if armed, and where even the bravest of men get swept off their feet—mentally as well as physically.  

 

On the other hand, if the captain decided to withhold all definite knowledge of danger from all passengers and at the 

same time persuade women and children to take to the boats, it might result in their all being saved. He could not 

foresee the tenacity of their faith in the boat: there is ample evidence that he left the bridge when the ship had come to 

rest and went among passengers urging them to get into the boat and rigorously excluding all but women and children. 

Some would not go.  

 

No man ever had to make the choice he did that night. I care not whether the responsibility for such speed in iceberg 

regions will rest on the captain’s shoulders or not. 

 

 

LOSS OF THE STEAMSHIP TITANIC 

 
Report of a formal investigation into the circumstances attending the foundering on April 15, 1912, of the British 

steamship Titanic, after striking ice, as conducted by the British Government. Ordered to be printed August 20, 

1912. 

 

 
The question is what ought the master to have done. With the knowledge of the proximity of ice which the master had, 

two courses were open to him: The one was to stand well to the southward instead of turning up to a westerly course; 

the other was to reduce speed materially as night approached. He did neither. The alteration of the course at 5:50 p.m. 

was so insignificant that it cannot be attributed to any intention to avoid ice. This deviation brought the vessel back to 

within about 2 miles of the customary route before 11:30 p.m. And there was certainly no reduction of speed. Why, 

then, did the master persevere in his course and maintain his speed? The answer is to be found in the evidence. It was 

shown that for many years past, indeed, for a quarter of a century or more, the practice of liners using this track when in 

the vicinity of ice at night had been in clear weather to keep the course, to maintain the speed and to trust to a sharp 

lookout to enable them to avoid the danger. This practice, it was said, had been justified by experience, no casualties 

having resulted from it. But the event has proved the practice to be bad. Its root is probably to be bound in competition 

and in the desire of the public for quick passages rather than in the judgment of navigators. But unfortunately experience 

appeared to justify it. In these circumstances I am not able to blame Capt. Smith. He had not the experience which his  
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own misfortune has afforded to those whom he has left behind, and he was doing only that which other skilled men 

would have done in the same position. It was suggested that he was yielding to influences which ought not to have 

affected him; that the presence of ship owner Bruce Ismay on board and the knowledge which he perhaps had of a 

conversation between Mr. Ismay and the chief engineer at Queenstown about the speed of the ship and the consumption 

of coal probably induced him to neglect precautions which he would otherwise have taken. But I do not believe this. 

The evidence shows that he was not trying to make any record passage or indeed any exceptionally quick passage. He 

was not trying to please anybody, but was exercising his own discretion in the way he thought best. He made a mistake, 

a very grievous mistake.  
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Research Simulation Task 

Prose Constructed Response 

You have now read three passages about the sinking of the Titanic. Based on the textual evidence, decide 

whether Captain Smith’s decisions and behavior were responsible for the disaster. Consider the authors’ 

points of view in framing your response. Write an essay in which you analyze the effects of the captain’s 

actions. Include evidence from the text to support your answer.  
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