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Interpreting Universal Behavior Screening 
Data: Questions to Consider 
 
Universal behavior screening data can be used with other school data to provide educators with valuable 
information about the overall level of students’ performance at Tier 1 as well as an indicator of students 
who may need additional supports. In a previous brief in this series, Installing a Universal Behavior Screening 
Tool: Questions to Consider, we offered guiding questions for installing a universal behavior screening tool in 
your school or district centered around five topics: setting up structures, providing professional learning, and 
suggestions for before you screen, during your screening window, and following your screening window. 
Following successful installation of the selected screening tool and completion of screening processes, 
school-site leaders and educators can review screening data along with other data collected as part of 
regular school practice to inform instruction. For school-wide decision making, behavior screening data are 
usually prepared in the aggregated format of percentage of students in each risk category (e.g., low, 
moderate, or high) according to information provided in the screening tool’s technical manual. Leadership 
teams can use this information to make data-informed decisions such as (a) increasing the fidelity of Tier 1 
efforts in instances where large proportions of students are rated with elevated risk, (b) increasing the use of 
low-intensity, teacher-delivered strategies within classrooms where large numbers of students are rated 
with elevated risk, (c) providing students with Tier 2 and Tier 3 supports according to individual student 
needs, and (d) planning of professional learning experiences (e.g., learning opportunities for adults as they 
refine their knowledge and confidence of data-informed decision making practices).  
 
Before beginning the interpreting process, we encourage leadership teams to check for completion of 
screening data. For example, were all students who were enrolled for the previous 30 days screened? Were 
there any teachers’ classrooms not screened due to the teacher being out on leave or other special 
circumstances? If there is missing information, leadership teams can develop a plan to ensure all students are 
screened if the window is still open. If the window was closed, we encourage school leaders to determine 
where the challenge occurred and build additional supports prior to the opening of the next screening 
window. In addition, it is important educators get other school- and student-level data ready to examine 
alongside screening data so the data can be used together to make better informed decisions. For example, 
under optimal conditions, leadership teams can support teachers in accessing data for their students in their 
class via a data dashboard. Educators would ideally also examine treatment integrity data at Tier 1 to ensure 
practices are in place and implemented consistently and with fidelity. If Tier 1 efforts are not implemented 
as planned (i.e., low treatment integrity), educators do not want to conclude Tier 1 is insufficient to meet the 
student's needs as the student has not had full benefit of Tier 1. Educators can also examine stakeholders’ 
views about the goals, procedures, and intended outcomes (i.e., social validity data) of Tier 1 efforts to 
ensure they are acceptable, feasible, and sustainable. Other data sources such as  
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academic screening, attendance, nurse visits, office discipline referrals (ODR) can also be prepared for data 
review. In this brief, we offer guiding questions to interpret screening data in a three-step process: examine 
student performance for the school as a whole, consider teacher-delivered, low-intensity supports, and 
make decisions for students who might require Tier 2 and Tier 3 supports.   
 

1. Examine Student Performance for the School as a Whole 

How can screening data inform primary (Tier 1) prevention efforts? 
One of the first steps is to examine screening data at the school level to determine overall levels of risk. 
Leadership teams can identify the percentage of students that are rated in each risk category at the school 
wide and classroom level (see Figures with 
hypothetical data). If Tier 1 prevention efforts 
are implemented with high levels of 
treatment integrity, we anticipate about 80% 
of the students' scores should fall in the low-
risk category. If 80% or more of students 
score in the low-risk category, educators may 
conclude the existing Tier 1 support is 
effective in meeting the needs of most 
students. If less than 80% of the students' 
scores fall in the low-risk category, the 
leadership teams may focus primarily on 
implementing Tier 1 components with 
integrity. Low treatment integrity may indicate educators are facing challenges implementing the practices. 

Additional professional learning 
opportunities and coaching can be offered 
to improve educators’ understanding of the 
‘why’ and ‘how’ of implementing their Tier 
1 practices. We also encourage leadership 
teams to collect feedback from 
stakeholders to examine whether 
stakeholders agree with the goals, 
procedures, and outcomes (i.e., social 
validity). If social validity data indicate that 
stakeholders are not in agreement with the 
goals or are uncomfortable with the 
procedures and intended outcomes, then 

leadership teams can provide professional learning and coaching in these areas, as well as refine current Tier 
1 efforts based on faculty and staff input. If Tier 1 efforts are implemented with high treatment integrity, 
have social validity, and the percentage of students with screening scores in the moderate or high-risk 
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category is approximately 20% of the student body, then data indicate primary prevention efforts are 
effective and the school should continue with the Tier 1 in place. Otherwise, consider additional support for 
Tier 1 efforts and/or more focused use of teacher-delivered, low-intensity supports.  

 
2. Consider Teacher-Delivered, Low-Intensity Supports 

How can educators use teacher-delivered, low intensity supports to support students? 
After examining student performance at the school level, the next step is to interpret classroom-level data to 
help educators decide on whether students would benefit from an Increased use of teacher-delivered 
supports into their teaching to promote student engagement and minimize disruptions. For example, 
educators can look at the percentage of students within their 
class with screening scores in each risk category. If less than 
20% of the students score in the moderate- or high-risk 
categories, then the teacher may continue carrying out the Tier 
1 practices currently in place with high treatment integrity. But if 
the teacher notices more than 20% of the students' scores fall in 
moderate- or high-risk categories, using these teacher-delivered 
supports in the classroom is one way to proactively respond to 
students who might be experiencing behavioral challenges that 
require additional support. Such strategies often require fewer 
resources than Tier 2 and Tier 3 interventions and can be easily 
embedded into daily instruction to effectively increase student 
engagement and decrease challenging behaviors. These 
strategies include active supervision, behavior-specific praise, high-probability requests, instructional choice, 
instructional feedback, opportunities to respond, and precorrection (see 
https://www.pbis.org/topics/classroom-pbis). Educators may benefit from high-quality professional 
learning opportunities to learn how to include these feasible and effective strategies in their instruction with 
high levels of treatment integrity. 
 

3. Make Decisions for Students Who Might Require Tier 2 and Tier 3 

Supports 

How can educators support students with behavioral needs that are beyond what Tier 1 

efforts can offer? 
Educators can also review multiple sources of data – including universal academic and behavior screening 
data – to identify which students may need additional supports beyond Tier 1. It is important to remember 
that participation in Tier 2 or 3 Interventions does not mean the student is excluded from Tier 1. Students 
continue to participate in Tier 1 and all other school activities as well as receive additional Tier 2 or Tier 3 
supports to meet their needs. Given that academic, behavioral, and social and emotional well-being domains  
 

Low Intensity, Evidence-based 
Supports 

Active Supervision 
Behavior-Specific Praise (BSP) 

High-Probability Request Sequences 
(High-P) 
Instructional Choice 

Instructional Feedback 

Opportunities to Respond (OTR) 

Precorrection 

https://www.pbis.org/topics/classroom-pbis
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often affect each other, we encourage school leadership teams to use multiple sources of data (e.g., 
behavior screening data, academic measures, attendance, ODRs, grade point average) to make fully  
 
informed intervention decisions. For example, a student who demonstrates low oral reading fluency may 
also have interfering internalizing (e.g., anxious or withdrawn) or externalizing (e.g., noncompliant) behaviors 
that impede engagement in reading instruction. This student may benefit from an integrated Tier 2 
intervention with integrated behavioral and academic components such as a Tier 2 reading intervention 
using validated resources along with a self-monitoring component to increase engagement during Tier 2 
instruction. Viewing the behavior screening data in conjunction with other school data helps educators 
identify interventions that address student’s needs across the academic, behavioral, and social domains in a 
comprehensive and integrated way.   
 
We recommend school leadership teams organize all available resources within their buildings so that they 
know exactly what evidence-based Tier 2 and Tier 3 interventions can be put in place to best serve their 
students. Creating a Tier 2 and Tier 3 intervention grid may be a good tool for schools to organize available 
interventions (Lane et al., 2014). Tier 2 and Tier 3 intervention grids typically include a row for each 
intervention with the following: (a) name and description of the available intervention, (b) entry criteria (e.g., 
school wide data to connect students to needed supports), (c) progress monitoring tools (e.g., student 
performance, treatment integrity, and social validity), and (d) exit criteria (e.g., to determine when to 
conclude or refine intervention efforts ( see https://www.pbis.org/pbis/tier-2; 
https://www.pbis.org/pbis/tier-3; http://www.ci3t.org). Educators can use these interventions to quickly 
connect students to needed support according to individual student’s needs. The intervention grids are 
designed to support transparency between educators, administrators, families, and the students themselves 
to ensure supports are equitably provided to all the students who need the support.  
 

Concluding Thoughts 

Interpreting universal behavioral screening data along with other data collected as part of regular school 
practices allows educators to make informed decision on how to adjust their instructional practices to meet 
students’ multiple needs in an integrated fashion. Information generated from systematic screening helps 
educators to efficiently distribute available resources and proactively support and change the trajectory of 
students before their behavioral challenges manifest in a more severe way. Educators can follow the process 
described in this brief to systematically interpret the screening data by (a) examining the student 
performance at school-level, (b) considering teacher-implemented, low-intensity class-level support, and (c) 
making decisions for students who might require Tier 2 and Tier 3 support.  
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