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Expectations

EXPECTATION

OVERALL Event

CHAT Tab

POLLS Tab (+Q&A)

BE
RESPONSIBLE

<> Use a shared action
plan for your team

<> Complete session

<> Post positive on-topic
comments

<> Questions for the presenters

<> Add questions before
and/or during session

evaluations go in the POLLs tab =
BE < Limit distractions <> Use sincere phrasing
RESPECTFUL <> Fol!ow up or'1 yo.ur < Use inclusive language <> Complete additional
assigned action items polls when prompted
<> Take movement breaks
BE <> Engage in productive <> Ask solution-
SAFE % Be aware of your stress dialogue oriented questions
level
<> j <> )
For Ensure Files Tqb has “ Monitor and remove Identify common Qs
current materials and . . to address in final 15
Presenters Inappropriate comments

related weblinks

minutes
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Tips for Participants

Finding Your Registered Sessions in Pathable

Your Personalized Schedule (My Agenda)

Locate the Agenda Menu, Select “My Agenda” from the drop-down,
and you will see the sessions for which you are registered. A green
check mark in the upper right corner indicates you are registered.

Virtual PBIS Leadership Forum October 21-23, 2020



Tips for Participants

Navigating the Session Page

1. Session Details (Title, Presenters, Date & Time, Description, Keywords)
2. Join Session
3. Interact through Chat, Polls, & Uploaded Files

Virtual PBIS Leadership Forum October 21-23, 2020



Tips for Participants

Chat, Polls, and Q&A

1. Use Chat for engaging with other 2. Find the Q&A under Polls.

participants around the session topic. Questions for presenters go there.

Present hat differently i :
resenters may use chat differently in 3. Some sessions have other Polls or

specific sessions. . .
more Specific Questions.

Follow overall Forum expectations for Complete those when prompted
responsible, respectful, and safe

chatting 2.

1.

Virtual PBIS Leadership Forum October 21-23, 2020



Tips for Participants

Be Careful of Accidently Navigating Away

While participating in a live Session...Be Present!

If you navigate away from the live Session you will need to press the “Join
Meeting"” button to get back in.

«  What does navigating away look like? Here are some examples:
1. Clicking on any area of the navigation menu

2. Clicking on a Person’s name

Virtual PBIS Leadership Forum October 21-23, 2020



Tips for Participants

Support is Available

If at any time you need support as a participant,
use the Help Desk:

Virtual PBIS Leadership Forum October 21-23, 2020



Consider 5 Questions

How does this compare to our prioritiese
Who would do this worke

Where would this work live (e.g.,
responsibility)

What should we stop doing to make room
for this worke

How will we assess whether it's (a)
implemented well and (b) working?



@ Learning Objectives

 |dentify and define PBIS
* Describe the rationale for implementing PBIS

* ldentify the next steps in getting started in
establishing a PBIS Tier 1 system in a school

www.pbis.org 9






@ How many of you work primarily...

e with students and their families?

e as school administrators?

e at the district level?

e at the state level?

*as a family member hoping to learn more about PBIS?

e Other?

www.pbis.org 11



@ How many of you are supporting schools...

ejust starting their first full year of PBIS implementation?
eimplementing PBIS for up to 5 years?
eimplementing PBIS for up to 10 years?

eimplementing PBIS for more than 10 years?

e ..well, I'm thinking about it and haven’t implemented PBIS

WWWw.pbis.org 12



What do FEW need?

What do SOME need?

What do ALL need?

WHAT IS PBIS?

PBIS creates schools that supports everyone for success,
including SWDs!

Www.pbis.org 13



Connect

-

Positive, Predictable, &
Safe Learning
Environments

Support

www.pbis.org
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<_/ Goals of PBIS

) Build effective, positive school environments which increases
school safety

2) Improve academic and behavioral outcomes for all students

3) Prevent and/or reduce problem behaviors using a collaborative,
assessment-based approach for developing effective instruction

and interventions

4) Teach and reinforce appropriate behavior to enhance social-
emotional learning leading to meaningful and durable lifestyle
outcomes across a multi-tiered system of supports

www.pbis.org 15



@ PBIS is the Multi-“Tiered” Behavioral Framework

e Cannot “fix” every student one at a time
e Critical role of a strong core at Tier 1

* Decision rules for who gets what, when,
why, and how long

* Matched, and timely supports based on
student and teacher needs

* Problem-solving never stops until
students no longer need interventions

e Special education is not a PLACE...set of
specialized instructions that fit in ALL tiers

* All based in the prevention logic

WWw.pbis.org 16



@ Tier | Practices: Universal/Core Features - all

Establishes the foundation for delivering
regular, proactive support and preventing
unwanted behaviors by clearly defining
expected behaviors for ALL

Procedures for teaching & practicing expected
behaviors across all settings

Procedures for encouraging expected
behaviors

Procedures for discouraging problem behaviors
Procedures for data-based decision making

Family awareness and Involvement

www.pbis.org 17



PBIS: Things to Know

Intervention of choice in federal legislation

More evidence supports PBIS than any other
behavior-related program or initiative

Represents a different way of supporting
student behavior

Provides a framework for integrating ALL
behavior supports related to behavior,
attendance, climate, mental health, and
social-emotional learning

10 Critical Elements define the Tier 1
system

PBIS is not fully implemented until it is
culturally responsive



https://www.livebinders.com/play/play/2288880?tabid=bcbe36c0-edc4-71ed-9e2b-e0a156872734
https://www.livebinders.com/play/play/2288880?tabid=0e5858ef-c263-6e90-6735-7c14d45b1f7d
https://www.livebinders.com/media/get_centered/MjA3NzYyMTg=
http://flpbis.cbcs.usf.edu/docs/CRPBIS%20Overview%20Handout.pdf
https://www.livebinders.com/play/play/2288880?tabid=0e5858ef-c263-6e90-6735-7c14d45b1f7d

&

WHY PBIS?

WWW.pbis.org
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@ Schools Face Difficult Challenges

e Multiple expectations
—Academic accomplishment, social competence, safety

e Students arrive to school with widely differing understandings of what is socially
acceptable

e Students and their families facing a range of complex issues
—Poverty, mental health, substance use and/or abuse, etc.

e Traditional “get tough” and “zero tolerance” approaches have proven ineffective
e Individual student interventions are effective but can’t meet the need

e Teachers leave the profession due to (1) behavior problems and (2) lack of support from
administration to address student behaviors

e Teachers report that “uncivil” behavior is increasing and is a threat to effective learning
e Lack of discipline is viewed as one of the most serious challenges facing public schools

www.pbis.org 20



@ Common Responses to Problem Behavior

e Exclusion and Punishment
—Both are ineffective at producing long-term reduction in problem behavior

—Associated with higher rates of school dropout and not shown to improve school
outcomes

—Punishment (without a proactive support system) associated with increases in aggression,
vandalism, truancy and dropping out

e Hardening schools to “prevent” violence
—Students & staff experience higher levels of fear in schools with hi-tech security measures

—No evidence that the money spent to “harden schools” will work
(Walker, 2019; Warnick & Kapa, 2019; Price & Khubchandani, 2019; Strauss, 2019)

www.pbis.org 21



@ Traditional Discipline versus PBIS

Traditional Discipline: Positive Behavior Support

Undesirable behavior is expected to Undesirable behavior is reduced by:
stop through the use of punishment

e Altering environments to prevent
e Waits for the problem behavior to common problems

happen : : :
e Teaching appropriate skills
e Appropriate alternative behavior may or

may not be addressed e Rewarding appropriate behavior

e May actually reinforce the problem e Systematically using data to identify
behavior appropriate supports for students

e Removes students with frequent
problems

www.pbis.org 22




Multiple Initiatives without Planning is
Counterproductive, Ineffective and...

Feeling
overwhelmed?

www.pbis.org 23



@ Which of these are you experiencing?

A. “Difficult” challenges: (e.g. multiple expectations, students with
complex issues, teacher turnover)

High rate/increasing rates of exclusionary practices & punishment

Practices used to “harden” schools to prevent violence

O 0 @

. High rates of using traditional disciplinary practices
E. Multiple initiatives being implemented without collaborative planning

F. More than one of the above

www.pbis.org 24



What do you value?

What do you want to
accomplish or build?

What skills/resources
are needed to achieve
your goals?

What’s your vision

for your school?

WwWw.pbis.org 25



@ How Do We Do This?

e Need a vision for what you want your children to
become

e Need a foundation that provides a safe and
orderly environment that is conducive to learning

* Need to provide access to opportunities to build
skills

e Need data to guide problem-solving

e Need to understand that well-being is essential to
success!

“I think you should be more explicit here in step two.”

e Need a diverse team-based approach
e Need to be willing to do things differently!

www.pbis.org 26



U.S. Schools Using PBIS

@ August 2019
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academic performance

(Horner et al., 2009)

social-emotional competence

(Bradshaw, Waasdorp, & Leaf, 2012)

social & academic outcomes for SWD

(Lewis, 2017; Tobin, Horner, Vincent, & Swain-Bradway, 2012)

reduced bullying behaviors

(Ross & Horner, 2009; Waasdorp, Bradshaw, & Leaf, 2012)

decreased rates of student-reported
drug/alcohol abuse

(Bastable, Kittelman, Mcintosh, & Hoselton, 2015; Bradshaw et al., 2012)

perception of teacher efficacy

(Kelm & Mclintosh, 2012; Ross, Romer, & Horner, 2012)

office discipline referrals
(Bradshaw, Mitchell, & Leaf, 2010; Bradshaw et al., 2012; Horner et al., 2009) SC h o) O| o) rga n iZ atio na | h ea |th an d
, school climate
S U S pe n S | O n S (Bradshaw, Koth, Bevans, lalongo, & Leaf, 2008;

(Bradshaw, Mitchell, & Leaf, 2010) Bradshaw, Koth, Thornton, & Leaf, 2009)

restraint and seclusion perception of school safety

(Reynolds et al., 2016; Simonsen, Britton, & Young, 2010) (Horner et al., 2009)

School-Wide Positive Behavior Interventions and Supports
O




Do the Math

pbismaryland.org/costbenefit.xls

If 1000 Office Discipline
Referrals (ODRs)

(average of 45 minutes each)

are Reduced by 35%...

If Administrators take avg 10
minutes/ODR, they regained
3500 minutes, 58 hours, or
9.72 days (avg 6 hours/day)

15,750 minutes,

262.5 hours, or
43.75 school days (avg 6 hours/day) of

Instructional Minutes are Regained

29



School Climate Survey Data * Asmall percentage of elementary
» m Elementary (n=569) students reported experiencing

. bullying incidents frequently (7%) or
every day (4%)

100%

70%

60%

» 20% of secondary students reported
having seriously considered self-harm
within the past 12 months

50%

40%

30%

20%

10%

Reasons for Considering
Self-Harm

0%

Clear rules Good | feel safeat Trusted |dowellin Teachers |value doing
for behavior behavior is school adult at school treat me  theright
at school noticed school with respect  thing

| | "'ﬁz/ 1% 1%
However, what do the students have to say T S S e &
. ¥ ¥ & & e &

about the climate across those schools? | & & %“,OQ}@ &F F S




&

GETTING STARTED: PLANNING FOR PREVENTION
AND EFFECTIVE SUPPORTS WITH PBIS

www.pbis.org 31



Stages of Implementation
@ttns://sisep. fog.unc.edu/quidebook/level-one/stages-implementation

e

WWW.pbis.org 32


https://sisep.fpg.unc.edu/guidebook/level-one/stages-implementation

@ Strategic Planning Needs to Occur

What are our CHALLENGES/NEEDS?
What are our STRENGTHS/RESOURCES?
What do you want/need to KNOW?

To what extent are districts/schools/students meeting expectations?

Academically? Behaviorally? Emotionally?

Are we effective at building implementation capacity of PBIS with high fidelity and with sustainability?
Is our approach resulting in valued outcomes for ALL stakeholders?

Do our stakeholders view our products/services useful and high quality?

What are our GOALS?
5-Year, 3-Year, 1-Year, Next Steps

www.pbis.org 33



Stakeholder Funding and Polic Workforce
Engagement Alignment Y Capacity

I I |
$

Executive Team Functions

Leadershir@aming)

Implementation Functions

$
I I I

Training Coaching Evaluation

I I |
$

Local Implementation Demonstrations

www.pbis.org 34



@ Steps for Getting Started §6++.
1

)
2)
3)
4)
5)
6)
7)
8)
9)

Establish Leadership Team Membership with Identified Roles S7L'
Identify Vision and Develop Brief Statement of Purpose
Complete a PBIS Fidelity Tool (e.g., TFl or BoQ) ‘
Identify Specific Goals and Objectives based on Vision and Results

|dentify Positive School-Wide Behavioral Expectations

Develop Procedures for Teaching SW Behavioral Expectations

Develop Procedures for Classroom-Wide Behavioral Expectations

Develop Continuum of Procedures for Encouraging Behavioral Expectations

Develop Continuum of Procedures for Discouraging Behavioral Expectations

10) Develop Data-based Procedures for Monitoring Implementation of SWPBIS

11) Develop Systems to Support Staff

12) Develop Systems to Increase Family Engagement and Community Partnerships

13) Build Routines to Ensure Ongoing Implementation Across the School Year

www.pbis.org 35



1) Establish Leadership Team Membership
with Identified Roles

Team member roles:
e PBIS Coach or Facilitator
e Team Leader

* Administrator

* Behavior ‘expert’

* Data Specialist

* Recorder

* Timekeeper

* Communications

* “Snack Master”

* Student Voice

* Parent/Community Voice

36


https://nam04.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.livebinders.com%2Fplay%2Fplay%3Fid%3D2278508&data=04%7C01%7CHGeorge%40usf.edu%7Cadcb302f758e4a4c553008d86f968e73%7C741bf7dee2e546df8d6782607df9deaa%7C0%7C0%7C637382039708424379%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=Bu4cut%2B1fCZDGOXgQLqUJxbtFijDzP1eL1%2BiT6MTf6U%3D&reserved=0

Characteristics of Effective Teams:
What’s needed to make this all work?

http://www.livebinders.com/play/play?id=2280169#anchor

o s

* A Clear Purpose e Balanced * Effective
e Well-defined Participation Decision Making
Goals * Open and * Participative
e Established Collaborative Leadership
Norms and with Communication
Clear Roles and e Positive
Responsibilities Atmosphere
* Diverse Skills of and Managed
Team Members Conflict Stakeholders Need
* Trusting and Ongoing PD and TA!
Cooperative

Relationships


http://www.livebinders.com/play/play?id=2280169#anchor

2) Identify Vision and Develop Brief
Statement of Purpose

38




3) Complete a PBIS Fidelity Tool
(e.g., TFl or BoQ)

39



Measuring school-wide Positive Behavior
Support Implementation:

Developiment and Validation of the Bernichmarks of Quality
"

Rachel Cohen  Abstract: School-wide positive behavior support (SWPBS) has been implemented in more
Don Kincaid 1han 4,000 schools as o means of addressing problem behavior in a systemic fashion. Prefimi-

n Rary outcomes (e.g. office discipling referrals, 1 inls the effectiveness of SWPBS
Karen Elfner Childs ..
Undversity of Sewsh Florida  she results of a majority of the program evaluations vielded significant findings, there has heen

ng school-wide behavior problems and creating a positive school climate. Although

a lack of measurement of treatment fidelity, possibly due to the absence of expedient, sffective
assessment tools. This article describes the theoretical background and development, including
a gualitative pifot study and psychometric properties, of the School-wide Benchmarks of Qual-
ity (Bod; Kincaid, Childs, & George, 20053, a rool intended to messure the implementation af
SWPBS. Descriptive data on the instrument, including internal consistency, test—retest reliabil-
ity. bsterrater veliability, and concurrent validity, were collecred and analyzed. Resalts indicate
that the BoQ for SWEES is a reliable, valid, efficient, and usefl instrument for measaring the
fidelivy of implementation of the primary or universal level of PBS apphcation in individual
schools. Futare considerations for evaluating the psychemerric properties of the Bot) include
extending the data colection and analysés 5o many mare schools across multiple states.

Appendix 1. School-wide Benchmarks of Quality (Revised) Scoring
School Name: District:
Coach/Facilitator Mame: Date:
Critical Elements Benchmarks of Quality Items
1. Team has administrative support 3 .
PBIS Team 2 Team has regular meetings (at least monthly) 3
3. Team has established a clear missicn/purpose
4. Faculty are aware of behavior problems across campus through 3
Faculty regular data sharing
Ci - Faculty invelved in establishing and reviewing goals .
6. Faculty feedback is obtained throughout the year .
7. Discipline process described in narrative format or depicted in E
ic format
" 8. ine process includes documentation procedures
for 9. ine referral form includes infermation useful in decision A
ling witt 10. Problem behaviors are defined 3 2|
e— 11. Major/minor behaviors are clearly differentiated 2
12. Suggested array of appropriate responses to major (office-
managed) problem behaviors
13. Data system is used to collect and analyze ODR data 3 2
Data Entry & 14. Additional data are collected (attendance, grades, faculty 1
Analysis Plan attendance, surveys) and used by SWPBIS team
5 15. Data analyzed by team at least monthly 2 1 [1]
16. Data shared with team and faculty monthly (minimum) 2 1 0 —
17. 3-5 positively stated school-wide expectations are posted around 3 2 1 °
school
i & 18. Expectations apply to both students and staff 3|2|1|o
Rules 19. Rules are developed and posted for specific settings (settings 2 1 o f11
D where data suggest rules are needed)
20. Rules are linked to expectations 1|0
21 Staff are involved in development of expectations and rules 21 |o
22. A system of rewards has elements that are implemented 3 al1le
consistently across campus
r 23 Avariety of methods are used
iti 24 Rewards are linked to expecta
Program 25. Rewards are varied to maintair
Established 26. Ratios of acknowledgement to|
27. Students are involved in identi
2B. The system includes incentives

kincaid, D, Childs, K., George, H. (March, 2010). School-wide Banchmarks of



https://www.pbis.org/resource-type/assessments
https://doi.org/10.1177%2F10983007070090040301

Specific Benchmarks of Quality

@ Across the Critical Elements

/

/

~

www.pbis.org
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Tiered Fidelity Inventory (TFI)

hitps://www.pbis.org/resource-type/assessments



http://www.pbis.org/
http://www.pbisapps.org/
http://www.pbisapps.org/
https://doi.org/10.1177/1098300716637193
https://doi.org/10.1177%2F0741932517736515
https://www.pbis.org/resource-type/assessments

Purpose of the School-wide PBIS
Tiered Fidelity Inventory

=The purpose of the School-wide PBIS Tiered Fidelity Inventory is to
provide an efficient and valid index of the extent to which PBIS core
features are in place within a school.

=Tier | (Universal PBIS)

=\Whole School Universal Prevention
=Tier Il (Targeted PBIS)

=Secondary, Small Group Prevention
=Tier Il (Intensive PBIS)

=Tertiary, Individual Support Prevention




4) Identify Specific Goals and Objectives
based on Vision & Results

5-Year

Do the goals align

with your vision?

1-Year




Baseline Benchmarks of Quality (BoQ) —
Determining Next Steps

Develop & Implement Develop
Discipline Procedures lesson plans




Tiered Fidelity Inventory (TFl)

Subscale Reports

100 92 94 99
90 -
80 -
0 Sub-subscale and Item Reports
60 -
50 -
0. " Sub-subscale Tier | Tier I
0 - * Implementation % e
= Evaluation 0%

> * Tier . ; E 3 -
0 b " TeClmS . Teams ‘Implememc:ﬁon‘ Evaluation Teams Interventions Evaluation

Tier | Tier | Tier Il * Inferventions

. . . . . . = Evaluation Tier Il
BTimel mTlime2 mTmed mlime4 mTme5 mTmesd « Tier Il

* Teams

* Resources

* Assessment

» Support plan

* Monitoring and adaptation ‘ ‘ ‘ :

Teams  Resources Assessment Support  Meonitering

n |-I-e m R e p Or-l- Plan  Adoptatfion

46 v .




Tier 1 Action Planning

Tiered Fidelity Inventory (TFI)

https://www.pbis.org/resource-type/assessments

Benchmarks of Quality (BoQ)

.pbis.org/resource-type/assessments

47
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5) Identify Positive School-Wide
Behavioral Expectations




6) Develop Procedures for Teaching
School-Wide Expectations

dugnt & recognized In nhatural contex

49
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7) Develop Procedures for Classroom-Wide
Expectations

Classroom Routines
Group work Desk work (Sl e Arrival Dismissal
tests
Rules
Sit with feet on Study for all
. v Get all supplies Check on
Offer ideas the ground assessments for the da homework
Respect W
Ourselves Complete all Get up and Read through .
tasks stretch if and double- LOCI.( BT | [ nect.essarv
in locker materials
necessary check all work
Compliment . Keep eyes on Keep phone off Let others sit
p, . Work silently P ey P p. -
others’ ideas your own and in bag with
Respect aper us
P . Read quietly if Hy
Others Listen and . Move out of
finished ahead . .
make eye £ oth Study with the way quickly | HoldHoors for
contact ot others others in the hall thosegwith bags
Keep materials | Keep desk area = Keep del< area Close locker Pugh chairs
Respect organized clean clegn doors guietly undler desks
Property Move desks Keep aisles Use sfrap Move chairs Wk in the
quietly clean papr quietly h@llways
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Resources for Classrooms

PBIS TECHNICAL BRIEF ON SYSTEMS TO SUPPORT TEACHERS’
IM]’LEMENTATION OF POSITIVE CLASSROOM BEHAVIOR SUPPORT

Jenuifer Fr Barb Motchell, Jezzica Swain-Bradway, Kathleen Lane, Joff
Sprague, Bob Putnam
What is the purpose of this technical brief?
The purpose of this technical brief is to summarize . efficient. and evid. based
systems for supporting teachers” i ion of positive cl behavior support (PCBS)

practices school-wide. Specifically, this technical brief is designed to inform and support school
and district leadership teams as they address the following questions while implementing PCBS
school wide.

What practices do you want to implemeat?
Where are the practices implemented?
Who are your implementation supporters?

How will you support implementation?
(adapted from Fixsen, Naoom, Blase, Friedman, & Wallace, 2005 pg. 12).

The specific evidence-based practices to be i d (what) are the PCBS practices defined
in§ and R ding to Student Behavior guide. The goal is for these practices to be
melemented by all teachers and in all classrooms (where). School leadership teams will need to
consider a range of possible impl s (who) depending on their context and

available resources (e.g.. expert-, peer-, or self-delivered supports). In addition, the school
leadership team will need to provide specific training, prompting. and data (how) to ensure
teachers know how to use PCBS practices and are able to apply them effectively in their
classrooms. This technical brief is designed to inform and support these decisions.

For the purposes of this brief, we will define implementation and systems as follows_

Tmplementation is “a specified set of activities designed to put into practice an activity or
program of known dimensions” (Fixsen, Nacom, Blase, Friedman, & Wallace, 2005, p 5).

Systems refer to the structures and supports district and school leadership teams provide to
enhance teachers” implementation of evidence-based practices with fidelity.

‘What factors should our school leadership team consider Io increase the likelihood of

PCBS systems ively supporting teachers in our 2

The effectiveness and efficiency of PCBS systems are maximized by (a) linking to school-wide
systems within a multi-tiered behavioral framework (MTBF), like systems emphasized in school-
wide positive behavioral interventions and supports (SWPBIS; see www pbis org), (b) aligning
positive and proactive supports for staff with existing professional development and teacher
evaluation systems, and (c) investing in data systems (described in an upcoming Classroom Data
Brief) to support decision making. In it . the followt -hool-wide and cl

focused supports should be in place to optimize PCBS systems

o Comprehensive school-wide data system that enables monitoring o;

behavioral incidents, attendance, and other critical indicators across

School-wide idence-based curri and effectr
matched to students” mzed and data to support teachers” academic

academic progress,

Supporting and

Responding to Behavior

TECHNICAL GUIDE ON CLASSROOM DATA:
VG DATA TO SUPPORT IMPLEMENTATIO!

POSITIVE CLA. '0OM BEHAVIOR SUPPORT PRACTIC:
Prepared by: Jessica Swain-Bradwar
Heather George, Steve Goodman, Kimberly Yanek, Rathl sen Lane, & Jeffrey

What is the purpose of this technical guide?
There are two main purposes of this technical guide. First, it guides educators to use data fclr
decision-making as they implement Positive Classroom Behavior Support (PCBS) practices.?
Second, it guides school leadership teams to use data for decision making when implementing.
systems to support educators’ implementation of PCBS_? Using data to guide decisions can help
maximize responsiveness to students’ and educators’ needs.
This guide describes
(1) types of data included in a comprehensive decision-making process:
(2) how these data sources are used to support implementation of PCBS in the data-based
decision-making process;
(3) tables that describe critical features, common tools, a sample of recommended tools,
and examples and non-examples of use; and
(4) scenarios of the data for decisi aking cyele at the cl and school levels.
This technical guide is intended to support data selection and use at the Tier 1 level for
classrooms and is not intended to describe the more intensive data collection strategies required
to support students or educators receiving Tier 2 or 3 supports. The Tier 2 and Tier 3 sections of
pbis_org provide additional information about advanced tiers.

‘What are data and how can we use them in my classroem or school?

Data are an active, dynamic part of decisi aking in the cl that allow educators to
identify patterns of strengths and needs. Those patterns drive decision making to continue, adopt,
or modify PCBS practices and systems. For the purposes of this guide, data refer to objective
(specific, observable, measurable) information about students, educators, or schools. In the
educational setting, we typically use data to guide instruction and intervention by (1) assessing
how well core features of a practice or system are being implemented (fidelity), (2) evahating
progress toward desired goals (outcomes), (3) guiding a p lving process if ad

fidelity or outcomes are not observed, and (4) informing an action plan for improvement. Also,
because data-based decisions occur in the context of the classroom or school setting, 1t is critical

! Recommended citation: Swain-Bradway, J., Putnam, R_, Freeman, ], Simonsen, B., George, H. P, Goodman, S.,
Yanel, K., Lane, K. L. & Sprague, J. (December 2017). PBIS Technical Guide on Classroom Data: Using Data to
Suppert Implemeniation of Positive Classroom Behavior Support Practices and Systems. Evgene, OR: National
Ter:hmcal Asslsmnee Center en Positive Behavior Interventions and Support.

to Student Behavior: Evid: Based CL Strategies for Educators guide
fm— an overview ofPCBS practices, which are the foundation of classroom management.
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https://www.pbis.org/resource/pbis-technical-brief-on-systems-to-support-teachers-implementation-of-positive-classroom-behavior-support
https://www.pbis.org/resource/pbis-technical-guide-on-classroom-data
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/classroom-integrated-academics-and-behavior-brief
https://www.pbis.org/topics/classroom-pbis

www.pbis.org
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https://www.pbis.org/resource/returning-to-school-during-and-after-crisis
https://www.pbis.org/resource/supporting-students-with-disabilities-in-the-classroom-within-a-pbis-framework
https://www.pbis.org/resource/adjusting-pbis-for-students-new-to-school-starting-the-year-with-increased-support
https://www.pbis.org/resource/guidance-on-adapting-check-in-check-out-cico-for-distance-learning

8) Develop Continuum of Procedures for
Encouraging Expectations
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9) Develop Continuum of Procedures for
Discouraging Expectations
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PBIS is Positive

Artist Ludacris at Poinciana HS (Osceola Co.)




10) Develop Data-based Procedures for
Monitoring SWPBIS Implementation

I Monthly Referral Rate I

This Year's Core Report®
School Year 2013-14, Majors only

% of Students with 6+ ODR: o.82 | I
2% of Students with 2-5 ODR: 7.38
% of Students with 0-1 ODR: 91.75 | I
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Drilling Down into your Data for an

Accurate Problem ID

I Referrals by Location

WHERE:
CLASSROOM

S

-

School

Im.ﬁ Referrals by Time I

Blocy

WHEN

CLASSROOM LARGE
GROUP INSTRUCTION

Referrals by MIOTIVATION,
9:00- 11:30

CLASSROOM Referrals by
, CONTEXT, 9:00- 11:30

During Large
Group Instruction

To Avoid the Activity

If Tier 1/core is NOT sufficient for either a “domain”
or group of students, what barriers have or could
preclude students from reaching expected levels?

| =



11) Develop Systems to Support Staff

PBS Updates and Reminders

PES Report for the Week of January 15th 2018
What b PBS?
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PBIS is ReIationshiE-based

 2ction plap,
schogl 0 Steps for
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https://www.pbis.org/resource/teaching-social-emotional-competencies-within-a-pbis-framework

12) Develop Systems to Increase Family and
Community Engagement
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Resources for Educators in Working with Families

/\
4 s

Glossary of Terms
http://florida-
rti.org/reveal/glossary/glos

a C

sary.htm

Tips for Administrators, Teachers and Families
https://archive.globalfrp.org/var/hfrp/storage/

fckeditor/File/7-DataSharingTipSheets-
HarvardFamilyResearchProject.pdf

/\
4 =

Data Dialogue
https://www.gse.harvard.edu/n

ews/uk/15/11/data-dialogue
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https://www.gse.harvard.edu/news/uk/15/11/data-dialogue
http://florida-rti.org/reveal/glossary/glossary.htm
https://archive.globalfrp.org/var/hfrp/storage/fckeditor/File/7-DataSharingTipSheets-HarvardFamilyResearchProject.pdf
https://www.gse.harvard.edu/news/uk/15/11/data-dialogue

@ Resources for Educators in Working with Families

www.pbis.org 64


https://www.pbis.org/resource/returning-to-school-considerations-for-students-with-the-most-intensive-behavioral-needs-a-guide-to-supporting-students-with-disabilities-their-families-and-educators-during-the-2020-21-school-year
https://www.pbis.org/resource/supporting-students-with-disabilities-at-school-and-home-a-guide-for-teachers-to-support-families-and-students
https://www.pbis.org/resource/an-overview-of-endrew-f-implications-for-student-behavior

https://www.livebinders.com/play/play?id=2646212

www.pbis.org
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https://www.pbis.org/resource/supporting-families-with-pbis-at-home-spanish-translation
https://www.pbis.org/resource/supporting-families-with-pbis-at-home

Communities can have
expectations too!

Communities and parents can
benefit from reminders of the
vision, purpose and the
behavioral expectations!




13) Build Routines to Ensure

Ongoing Implementation

September - October

i

Data Review PBI5S Planning Implementation Family/Community
September
= Previous year's Banthly team meeting Faculty/Staff Review Infroducereview PELS
O0#s, 155, OES, (schedule deweln
attendance, Schedule dates ta sl
athnicity, behanicr data with 3| —
skl e e NOvember — December
classroom shared with T2fT2 - Ep
R Py Data Review PBIS Plannin o
= Bol &TFI & rubes, rewards, dis)
e proces o sl & January - February
u:.:u :[ ":IIS s e *  Previows month's o nihly team  masetin
ol Events oo year _ OD\s, 55, DTS, Frogress monitor D . .
enchyear surveys Update Action attendance, strategies Data Review PBIS Planning
ethirdcity, Develop strateglies to af
wrade mikcs, auy areas of conoern b
classrocem an data and FIC 1 revie

= Pravious manth's
ODRs, 55, 065,
attendance,
athnicity,
0 T,
classroam

= Students with 1
ar mare refermals

Banthly team maet
Plan refinesher based
reward ewent
Coondinate & shars
TZ team for studenty
referrals

Compete Mid-Yaar 1
mo 111

Update Action Pi3

= Cistom reporis

by pender, grade-

lewel, combesi,
ESE, mte.

L PIC |

= Walk-theraugh

*  Previows monthi's
ODRs, 155, OGS,

] e,

=thndcity,
acade mics,
<lassroom

=  Cstom repors

Flan for new shed ent's|
arientariomn

Consider family/sbuden
survey

Update action Plan

B4ty team meeting
Plan motisators to kes
Insrcheed B imnplern et
with fid eliny

Flan for nesteac hing
expeckations after wing
berealic

Update Action Plan

Previows manth's
ODRs, 55, 055,

e —

Banthily team meeeting |

plani for re-teaching

ethndcity,
arademics,
classroom
Walk-Thirough
CLsbam nepors
by gender, grade,
comtext, ESE

developed in December

Flan strategies based on
survey resullts in Decembar L

Update Action Plan

Bdanthly team meeting o

OORs, 55, 055, = Plan fagspring refresher and
trendance, E E
ethndcity, = Compe| “¥ear 2 PIC prkar
academics, o 31 =
classroom = Plan s ed on
cehamy
Customreports = Updaty b

Data Review

Previows month's
OORE, 155, OG5,
attendance,
BRI S,
athnbcity,
classrocem

PIC Il

Cisestarm reporis

Previous manth's
OORE, 155, OG5,
attendance,
ethrcity,
arademics,
classrocm

Cusstom reports

March - April

PBS Planning

Banthily team meeting

Flan strategies fo
Standards esting|

Flan reward
standardized te

Update Acti

Banthily team

Plan for year-and
based on data

Dewvelop year-emndg
staff, skudends an
Plan Ear te=am me
changes for naxt

Update Actiol

= implement strategies for -

May -June

Data Rewview

Previows maonth's
‘O0Rs, 55, OES,
attendance,
ethndcity,

ACACHE MCS,
classrocm

Boll, TFI

Climate, Famiby,
Shudent Surveys

PBS Planning

Baanithily team meeting

Begin planning
goalsfoutoomes for next year

Plan for sharing sumey
resules

Review Boli and TF

Update Action Plan

Bka ity team meeting
Complets snd-year
ewaluations {Outocom e Data
Summary, Bod, Equiiy
Frofile, =)

Plan for naxt year based o
Bodl and TFI resulis

Update Action Plan

Family/
Community

Share imfommation

Implementation

maded scha ol application
Shaure PBIS darta withs stadff

Share survey resubs with
staff, students and families

Complete Bod, TF and
Ened-Year Oukoome daka

Hald year-end rewand
et for students

Fear-snd rewands for stadf

Pre-planning for neet
schoal year

Miewes lebber article
sharing school-wide
diarta, ewanits,
SUCCESEES, and survey
results sk

‘Good New” staries o
media

Meorwes lekber article
sharing school-eide
diata sumimainy & goals
far next year
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https://www.livebinders.com/media/get/MTk1NTkyNjI=

&

SOME RESOURCES

www.pbis.org
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@ In sum, when schools implement PBIS, they...

v Regularly check the effectiveness of practices used - NO ONE IS EXEMPT!

v'Pull from a continuum of evidence-based interventions to support student needs —
MTSS is content neutral!

v Develop content expertise through coaching and on-going professional development
v'Rely on teams to guide implementation - Leadership COMMITS and WORKS TOGETHER!
v Implement universal screening practices

v Use data to monitor student progress - Prevention is key yet people need to know how
to respond to behaviors

v’ Include community members and families to create culturally-relevant practices

www.pbis.org 69






State PBIS Projects

pbis-state-coordinators

www.pbis.org



https://www.pbis.org/about/pbis-state-coordinators

199

Kent Mclntosh

kentm@uoregon.edu

Brandi Simonsen Tim Lewis Heather Peshak George

Brandi.Simonsen@uconn.edu LewisTJ@missouri.edu hgeorge@usf.edu

Co-Principal Investigators and Co-Directors

WWW.pDbIs.org

Twitter & FaceBook: @ CenterOnPBIS


http://www.pbis.org/




&

QUESTIONS???

www.pbis.org
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College and Career Readiness for Transition (CCR4T)

Measurement Study funded by the Institute of Educational Sciences that includes a 5 domains

of college and career readiness that map onto academic, social, and transition skills

Seeking school partners to:

* Field-test the online CCRAT as well as provide certain academic and behavioral school data in
2020-2021 and/or 2021-2022

Benefits:

* Online administration allows for use as a distance learning and/or re-entry tool to measure
student perceptions

* The opportunity to provide direct feedback on the CCR4T data reports. Access to data will be
provided to all school partners.

* A stipend of S5000 will be issued to school partners who can commit to both parts of the data
collection in Fall semester 2020 (Oct-Dec)

ae .:
* Visit http://ccr4t.education.uconn.edu Ehf E
* Questions? Email allison.lombardi@uconn.edu -Tl'!l'" .

-"'!r‘.


https://ccr4t.education.uconn.edu/
mailto:allison.lombardi@uconn.edu

&

hgeorge@usf.edu

@HeatherPGeorge

sam2@usf.edu

www.flpbis.org

@flpbis

WWW.pbis.org


mailto:hgeorge@usf.edu
mailto:sam2@usf.edu
http://www.flpbis.org/

