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e Systematic Screening Tools
e Selecting and Installing
e Understanding the Practicalities

e Using Screening Data to Inform Instructj
e Tier 1 efforts
e Teacher-delivered strategies
e Tier 2 and 3 supports

e Action Plans: Moving Forward




Questions to Consider:

How does this compare to our priorities?
Who would do this work?
Where would this work live (e.g., responsibility)?

What should we stop doing to make room for this
work?

How will we assess whether it’s (a) implemented well
and (b) working?




Thank you...
For Your Commitment

e Students with emotional and
behavioral disorders (EBD)
represent a diverse and
challenging group of students » o
to teach (Forness, Freeman, Internalizing Externalizing
Paparella, Kauffman, &
Walker, 2011)

e Historically as a field we have

e viewed behavioral and social
challenges to be within
individual deficits (Landrum &
Tankersley, 2013)

* relied on reactive approaches
to address these challenges
(Horner & Sugai, 2015)

ED <1%

EBD 12-20%



2014 National PBIS Leadership Conference, Michael Yudin,
Assistant Secretary for the Office of Special Education and
Rehabilitation of the United States Department of Education



Introducing Ci3T ... collaborative and efficient

Systematic Screening Tools
Selecting and Installing
Understanding the Practicalities

Using Screening Data to Inform Instruction

Tier 1 efforts
Teacher-delivered strategies
Tier 2 and 3 supports

Action Plans: Moving Forward



The Journey of Comprehensive,
Integrated, Three-tiered (Ci3T)
Models of Prevention




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Goal: Reduce Harm
Specialized individual systems
for students with high risk

Goal: Reverse Harm
Specialized group systems
for students at risk

Secondary Prevention (=15%)

Goal: Prevent Harm
School/classroom-wide systems
for all students, staff, & settings

Tier 1

Primary Prevention (=80%)

Academic o Behavioral o Social




Academic Component

e Coordinated instruction within and across grade
levels

* Instruction linked to College and Career-Ready
Standards, early learning standards, state, or
district standards

 Benchmarking student progress to inform
instruction

* Progress monitoring for students identified for
secondary (Tier 2) and tertiary (Tier 3) supports

Source: Lane, K.L., Oakes, W.P., & Menzies, H.M. (2014). Comprehensive, integrated, three-tiered models of prevention:
Why does my school—and district—need an integrated approach to meet students’ academic, behavioral, and social needs?
Preventing School Failure: Alternative Education for Children and Youth, 58, 121-128.



Behavioral Component: Positive
Behavioral Interventions and Supports
(PB|S) A Framework, Not a Curriculum

e Establish, clarify, and define expectations

e Teach all students the expectations, planned and
implemented by all adults in the school

* Give opportunities to practice
e Reinforce students consistently, facilitate success

e Consider rules, routines, and physical arrangements

Monitor the plan using school-wide data to identify students
who need more support

Monitor student progress

0 Behavioral o

Source: Horner, R.H., & Sugai, G. (2015). School-wide PBIS: An example of applied behavior analysis implemented at a scale
of social importance. Behavior Analysis in Practice, 8, 80-85.



Sample Elementary School Expectation Matrix
(Classroom Hallway Cafeteria | Plavground | Bathroom Bus &
Arrival/Dismissal
* Follow direcnons [+ Useaquiet | * Keegp your o Hespect others” |* Use the *  LUse kind words
- = Use kind words voiee fueod 1o personal space restroom and towurds the bus
2 and getiony « Walk on the vourself ¢ Follow the then retum to driver and other
= = Control yvour right side of |+ Use manners rules of the class students
a temper the hallway |« Listen to and aame «  Stay in your *  Listen to and follow
o = (ooperate with «  Face forward follew adult |« Line up when own batlwoom the bus drivers” rules
=< cthers requests the bell rings stall = Stay in yvour personal
Cr = LUse aninside +  (Give others space
= volce privacy
= Bein assigned * Keephands |+ Make vour * Play approved |+ Flush toilet = Bring home all
ared on time to vourself choices games * Wash hands needed matenals
= * Remaininschonl |* Walk in the quiclcly »  [lse equipment with snap = Talk quietly with
Q Schoolwide Expectations Survey for Specific Settings ~ [ePriaicly | Throw away oGS, .
n any trash = Remain in seat after
(SESSS) menk properly you ehler the bus

vouare |+ Reportany
problems (o
vour teacher

L] -,

Watch later  Share

de others | » Take care of = Godirectly to your
[ eames vour business destination

lve quickly +  Koeep hands and et
the * Keep bathroom to self

e licy +  Lse self-comiral
Lse time wisely

earmis gl [Hsimel Recision bakers o review cormenl evideniee Lo inloamn

i SES5S TRANSCRIFT 13T Exemplar - Elomentary 10

The SCHOOLWIDE EXPECTATIONS SURVEY FOR SPECIFIC SETTINGS (SESSS; Lans, Oakes, & Menzias,
2010) allows schoal-based faculty and stall to idenlily behaviors that are critical far student success at




Social Component:
ldentifying a Validated Curriculum

e Violence Prevention
e Second Step Violence Prevention
(www.cfchildren.org)
e Character Education
e Positive Action (www.positiveaction.net)
e Caring School Community (www.characterplus.org)

e Social Skills

e Social Skills Improvement System: Classwide
Intervention Program (Elliott & Gresham, 2007)

Source: Elliott, S. N., & Gresham, F. M. (2007). Social Skills Improvement System: Classwide intervention program teacher’s
guide. Bloomington, MN: Pearson Assessments.



Social Component:
Examples of Schoolwide Programs

— Positive Action 5 Connect With Kids
@) www.p05|t|veact|on.net (- connectwithkids.com
- i i O . .
Improves academics, behavior, .= Acurricula using real
( and character + :
= . @) stories presented through
* Curriculum-based approach E documentary-style videos,
LL] ° Effectively increases positive Q non-fiction books,
behaviors and decreases I teaching guides and
negativelbenaviors (G patent resources.
O °6-7 units per grade O e Customizable units are:
E * Optional components: 8 e Attendance and achievement
(O .site-wide climate development eBullying and violence prevention
« drug education eCharacter and Life skills
O . bullying / conflict resolution *Digital citizenship
« counselor, parent, and family *Alcohol and drug prevention
classes eHealth and Wellness

e community/coalition components




Ci3T Professional Learning Series

Pre-Training | Session 1: | Session 2: | Session 3: | Session 4: | Session 5: | Session 6:
Activities 2 hours Full day 2 hours Full day 2 hours Full day

« Team * Ci3T model | « Building « How to » Building * Building « Preparing
member overview the monitor Tier 2 Tier 3 to
selection primary the plan supports supports implement

prevention

AR » Student » Student

feam feam
members members
attend attend

[ e P —
Schoolwide

Expectations

Implementation

= Share + Finalize and J ¢ Share < Share Ci3l = Share

O overview Q share Q screeners; Q plan; Q revised Ci3T

% with faculty % expectation % Complete ﬂ% Complete ﬂg} plan;

= and staff; c matrix and c assessment c PIRS; c Complete

o bBuild g feaching & o schedule o Complete o Cial

T reactive T reinforcing T T secondary T Feedback
plan components arid Farm




Lawrence Public Schools ... Ci3T Training & Implementation

Phase

2013-14 14-15 15-16

Elementary School

Ci3T Training

Implementation Year 1 -

Implementation Year 2

Sustain and Develop Practices

Middle and High Schools

Ci3T Training

Implementation Year 1 -
Implementation Year 2 -

Sustain and Develop Practices

College and Career Center

Ci3T Training
Implementation Year 1

Implementation Year 2 -

Sustain and Develop Practices



Lawrence Free State High School
School Year 2016-2017
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L it e T L P e o L s e e e g e e T T L

Respnns!bllilies Responsibilities Faculty and staff will:

Faculty and Staff will: Faculty and Staff will: # Teach weekly Positive Action lessor
* Use district mandated curriculum and . Imp[ement the Positive Behaviora -

nieneo

o One 20 minute lesson per week teacher lead

< One 45 minute lesson every other week co-
taught by teacher and counselor

See appendix for specific lessons for each grade

3 mede hehawur specific praise and positive
rmnfnrcement to students who dbspla\r school-

all st
Use proactive strategies to suppo

Active supervision
Precorrection
Instructional Feedback
Instructional choice
Increased opportunities to respond
o Behavior specific praise
Use schoolwide data to consider students” Tier
)2 and Tier 3 Needs - Use t’ne mtewenhﬂn grids

Impiernent the reactive plan co
with fidelity.
| Use a pnsrﬁve respﬂnse to initial indicators of not

o000 0N

a] Pralse 5tudents memng expectations first
o Redirect student who are struggling
(a] Heteal:h expectations

Cigl Implementation

s v
. 4 Report 20XX-20XX
" & ! Fall 20%X
'|| Impdementing A
L i m‘h‘w‘ i S
R = '”“ g
s Follow guidelines on flow chart I Innm fa
* Enter behavior data on Skyward on same day it P s = o

as incident
= Communicate with parents about problem
solving worksheets




Effective
Communication and Continuous

Improvement

< > College & J
Career 2
I Ci3T School

Ci3T School
Leadership Team

Leadership Team
dle

Ci3T School
Leadership Team




Communication:
Soliciting Feedback, Sharing Progress
Providing Professional Learning

Social Validity

Sample Elementary School
Treatment Integrity 2014-2018
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tertiary Pr,

Secondary Intervention Grid

n (Tier 3)

=15%

dary Prevention (Tier 2

Secondary (Tier 2) Intervention Grids

Support Description Schoolwide Data: | Data to Monitor Progress:| Exit Criteria
i X SIppoTHn one o7 |Amdemic ARDa
‘more aradenic comtent argasmeet  |-Studens faiingnwoormore | Weekly progres reports for all subjert | assigmments complered
Club with tuzorteschers oo Zhemoons | classes 2 deternined by zress homework mmpletion stnex
Per e afrschon for 30z - progres repores ‘grading period
sions towarkon tarzetsd araderic Treatment integrity:
skills areac. umngbghmm Tutorslieep remrds of amendance in-
for growthanprogressreparts | dudingactivities attenpted | mmpleted)
during thub tme
Sodialvaliditye
Student-completed survey
BEP (Check - mmm
i and o
In, Check- day ontarzete
in, smdentsrel
Out) fhat
feedbark onth
the schoal-wid
tione
Lunch Bunch |léentified s
selors tice
Social Skills |for40min De
‘selor e soc
Club finchding &g ... - e e e e e
m,amiq)pmmmsnp-amu) vear
with T by parents i Counselor
kil sets tifficulties keeps remrdof attendance including
Tessons from theSS 5 Chsswiden. | followed ap with e SS5. | topics of Gcuseiom amd lvel of partic
iction RarinzSeale) pationby eachstudent
Socialvalidit
Student-completed survey
Instr 1 mal Behavior: Student measures
. ventions fhar allow students o choosq - SRES-IE moderate or high risk | -Arademic engzged tme
Choice the orderinwhich tasks are moplet- | Academic ~Percentage of work completsd
o (task order), choose betveen oo (-Misting asdgnments >10%1n | -Work accurary
seites [t o) o chosse e 2 cess
anerials used wweompletea | And,or Treatment Imegrity:
Tk Hinmesces -tk bebarior | o warkseompletiononre- | Component Chegdic
and can derresse problem behavior. |port card (nesds improvanan)
Social Validity:
leted survey
Behavior A written aeementbenemn e | Behavior: Student measures
‘parties used tospecfy he contingent |- SRSS-IE, tohighrisk | -Work mmpletion
Contracts Telationship betwesn the com, i OR
of abehavior and access to or delivery|-2 ormoremising asigments| -Other beharior addressedin mutract
of aspedfic ravard. within a grading period
Contrammay involve adwinistramr, Treatment Imegrity:
teacher, parent, and sudent. component cheddist
Social Validity:
Stugent completed survey
Self- Su-ang_vmw]lmhmdm(smmlm- Behavior: Student measures
- record their aradericr SREGIE tohighrisk | -Work cmpletion
mMONItoring | frompletion /aceuray) and ozt AND
behavior

eath day D mprove ata-
demicperformance [completion; ac-
curacy), acadamic beharian or ofher
target behavior.

Arademic

-1 ormare coursefaihire;
OR

-Lowwork mmpletion or en-
zazement on ProzressRepart

“Arcurary in the arademic area ofcon-
cern

Treatment Integrity:

Component chedklist

Social Validity:

jleted curve

Behavioral




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tertiary (Tier 3) Intervention Grids

Secondarv Prevention (Tier 2)

Tertiary Pr,

Support Description School-wide |Datato Monitor| Exit Criteria
Data: Entry Progress:
Criteria
Functional A functional i Acadi Student measures: The behavioral objective is es-
completed to develop an indi- |Pro; Report with 2 or more| Data on target and for replace- |tablished based on current lev-
Assessment-Based vidul:ll.izedinterven:'pon plan. arei’ifgi:m]:em OR ‘ment bmfors ar: collel::ad els of performance and ex-
Intervention Functional assessment: review | Below grade level in reading or |daily. Treatment integrity: pected levels of behavior. Stu-
of student records; interviews: | math AND Treatment integrity is assessed | dents exit
teacher, parent, student: and di-| Behavior: and data are graphed to deter- |support when goals are
rect observation of the target  |-More than six office disdpline (mine effect of the intervention. | achieved and maintained for
'behavior; SSIS Rating System | referrals in the previous school |Component checklist for A-R-E | three conseautive data points.
Functional assessmentinfor- |Year intervention tactics completed | Maintenance data are collected
'mation is placed in the function| AND/ OR daily with 25% of sessions ob- |to ensure behavior maintains
'matrix (Umbreit, Ferro, -SRSS-IE High Risk served by another educator without intervention.
Liaupsin, & Lane, 2007) Social validity:
The Decision Model (Umbreit Pre- and post-surveys: teacher
etal. 2007) isused to deter- (IRP-15) and
'mine the method of the inter- student (CIRP)
vention
Intervention components:
(A) antecedent adjustments,
(R) reinforcement, and
E) extinction
ArdEnraad] Individualinstruction with | Academic reading with profi- |Student measures: AIMSweb | Reading on gradelevel ormal-
reading specialist: 30 min per |ciency at 2 or more grade levels|Reading CBM, weekly progress |ing progress asto predict meet{
Phoneme day; 5 days per week. below or trajectory stable with |toward end of year grade level |ing end of year gradelevel pro-
Sequencing® Direct instruction in decoding | Tier 2 intervention target ficiency on AIMSweb reading
and blending; sight words, use | Behavior (consider) Treatment integrity: Daily probes.
of context clues. -SRSS-1E Moderate or High Risk| checklist completed by reading | Monitor progress bi-weekly
Computer supported practice. |on screening OR specialist, observed by teaching once exited.
Addressingreading outcomes: |-Two or more assistant periodically
alphabetics and reading fluen- | office discipline referrals, indi- [Social validity:
cy. cating concerns with peer Student and teacher-completed|
Interactions surveys




Effective
Teams

Communication and Continuous
Improvement

Ci3T District B | College & Career
Leadership Team ‘

Ci3T School
N Leadership Team

Ci3T School
: Ci3T School % Leadership Team

Leadership Team:

Middle

Ci37 School

Le:adership Team @ -;;'f," -

Elem&ntary



Transparency, Access,
& Collaboration

Benefits of Ci3T Models



L

How can a systems approach, such as
Ci3T, benefit your school or district?

>

I&hat strengths regarding transparency,
access, and collaboration are already in
place?

~




Agenda

Introducing Ci3T ... collaborative and efficient

Systematic Screening Tools
Selecting and Installing
Understanding the Practicalities

Using Screening Data to Inform Instruction
Tier 1 efforts
Teacher-delivered strategies
Tier 2 and 3 supports

Action Plans: Moving Forward



What data do we \
currently collect and how ;
do these data inform
decision making? "




Sample Elementary Assessment Schedule

Measure Aug Sep Oct Nov Dec Jan Feh

School Demographics
Student Demegraphic Information | x x [ x | x | x | x| x| X | X
Serecning Measures

Behavior Screeners: SREE-TE X

Academic Screeners: AT Sweb {reading %
and math) '
Sudent Onicome Measures - Academic

TInit asseszments x

State & Thstrict assessment

Progress reparts

Student Outcome Measures - Behavior

Abzences

Tardies

Oice discipline relerrals (ODR)
Crounselor referrals

Murse visits

et [t | o [ [ |

Bullying referrals

Program Measures

Social Validity - PTRS

Tiered Fidelily [nventory { TED
Cidl Treatment Infegrity { 15K
Dhirect observations

Pasitive Action® Trealment Intesrily

Fer vddinioa] imfocmution. please see Dane, Bolbera, gl Merees 120059
Mo W o ot cadarse any spceiie cureulum o progoam, We eacourage CiAT Leadership Temne and Disteiet Decisicn Bakors to rowlow eunment Svid e e
infieernt their desizien making

AT beemplar — Klementars 17




Using Data to Monitor Our Plan:
Sharing Schoolwide Data with Faculty

and Staff

‘ SCHOOL A Elementary School

C13T Implementation Report
Social Validity and Treatment Integrity

FRAAK E\amamanr school

Cial %mp\emer\tatmn

17

2014 — 2016 Report 2014-20
Fall 2016

Spring 2016 sk I

|: ." hensive, Inregr ate . ; T
Thre FH el of Pre




Using Data to Monitor Our Plan:
Sharing Student Performance Data with

Faculty and Staff

ES Fall
SR55-E7 Results — All Students

ES Fall

| 100

e s, KN on A EEE
g o N oL Ned T -

- 3 Favel
E | n=idad ES Fall
a = SR55-E7 Results — All Students

ES Fall
SRS5-E7 Results — All Students

ES

Behavior Screening Data Summary
Student Risk Screening Scale — Internalizing and Externalizing

2014 - 2016

SRS5-E7 Results — All Students




Considerations

Psychometrically
Sound

Socially Valid

If social validity is lacking, even psychometrically strong
tools are likely to remain unused by educators.




Behavior Screening
Tools




R10 Behavior Screening Tools At-a-Glance
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How does our Ci3T
model influence risk?



Systematic
Screener for
Behavior Disorders

Available from

Pacific Northwest
Publishing

(SSBD 2nd ed.; Walker,
Severson, & Feil, 2014)



Sample Data — SSBD
2007-2011 Risk Status for Nominated Students
Externalizing

= Nominated

1At Risk

Number of students

WO7E W08 E WO09 E W10 E W11 E

Note. The numbers represent totals for the students for whom the SSBD was completed.



Chart2

		W 07 E		W 07 E

		W 08 E		W 08 E

		W 09 E		W 09 E

		W 10 E		W 10 E

		W 11 E		W 11 E



At Risk

Nominated

18

45

7

63

10

66

11

66

14

78



Sheet1

				W 07 E		W 08 E		W 09 E		W 10 E		W 11 E		W 07 I		W 08 I		W 09 I		W 10 I		W 11 I

		At Risk		18		7		10		11		14		17		13		6		12		12

		Nominated		45		63		66		66		78		46		55		66		66		78






Number of students

Sample Data — SSBD
2007-2011 Risk Status for Nominated Students
Internalizing

Note. The numbers represent totals for the students for whom the SSBD was completed.



Chart2

		W 07 I		W 07 I

		W 08 I		W 08 I

		W 09 I		W 09 I

		W 10 I		W 10 I

		W 11 I		W 11 I



At Risk

Nominated

17

46

13

55

6

66

12

66

12

78



Sheet1

				W 07 E		W 08 E		W 09 E		W 10 E		W 11 E		W 07 I		W 08 I		W 09 I		W 10 I		W 11 I

		At Risk		18		7		10		11		14		17		13		6		12		12

		Nominated		45		63		66		66		78		46		55		66		66		78






SAMPLE DATA: SSBD
WINTER 2009-2010
CRITICAL NEED COMPARISON BY GRADE LEVEL

Total
Number of
Grade Students Students Critical Critical
Level Screened Nominated Internalizing Externalizing
72 4 1 3
K 24
*5 (5.56%) (1.39%) (4.17%)
66 1 0 1
1st 24
*9E/ 8l (1.54%) (0.00%) (1.54%)
60 3 2 1
2nd 18
*10 (5.00%) (3.33%) (1.67%)

* Students missing




Student Risk

Screening Scale

for Internalizing == g

Sometimes
3 = Frequentl g
Use the above scale to rate each item for % H
each student. = g 2 ] E o
a n 15 |5 |¢e|2|2|8 ¢ 2| E
& |58 3|2 |2|$ e |5
E 5 2 E] o 2 £ £ w =
N AR AR RR AR RERE g | g
. . S | s |3 |38 |2 | F|8|2)|5% g | e
Student Name Student ID Count| & 3 [ii] o 3 z = i ] 7] 7]
Example: Smith, Sally 11111 0 0 0 3 1 3 3 3 2 2 13 9
1 0 0
2 1] 0
3 0 0
4 1] 0
5 0 0
6 1] 0
i 0 0
8 1] 0

Available from ci3t.org

(SRSS-IE; Drummond, 1994
and Lane & Menzies, 2009)




SRSS-IE for Elementary Schools

A B C o E F G H | ] K L 1! N o P o] R
Student Risk Screening Scale - Internalizing and Externalizing (3RSS-IE) 2.0
1 DATE: ELEMENTARY USE
2 |TEACHER NAME:
3 |0 = MNever
4 |1 = Occasionally
_ . =
5 |2 = Sometimes T
_ E
& |3 = Frequently ]
Use the above scale to rate each item for each % 5
7 |student. x E g o E -
=2 bl - -
[+F] = [:1] - [:F]
: S| 3 |8 g | |8 |2 |E|¢ L | 2|8
g - & =] ] = 2 = s o B e =4
& = 2 = @ = o} = =
10 o o & = = @ c D @ E [T} w
- =] E =] = = N 0
11 = o B - = ® g = - = 2 5 @« © n
S | ¢ |5 | & |2 | 5| 8|8 | 2|5 |E|s |8 |8B|¢&
12 | S5tudent Name Student 1D Count 7] | m o | 2 = w 7] ] = | 7] 7] [
13 Example: Smith, Sally 11111 of o 0 3 1 3 3 3 2 2 Z 3 0 13 g 22
14 1 0 0 0
15 2 0 0 0
16 | 3 0 0 0
17 4 0 0 0
18 5 0 0 0
19 6 0 0 0
20 7 0 0 0
21 g8 0 0 0
22 9 0 0 0
23 10 0 0 0
24 11 0 0 0




SRSS-IE: Cut Scores

Elementary School Middle and High School
SRSS-E7 SRSS-15 SRSS-E7 SRSS-16
ltems 1-7 ltems 8-12 ltems 1-7 ltems 4, 8-12
0-3 = low risk 0-1 = low risk 0-3 = low risk 0-3 = low risk

4-8 = moderate risk | 2-3 = moderate risk 4-8 = moderate risk 4-5 = moderate risk
9-21 = high risk 4-15 = high risk 9-21 = high risk 6-18 = high risk



% of Students Screened

Sample Elementary School Fall
SRSS-E7 (externalizing) Results - All Students

0%~ 69i%4 SM

1.8$% 15 710/

5.29% 3.96% 3 79%
80% B

60%

40%

20%

0%

F14 F15 F16 F17 F18
Screening Time Point

M Low Risk (0-3) Moderate (4-8) M High (9-21)




% of Students Screened

100%

80%

60%

40%

20%

0%

Sample Elementary School Fall
SRSS-I5 (internalizing) Results - All Students

y 5.41%5.5(!%10
19.98%  1225% 13.80% '
/ N =43

BB s

/1;5/9
N = 204

0 14.207%
N =85 N=4513'2¢AN=40 N = 45
N =289 N =261 N =231 N =248

8 8 D 7 . 7 )
F14 F15 F16 F17 F18
Screening Time Point
® Low Risk (0-1) Moderate (2-3) M High (4-15)




Fall 2018
SRSS-Internalizing Results: Grade level

Grade N Low Moderate High
Level Screened n (%) n (%) n (%)
3rd £7 46 7/ 4
(80.70%) (12.28%) (7.02%)
4th 47 23 13 6
(54.76%) (30.95%) (14.29%)
Sth 47 33 9 5
(70.21%) (19.15%) (10.64%)




RESULTS:
SRSS-IE: EXTERNALIZING SUBSCALE ELEMENTARY

Variable Risk Significance
Low Moderate High [E
M (SD) M (SD) M (SD)
n n n

115.82 ( Spring
46 ORF

MAP Reading
19¢ Nurse Visit

23 (39.6¢
468

Winter

Suspensions

o o v.14 (681) J.1O0 \J.9J) 11.83 (9.0.7}
Nurse Visits 3256 320 389 L<M<H
In-School 0.0052 (0.08) 0.0427 (0.30) 0.1080 (0.46) L<M<H
Suspensions 3,256 820 389

Lane, Oakes et al. (2018) 44



RESULTS:
SRSS-IE: INTERNALIZING SUBSCALE ELEMENTARY

Variable Risk Significance
Testing

Low Moderate High
M (SD) M (SD)

139.1¢ Spring
ORF* H

MAP Reading
Nurse Visit

Suspensions™
9.33 (J.U.QJ.’

v.34 (7.37) /.33 \0.UD]

Nurse Visits 3387 628 450 L<M<H
In-School 0.0142 (0.15) 0.0510 (0.36) 0.0311 (0.20) L<M,H
Suspensions 3,387 628 450 M=H

Lane, Oakes et al. (2018) 45



b I T 5 B A

W GO

SRSS-IE for Middle and High Schools

A B C 0] E F G H | ] K L M M o P 0] R
Student Risk Screening Scale - Internalizing and Externalizing (3R33-1E)
DATE: MIDDLE and HIGH SCHOOL USE 2016 - 2017
TEACHER NAME:
Shaded items are summed to compute the SRS5-
Note. Peer rejection is summed in the TOTAL score; SRSS-E TOTAL scores are under
SRS-S-E and SRSS4 TOTAL scores. construction and should not be use for decision
making. The item Peer Rejection is only added once to
PERIOD RATED: the SRSS-IE TOTAL score.
0 = Mever
1 = Occasionally
_ - t
2 = Sometimes T
_ =
3 = Frequently ]
Use the above scale to rate each item for each % =
student. = E L] @ g
[1-] -] - - =
2 |5 | g |e| 2|8 |&|E| ¢ 2|2 |E
(7] = = £ £ = ] = =
> | £ | 8 | 8 | E | g | 2| & | ¢ ° | 5 | 8
E =] T © -y [ g £ = @ 2 il
2 = & 2] = @ =] E a = = w - =
= o B = = = @ = = - = z @ @ 0
s | ¢ | 5| 8| 8| 5| 8| | 2| 8§ |E |5 |8 |& | ¢
Student Hame Student ID Count 7] 3 m o 2 = = w 7] 0 = S [ @ 7]
Example: Smith, Sally 11111 0 o 0 3 1 3 3 3 2 2 2 3 0 13 10 22
Example: Lane, Scarlett 112341 ol @ o] 3 1 3 3 3 o] a 1 2 a 13 4 ]
1 0 I a
2 0 0 0
3 0 0 0
4 0 0 1]
g 0o 1 0 ]




SRSS-IE: Cut Scores

Elementary School Middle and High School

SRSS-E7 SRSS-15 SRSS-E7 SRSS-16
ltems 1-7 ltems 8-12 ltems 1-7 ltems 4, 8-12
0-3 = low risk 0-1 = low risk 0-3 = low risk 0-3 = low risk

4-8 = moderate risk | 2-3 = moderate risk 4-8 = moderate risk 4-5 = moderate risk
9-21 = high risk 4-15 = high risk 9-21 = high risk 6-18 = high risk
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Screening Data: High School Yrs1-3

Fall- SRSSIE-|
2016

2017
2018

WTR-SRSSIE-|
2016

2017
2018

Low

87.25%
86.14%
88.79%

Moderate

10.36%
4.16%
3.86%

Moderate

9.49%
9.02%
8.52%

High
3.26%
4.85%
2.69%

Fall- SRSSIE-E
2016

2017
2018

WTR-SRSSIE-E
2016

2017
2018

Low

87.25%
86.14%
88.79%

Moderate

8.02%
6.18%
6.20%

Moderate

9.49%
9.02%
8.52%

High
3.26%
4.85%
2.69%

48



Screening

Considering the Logistics & Ci3T in Action
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I If your school or district is already
screening, how did you identify your
screener?

l Explore, bookmark, or discuss web-
based resources on selecting a
systematic behavior screener.




Starting the year with Ci3T...
Screening Practices

L] L]
[ ) Student Risk Screening Scale - Internalizing and Externalizing (SRSS-IE)
ee e 1 | DATE: MIDDLE and HIGH SCHOOL USE 2016 - 2017
2  TEACHER NAME:

eeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeee

eeeeeeeeeeeeeeeeeeeeeeeeeeeeee

. TOTAL score; SRSS-IE TOTAL scores are under
) P re p a rl n g SROS & i SHSS | TOTAL seae  construction and should not be use far decision
eeo e making. The item Peer Rejection is only added once to
3 |PE D: the SRSS-E TOTAL score.

5 1= Occasionally

. . 6 |2 = Sometimes H
_ £
* Previewin g w
'YX ] Use the above scale to rate each item for each E H
8 |student. a £ ) o [
9 § | £ | <= |2 |8 |% g o
= £ H H m = 2
10 @ £ | B g g | 2 | & 2
° ° ° 11 2 2 = E
. 12 - H & E = W
XX g 8 2 2 & g
13 StudentName ~ |[StudentID [Count ] w
1 ample: | 11111 4] 13
eeeeeeeeeeeeeeeeeeeeee 0

e Reminding ...

* Supporting ... | Middle and High School

* Following through ... SRSSE/ °R>>-6
ltems 1-7 Iltems 4, 8-12

e Summarizing ...

. . 0-3 = low risk 0-3 = low risk
° Usmg data to mform . 4-8 = moderate risk 4-5 = moderate risk

instruction... : 9-21 = high risk 6-18 = high risk

CIST




EXAMPLE

Customie this pretocel fer veer district sooording to veer stsie sl local ws anad
guid clinrs.

Student Risk Screening Scale-lnternalizing and Externalizing | SRS5-1E)
SHRSS-IE Screening Protocol
Middie and High Schook - Fall 1016

*This aoscument inciudes apdared sooring informarion - Please wse with SRSS-FE Screendog Tool
Prepared jor the 2016-201 7 Academic Year

Preparation for Installing Screening Practices

(MMETRICT) St soeeming windows (including o hard close date) for schooks for Fall, Wnter,
and Spring screening tme pomts snd place dates on district and schonl sssessment schiedules

(TS TRICT) Prepare screening stnactures {dota capture sysiom and procedures) for establishing
secune fodders an ibe ieacher dove, populasing screener for each teacher with shadeni names and
district I} mambers, and caphering dats a2 the school or district Ievel for eeview and nse.

{DISTRIC T'SCHOOL § Updabe current screcning structures with newdy posted SRSS-1E
sereening tool {xls document with comditinal formatiing programmed for sconng)
hmtps woww oMo scconimgtsrssic Flease see bl report posted August 2. 204 6 relaied b new
subscale scoring ansd mndial rescarch resulting m cul scores.

Dietermine screerang rager or period (¢ g., Period 1 or Period T) for middle schoal (M 5) and high
schoal (HS). Middle School - Advisory  Wigh Schoal - First Perind
" Disseminate directions, procedures. and expecttions reganding soeening to uildmgdevel Ci3T
Leadership Toames.

(DMSTRICT) Prepare a district statement and dissemmate the information for schools (o share
wilh parents,

Estabdish Annil Dhstrict Seroonmg Wodows: 20016 - 2017, Whenn establishing screeming
windows consider a fow days o accommadate oy faculty who might be absent for the screenimg

mecting. This will suppont your efforts b cnsure all siwlents sticodmg your schaool for ot leasi 4
wieeks are screened @ cach time point. Post screeming dates on the master calendar for faculy

planning

SRSS-IE Screening Prolocol fupdaied 87220 16: for use during 2006 200 T assdermic veary Fage 1

Preview Dhate of First | Date of Last
Draie lor School™s Schanl’s
Principals Seleduled Scheduled
amdl CT Sereeming Sreining

Teams B
162006 i — 2720 & e Bl 1 9232006

!Z-fl 2006 f 12572016 12122006 12162006

1902015 3 - W07 | V20T | 32ms | 24nei7

IBate For Fall SCreaning
ISRSS-1E)

Wi 20 272016
Cluse Date far Serermlog
W22 E

High Seboal |
Principal

High Schewl 1
Principal

“elidlle School 2

Mikdle School |
Principal

Principal

Mubdle School 3
Principal

Muddle School 4
Principal

““Teachers bring devices with e 1o the Screening meetings (with ability 1o scoes ihe
Tencher-Drive [T-Drive: or sther secure sysiem|] and envter dois in Exeely.

SRSS-IE Sereening Protocol (updated £ 22006: for use durisg 2016 2017 stadomic yesi Page 2







Explore screening protocols on
ci3t.org/screening

\
Ighat are the most immediate logistical
concerns in your school or district
related to screening?
4 :




Agenda

Introducing Ci3T ... collaborative and efficient

Systematic Screening Tools
Selecting and Installing
Understanding the Practicalities

Using Screening Data to Inform Instruction
Tier 1 efforts
Teacher-delivered strategies
Tier 2 and 3 supports

Action Plans: Moving Forward



Data-Informed Decision-Making in Ci3T
Models

Social Validity

Treatment Integrity

Systematic Screening




Examining your
screening data ...

... implications for Tier 1 efforts
... implications for teacher-delivered strategies

... implications for Tier 2 and Tier 3 supports

See Lane, Menzies, Bruhn, and Crnobori (2011)
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Social Skills Improvement System — Performance Screening Guide
Spring 2012 — Total School

B Adequate progress Moderate Difficulties M Significant Difficulties
100% 11.04 4.49 - 7.14 6.34
o 30% - -~ 45.60 . 47.55 - 36.73 . 38.24
% 70% - | N=223 ~ N=233 N = 180 l N =187
; 60% - i
q550% ] - N=212 N =235 N =275 N =271
540% -
2 30% -
20% -
10% - .
0% // | /
Reading Skills Math Skills Prosocial Motivation to
Behavior Learn
n =489 n =490 n =490 n =489

Subscales

Lane, K. L., Oakes, W. P., & Magill, L. (2013). Primary prevention efforts: How do we implemented and monitor the Tier 1 component of ouf,
Comprehensive, Integrated, Three-Tiered (CI3T) Model?



Student Risk Screening Scale

Middle School Fall 2004 -

Percentage of Students

100% -

80% -

60% -

40% -

20% -

0%

6.00% 3.00% 3.00% 2.34% 0.63%

Fall 2011

6.29%

Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008

Fall Screeners

n =20

1.68% 1.34% 2.23%

mHigh
O Moderate

mLow

Fall 2009 Fall 2010 Fall 2011

Lane & Oakes
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Chart1

		Fall 2004		Fall 2004		Fall 2004

		Fall 2005		Fall 2005		Fall 2005

		Fall 2006		Fall 2006		Fall 2006

		Fall 2007		Fall 2007		Fall 2007

		Fall 2008		Fall 2008		Fall 2008

		Fall 2009		Fall 2009		Fall 2009

		Fall 2010		Fall 2010		Fall 2010

		Fall 2011		Fall 2011		Fall 2011



Low

Moderate

High

77.00%

86.00%

86.00%

89.79%

93.08%

92.56%

6.00%

3.00%

3.00%

0.77

0.17

0.06

0.86

0.11

0.03

0.86

0.11

0.03

0.8979

0.0787

0.0234

0.9308

0.0629

0.0063

0.9055

0.0777

0.0168

0.9256

0.0611

0.0134

0.9406

0.0371

0.0223



Sheet1

				Fall 2004		Fall 2005		Fall 2006		Fall 2007		Fall 2008		Fall 2009		Fall 2010		Fall 2011

		Low		77.00%		86.00%		86.00%		89.79%		93.08%		90.55%		92.56%		94.06%

		Moderate		17.00%		11.00%		11.00%		7.87%		6.29%		7.77%		6.11%		3.71%

		High		6.00%		3.00%		3.00%		2.34%		0.63%		1.68%		1.34%		2.23%
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Examining your
screening data ...

... implications for Tier 1 efforts
... implications for teacher-delivered strategies

... implications for Tier 2 and Tier 3 supports



Examining Academic anc
Behavioral Data — Eleme

ntary Level

TEACHER NAME |R. Collins
Date: December 2014
0 Well Above
1 Target 1 Above Average | 0-3 Low 0-1 Low 0-1 Low
2 Average 2 Average 4-8 Moderate | 2-3 Moderate | 2-5 Moderate
3 Below Average | 3 Below Average | 9-21 High 4-15 High 6+ High
SRSS SRSS-I5 Total Days
AlMSweb AlMSweb Internalizing
Student Name Student ID Reading Math Behavior (Preliminary) ODR Absent
Alley, Allison 2310 1 1 1 1 0 0
Atwell, J'Monte 2013 1 1 0 0 0 0
Bonds, Peter 2031 2 2 4 0 3 0
Booker, Abbie 2001 1 2 0 2 1 3
Cartright, Ashley 2152 1 0 8 0 8
Cox, Lucille 2002 2 2 10 0 8
Hankins, Erin 2017 1 1 0 0 0 0 |
Julius, O'Tam 2132 2 6 2 9 7
Justice, Jesse 2003 2 2 3 1 0 3
Ochoa, Kelly 2009 1 2 0 3 0 5
Parker, Stephanie  [2004 1 2 4 0 0 1
Paul, Timothy 2010 1 2 3 0 0 1
Reed, Kendra 2022 3 0 2 3
Toms, Blake 2018 1 2 0 1
Wellington, Jasper |2215 2 3 4 0
32




Low-Intensity Strategies: Building

capacity through professional learning
RESEARCH-BASED =

b S
x TRATEXIES A Systematic Evidence Review of the -
5 I [\‘A [ L(‘J l t'S Check-In/Check-Cut Program for E:H:MEH;:-
FOR IMPROVING OUTCOMES IMN Reducing Student Challenging Behaviors SoraE

BEHAVIOR
Opportunities to s
Respond St Managing

A critical eompanent of muliitiered

Behavior Specific s BUBAer  Lallenoing Behaviors
P in Schools

. W o 5 e
Plelse e et el PROGRAN
ot e -y

Daniel M. Maggin, PhD', Jamie Zurheide, MA
Kaycl €. Plekerr, MA', and Sara |, Balllie, MA'

Serot-Iu, { ot

Tuseromior fir

; ' Active Supervision v
Me Instructional

Supporting Feedback

Behavior
for School
Success

m/

&

High p Requests

Self-monitoring

A Shiry

Precorrection

Behavior Contracts
63

Kathleen Lynne Lane, Holly Marizh Menzies,
Robin Parks Ennis, amd Wendy Peix Cakes

Incorporating Choice




-

Professional Learning! www.ci3t.org/pl

TIERED INTERVENTION LIBRARY

Learn more about Tier 2 and Tier 3 strategies and interventions below by watching an introductory video
and downloading supporting documents. In these materials you will learn more about each strategy,
why it is effective, the research supporting its use, and how to evaluate treatment integrity and social
validity. Also included are PDFs and/ or Microsoft Word documents of what the intervention would look
like as described in a school’s tiered intervention grid, research article references, practitioner article
references, and more.

Professional Learning

v Active Supervision

v Behavior Contracts

II

v Behavior Education Program (BEP)/ Check In- Check Out (CICO)

v Behavior-Specific Praise (BSP)

I

v Direct Behavior Rating (DBR)

+

v High-P Request Sequence (HIGH-P)

+

v Instructional Choice

+

v Instructional Feedback

+

v QOpportunities to Respond (OTR)

v~ Precorrection

v Repeated Readings

II



Examining your
screening data ...

... implications for Tier 1 efforts

... implications for teacher-delivered strategies

... implications for Tier 2 and Tier 3 supports



% of Students Screened

Sample Elementary School Fall
SRSS-E7 (externalizing) Results - All Students

0%~ 69i%4 SM

1.8$% 15 710/

5.29% 3.96% 3 79%
80% B

60%

40%

20%

0%

F14 F15 F16 F17 F18
Screening Time Point

M Low Risk (0-3) Moderate (4-8) M High (9-21)




% of Students Screened

100%

80%

60%

40%

20%

0%

Sample Elementary School Fall
SRSS-I5 (internalizing) Results - All Students

y 5.41%5.5(!%10
19.98%  1225% 13.80% '
/ N =43

BB s

/1;5/9
N = 204

0 14.207%
N =85 N=4513'2¢AN=40 N = 45
N =289 N =261 N =231 N =248

8 8 D 7 . 7 )
F14 F15 F16 F17 F18
Screening Time Point
® Low Risk (0-1) Moderate (2-3) M High (4-15)
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Fall 2018
SRSS-Internalizing Results: Grade level

Grade N Low Moderate High
Level Screened n (%) n (%) n (%)
K cg 52 6 0)
(89.66%) (10.34%) (0.00%)
15t £y 43 3 6
(82.69%) (5.77%) (11.54%)
Hnd 61 51 7/ 3
(83.61%) (11.48%) (4.92%)

68



Teaming to Use Data and Connect
Students to Supports

e Supporting counselors to use
disaggregated data to identify
students in need of additional
supports

e Look at both internalizing and
externalizing behaviors

e ...equity not equality

e Coordinating with classroom
teachers

69



Teaming to Use Data and Connect
Students to Supports

e Communicating with
parents

e Collaboration

* Progress updates
* “Look for’s”

e Empowering teachers to
recognize and reinforce




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Secondary Intervention Grid

Support Descripti ide Data: | Data to Monitor Progress: it Criteri
Entry Criteria
T i one o7 |Academic AND L
‘mare academic content areasmeet  |-Studens faiing twoormore | Weekly prozress reportsfor all subject | assizmments completed
Club reas homenork mrpletion amem

with
‘per week after school for 30-nin ses- | progress reports

iors towarkon targeted academic | Behavior: Treatment integrity:
Sills areas. Lerning behariors trgeted | Tutors keep remris of atendance in-
fo r—
during dus tme
e
Student-completed survey
BEP (Check - | Farispass :
check inand o
In, Check- day ontarzete
in, studentsrel
Ollt] Teport that the
feedback onth
the school-wid
tons
Lunch Bunch mﬁ:ﬂ‘“"
Social Skills |for40min De
Club selor leads soc
ing and opportunities © racice)  |year
th Spedfiz  |Ci by parents

5 = .
lessons from theSSiS ClasswideIn- | (Followed up with the S5i5-
sTruction RatingScals)

Behavior:

entions fhat allow students © choosd- SREG-IE moderate or high risk | - i

ed (task order), choose between two |-Missing assignments>10%in | -Work accuracy
2 dlass

-Poor
and can decrease problem behavior. |portcd (needs improvanens)

‘Parties wed o specty he contngent |- SRSSIE moderate tohighrisks | Tiork
! v ing : o

of aspedfic ravarc. withinagradng period

Strateayis i Behavior: Student |
- and record their academic production| - SRSS-IE moderate to highrisk | -Work.
Academic

o £
demic perbmance [completion, ac- |07
curacy), academic behavion or ofer |-Lowwork mmpletion o en-
target behavior. zazement on Progress Report

Behavioral

1\

Social




TEACHER NAME
0 = Never
1= Occasionally
2 = sometimes
3 = Frequently 1 (at benchmark)
Use the above scale to rate 2 (some risk)
item for each student 3 (at risk)
Lie, Cheat,|Behavior | Peer |Low Academic|Negative Aggressive| Total
Student Name |StudentID Steal| Sneak | Problem |Rejection| Achievement | Attitude | Behavior | SRSS | AIMSweb-Reading |
Sample, Sally 1111 0 0 3 1 3 3 3 13
Alley, Allison 2310 0 0 0 1 0 0 0 1 1
Atwell, J'Monte 2013 0 0 0 0 0 0 0 0 1
Bonds, Peter 2031 0 0 1 1 1 1 0 4 2
Booker, Abbie  |2001 0 0 0 0 0 0 0 0 1
Cartright, Ashley [2152 0 0 0 0 0 0 0 0 1
Cox, Lucille 2002 0 0 0 0 0 0 0 0 1
Hankins, Erin 2017 0 0 0 0 0 0 0 0 1
Julius, O'Tam 2132 0 0 0 1 2 2 1 m
Justice, Jesse 2003 0 0 2 0 1 0 0 / 3 2
Ochoa, Kelly 2009 0 0 0 0 0 0 9/ 0 1
Parker, Stephanie |2004 0 0 0 2 1 1 / 0 4 1
Paul, Timothy 2010 0 1 1 1 0 0 / 0 3 1
Reed, Kendra 2022 1 2 2 2 3 3 /' 3 16 3
Toms, Blake 2018 0 0 0 0 0 o/ o 1ol 1 |
Wellington, Jasper|2215 2 1 ? ? 3 VARV 14 3
v A

Monitoring

Small group Reading Instruction with Self-

-

Lane, K.L., & Oakes, W. P. (2012). Identifying Students for Secondary and Tertiary Prevention
Efforts: How do we determine which students have Tier 2 and Tier 3 needs? In preparation.



First Grade Students’ Self-Monitoring Form

Student Mame; Date:

Reading Checklist]

) >4 © @

1. Did Il come to
the reading
table when nvy
teachey called

me ¢

2. Did I read my ¢ :_3:
book? ﬁ

3. Did I build .
words or -
practice sounds
withthe tiles?

4. Did 1 tap the
letter sounds to
read or spell
words?

5. Did | practice
trick words?

6. Did I follow my
teacher’s
directions?

sout of 6 = 1 PBIS ticket.,

Match my teacher = 1 PBIS ticket “

Altmann, S. A. (2010). Project support and include: the additive benefits of self-monitoring on
students’ reading acquisition. Unpublished master’s thesis, Vanderbilt University.



d Bigh School Sludents

Support Description School-wide Data: Data to Monitor Exit Criteria
Entry Criteria Progress
Seli- Strategy implemented | Behavior: Work completion and | SRSS-E7 score:
monitoring | by student and teacher | 0 SRSS-E7 score: Moderate (4-8) accuracy of the Low (1-3)
to improve academic or academic area of
performance [0 SRSS-E7 score: High (9-21) concern (or target Passing grade on
(completion/ accuracy), | or behavior named in the | progress report or
academic behavior, or | O 2 or more office discipline self-monitoring plan) report card in the
other target behavior. referrals (ODR) academic area of
or Passing grades on concern (or target
O Skyward: 2 or more missing progress reports behavior named in
assignments the self-monitoring
Social Validity: plan)
AND/ OR Teacher: IRP-15
Student: CIRP
Academic:
O Report card: 1 or more course Treatment Integrity:
failures Implementation &
or treatment integrity
O AIMSweb: intensive or strategic checklist
level (math or reading)
or
O Below 2.5 GPA




L — Data in action

oF

O SR5S-E7 score: High (9-21)

or

O Z or more office discipline
referrals (ODR)

or

O Skyward: 2 or more missing
assignments

ANIV OR

Academic:

O Report card: 1 or more course
failures

ar

O AMSweb: intensive or strategic
level imath or reading)

ar

O Below 2.5 GPA

K

q,.
o%
%

Name
11111|B , Mike
11112|Cole, James
11113|Cianni, Sue
11114|Fox, Lucy
11115|Flaherty, Julia
11116|Gantt, Henry
11117|Greenwood, Jonny
11118|Gilbert, Jillian
11119|Hale, Chad
11120|Heinz, Karl
11121|Lane, Carly
11122|Luck, Brad
11123|Miles, Dean
11124|Muilder, Jil
11125|Phelps, Whitney
11126|Shaftoe, Robert
11127|Smith, David
11128|Smith, Kaityln
11129|Waterhouse, Lawrence
11130|Xiao, Ivy

wlalol@O|wd|t|wa|O]la|a|Oojt]|ain]la|lon]e
Ol==NWO N =ODO|=OC|=tN~No oM

el el el 8 el L et el e el Rl L7 R et e L el Rt el e
b | | ) PO | LS | | b | [P (PO b | | BT
SO N OIS =2ICNCC|M|C 0|0 =|0|0|=|0
== (MO ON OO |=|O C|& OO0 |=|=




L — Data in action

ar
O SRSS-E7 score: High (9-21)
ar
O Z or more office discipline
referrals (ODR)
oar
O Skyward: 2 or more missing
assignments
AND/ OR
Academic: .
O Report card: 1 or more course
failures
. iy
O AMSweb: intensive or strategic Q’ﬁ o
level (math or reading) j d’aﬁb
ar
O Below 2.5 GPA "ﬁ' %ﬁ ® 4,5"*
M i 'P L L4 - - - L
Mise 1 1 & 2 0 4 1
3 11112{Cole, James 1 3 2 1 Z 1
4 11113|Cianni, Sue 1 1 0 0 0 0
g 11114|Fax, Lucy 1 1 7] i 0 0 0
6 11115/ Flaherty, Julia 2| 1 5 2 1 7 1)
7 11116{ Gankl, Henry 1 1 1] 1 i 2 4
8 11117 | Gresamwocd, Jonmy 1 1] 3 1] & ?ﬂl
q 11118{ Gilbart, Jilkan 1 1 1] 1] [1] 1
10 11119|Hale, Chad 3 218 1 1] 1] 1
ii 11120 Heinz, Karl 2 1 & 1 0 1 2
12 11121 | Lare, Carly 1 1 2 1] L] 0 QI
13 11132 | Luck, Brad 2 1 14 1 5 0 1
1 1 3 1 0 1 1)
1 1] B 1 2
2 3 1 0 1]
1 3 0 0 3
3 5 & 2 2
1 1 0 0 1
1 2 1 0 1
1 1] 1 i 0

=|=lmlolols




L — Data in action

oF

O SR5S-E7 score: High (9-21)

or

O Z or more office discipline
referrals (ODR)

or

O Skyward: 2 or more missing
assignments

ANIV OR

Academic:
O Report card: 1 or more course

failures =
ar 1@6’
O ATMSweb: intensive or strategic & o

level (math i & &
" imath or reading) @ﬂ& *‘S& \ﬁb

O Below 2.5 GPA 6@5" 6‘@ o R & &
Name Yo/ S5 S L A

2 1

2 1

11115|Flaherty, Julia 5 2 1 I 0
11120|{Heinz, Karl ] 1 0 1 2

Other Tier 2

»




Daily Behavior Report Cards

Support Description School-wide Data: Data to Monitor Exit Criteria
Entry Criteria Progress
Daily DBR will be completed by Behavior Student measures Review
Behavior the classroom teacher [0  SRSS-E7 score: . Daily behavior student
Report during daily observation Moderate (4-8) report (DBR; progress at
(DBR) periods (e.g., core and/or daily) end of 24
Card instruction during English 0  SRSS-I5 score: . Attendance and sessions
Language Arts) and parents Moderate (2-3) tardies Team agrees
will sign the form each day. AND goals have
DBR will be used to rate [0 Evidence of teacher |Social validity been met or
academic engagement, implementation of . Teacher: IRP-15 no further
respect, and disruption. At Ci3T primary (Tier 1) |e Student: CIRP Positive
the conclusion of each plan [treatment Action small
observation period, the integrity: direct Treatment integrity group
teacher will indicate the observation] . Tier 2 treatment sessions are
iRl iy 2 degree to which the student AND integrity warranted
e displayed each behavior. O Parent permission measures SRSS-E7 and
m The teacher will meet briefly AND J Ci3T TI: Direct I5 scores are
MEEEL .~ with the stu'dent to share Academic ot?se‘rvatlon (30 in the low risk
o e the teacher’s DBR rating and O  Student s in grade 2 min if needed) category

DER IM ACTION ‘Styus 030

http://dbr.education.uconn.e

home-school
communication procedures
will be established for
student to bring a paper
copy or email to parent or
beprpgiver each day DBR was
implemented for a
parent/caregiver to sign.

or3




Positive Action: Tier 2 Groups

-k
-

-
—
—
e

M ——

.
Wt bt e i A
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Support Description School-wide Data: Data to Monitor Progress Exit Criteria
Entry Criteria

Positive Counselors and/or social Behavior Student measures Review student
Action (PA) — | workers will lead small group [0  SRSS-E7 score: Moderate |e SSiS-Rating Scale progress at end
counselor-led | Positive Action sessions for (4-8) and/or (Pre/Post) of 24 sessions
small group approximately 30-40 min 2-3 [0  SRSS-I5 score: Moderate |e Skills for Greatness Team agrees

days per week. Students will (2-3) (Pre/Post) goals have been

acquire new skills, learn how to AND ) Daily behavior met or no

engage more fully in O 2 orfewer absencesin report (DBR; daily) further Positive

instructional experiences, and first 3 months of school ) Attendance and Action small

learn how to meet more school- AND tardies group sessions

wide expectations. Small groups [0  Evidence of teacher are warranted

will run for up to 24 sessions (8 implementation of Ci3T Social validity SRSS-E7 and I5

primary (Tier 1) plan . Teacher: IRP-15 scores are in the
ﬁiﬂg_l‘i!ﬁ [treatment integrity: J Student: CIRP low risk category
direct observation]
AND Treatment integrity
ts (O Parent permission . Tier 2 treatment
_____ AND integrity measures
. ° Ci3T TI: Direct
Academic . .
'® (O  studentisin grade 2 or 3 observation (30 min

[T

if needed)




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tertiary Pr, n (Tier 3)

Tertiary (Tier 3) Intervention Grids

Secondarv Prevention (Tier 2)

Support Description School-wide |Datato Monitor| Exit Criteria
Data: Entry Progress:
Criteria
Functional A functional i Acadi Student measures: The behavioral objective is es-
completed to develop an indi- | Pro Report with 2 or more| Data on target and/or replace- |tablished based on current lev-
Assessment-Based viduil.izedinterven:‘pun plan. arei’ifgi:un]:em OR mentbmfurs ar;’cnllelctd els of performance and ex-
Intervention Functional assessment: review | Below grade level in reading or |daily. Treatment integrity: pected levels of behavior. Stu-
of student records; interviews: | math AND Treatment integrity is assessed | dents exit
teacher, parent, student: and di-| Behavior: and data are graphedto deter- |support when goals are
rect observation of the target  |-More than six office disdpline |mine effect of the intervention. | achieved and maintained for
behavior; SSIS Rating System | referrals in the previous school |Component checklist for A-R-E | three conseautive data points.
Functional assessmentinfor- |Year interventiontactics Mai data are collected
mation is placed in the function| AND/ OR daily with 25% of sessions ob- |to ensure behavior maintains
matrix (Umbreit, Ferro, -SRSS-IE High Risk served by another educator without intervention.
Liaupsin, & Lane, 2007} Social validity:
The Decision Model (Umbreit Pre- and post-surveys: teacher
etal, 2007) isused to deter- (IRP-15) and
mine the method of the inter- student (CIRP)
vention
Intervention components:
(A) antecedent adjustments,
(R) reinforcement, and
(E) extinction
Lindamood Individual instruction with Academic: reading with profi- |Student measures: AIMSweb | Reading on gradelevel or mak-
reading specialist; 30 min per |ciency at 2 or more grade levels|Reading CBM, weekly progress |ing progress asto predict meet
Phoneme day; 5 days per week. below ortrajectory stable with |toward end of year grade level |ing end of year grade level pro-
Sequencing® Direct instruction in decoding | Tier 2 intervention target ficiency on AIMSweb reading
and blending; sight words, use | Behavior (consider) Treatment integrity: Daily probes.
of context clues. -SRSS-1E Moderate or High Risk{checklist completed by reading | Monitor progress bi-weekly
Computer supported pradiice. |on screening OR specialist, observed by teaching| once exited.
Addressing reading outcomes: |-Two or more assistant periodically
alphabetics and reading fluen- | office discipline referrals, indi- |Social validity:
cy. cating concerns with peer Student and teacher-completed|
Interactions surveys




SAMPLE TERTIARY (Tier 3) INTERVENTION GRID

Support

Description

Schoolwide Data:

Entry Criteria

Data to Monitor
Progress

Exit Criteria

Functional
Assessment
-Based
Intervention

Individualized
interventions
developed by
the behavior

specialist and
PBS team

Students who:

Behavior

-scored in the high risk
category on the Student Risk
Screening Scale (SRSS), or
scored in the clinical range on
one following Strengths and
Difficulties (SDQ) subscales:
Emotional Symptoms,
Conduct Problems,
Hyperactivity, or Prosocial
Behavior,

-earned more than 5 office
discipline referrals (ODR) for
major events during a
grading period

OR

Academic

identified at highest risk for
school failure: recommended
for retention; or scored far
below basic on state-wide or
district-wide assessments

Data will be collected
on both the (a)
target (problem)
behavior and (b)
replacement
(desirable)
behavior
identified by the
team on an on-
going basis.

Weekly teacher
report on
academic status

ODR data collected
weekly

Treatment Integrity

Social Validity

The function-
based
intervention will
be faded once a
functional
relation is
demonstrated
using a validated
single case
methodology
design (e.g.,
withdrawal
design) and the
behavioral
objectives
specified in the
plan are met.




Changes in Harry’s Behavior

Baseline 1 Intervention 1 Baseline 2 Intervention 2

100 -

90 -

60 -

50 -

Percentage of AET

40 +

30 -

0 T T T T T T T T T T T T T T T T T 1
4127 4128 4/29 4/30 5/5 5/10 5/13 5/14 5/17 5/18 5/19 5/20 5/21 5/24 5/25 5/26 5/27 5/28

Date of Session

Cox, M., Griffin, M. M., Hall, R., Oakes, W. P., & Lane, K. L. (2012). Using a functional assessment-based
Intervention to increase academic engaged time in an inclusive middle school setting. Beyond Behavior, 2, 44 — 54.
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school or district?

>

What do Tier 2 and Tier 3 look like in my

I How are we doing with using multiple
sources of data to connect students to
supports?

~
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About Building Yeour Ci3T Model Ci2T In Action Contact Functional Assessment-Based Interventions Literature

Presentations Professional Learning Systematic Screening

- Comprehensive, Integrated, Three-Tiered (Ci3T) Model of Prevention

Ci3T models are data-informed, graduated systems of support constructed to address academic, behavioral, and social domains, with an overarching
—— -
goal of suppaorting all learners in inclusive envirenments by maximizing available expertise through professional collaberations ameong school
=] personnel. Lane, K. L., Kalberg, ). R., & Menzies, H. M. {2009). Developing schoolwide programs to prevent and manage problem behaviors: A step-by-
step approach. Mew York, NY: Guilford Press.
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Agenda

Introducing Ci3T ... collaborative and efficient

Systematic Screening Tools
Selecting and Installing
Understanding the Practicalities

Using Screening Data to Inform Instruction

Tier 1 efforts
Teacher-delivered strategies
Tier 2 and 3 supports

Action Plans: Moving Forward



Recommendations to Consider

e Recommendation #1: Build Stakeholders’
Expertise

e Recommendation #2: Develop the
Structures to Sustain and Improve Practices

e Recommendation #3: Conduct Screenings
in a Responsible Fashion

Systematic

e Recommendation #4: Consider Legal Al b

Implications- know your state laws




District Decision Makers
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Ci3T Professional Learning Series

Pre-Training pSession 1: Session 2: Session 3: Session 4. Session 5: Session 6:
Activities 2 hours Full day 2 hours Full day 2 hours Full day

e Team member | @ Ci3T model ¢ Building the ¢ How to ¢ Building Tier | ¢ Building Tier | ¢ Preparing to
selection overview primary monitor the 2 supports 3 supports implement
prevention plan

e Schoolwide e Student
plan

Expectations e Student team
Survey for team members
Specific Settings members attend
(SESSS) attend

C
@)
=]
©
+—
C
)
=
9
o
£

<< Share < Finalize and << Share << Share Ci3T << Share
g overview S share S screeners; g plan; S revised Ci3T
g with faculty g expectation g Complete g Complete g plan;
o and staff; o Mmatrix and o assessment o PIRS; o Complete
T Build T teaching & T schedule T Complete T Gi3T
reactive plan reinforcing secondary Feedback
components grid Form




CI3T Team Training Sequence

Session 1:

Overview of CI3T
Prevention Models

Setting a Purpose

Establish team meetings and
roles

Session 2:
Mission and Purpose

Establish Roles and
Responsibilities

Procedures for Teaching
Procedures for Reinforcing
Reactive Plan

Session 3:

Procedures for Monitoring
Session 4:

Revise Primary Plan using
Stakeholder feedback

Prepare presentation

CI3T: Primary Prevention

Session 5:

Overview of Teacher
focused Strategies

Overview of Student
Focused Strategies

Using data to determine

Draft the Secondary
Intervention Grid based
on existing supports

Session 6:

Final revisions of
CI3T Plan based on
stakeholder feedback

Draft Tertiary
Prevention
Intervention Grids

CI3T: Secondary Prevention

Design
Implementation
Manual and Plan for
roll out to faculty,
students, and parents

4 N N N
Core Content Curriculum Check In - Check Out Functional Assessment-
based Interventions
Additional b >N <\ /
. 4 ) » N 4 ) N [ N
Professional Reading, Math, Writing Student Driven
Development on Benchmarking and Interventions, Strategies, & Additional Tier 3 Supports
i g . Progress Monitoring Tools Practices
Specific Topics \ /N /N /
4 N
Teacher Drive Supports: Instructional Techniques to Improve
Students” Motivation; General Classroom Management
L Practices; Low Intensity Behavior Supports )

CI3T: Tertiary Prevention




KU Project
EMPOWER
5:00-7:00 PM

Ci3T Trainers &

Coaches

Conference Calls
4:00-5:30 PM

2019 - 2020 Professional Learning

Aug Sep Oct Nov Dec Jan Feb Mar Apr May | June
KU Ci3T KU Ci3T KU Ci3T KU Ci3T KU Ci3T KU Ci3T
Day 1 Day 2 Day 3 Day 4 Day 5 Day 6
11/20/19 | 12/11/19 | 01/22/20 | 02/26/20 04/08/20 | 05/06/20
4:30- 8:00AM- 4:30- 8:00AM- 4:30- 8:00AM-
6:30PM 4:00PM 6:30PM 4:00PM 6:30PM 4:00PM
KU Ci3T KU Ci3T KU Ci3T KU Ci3T KU Ci3T KU Ci3T
Day 1 Day 2 Day 3 Day 4 Day 5 Day 6
11/13/19 | 12/03/19 | 01/14/20 | 02/20/20 04/07/20 | 05/07/20
4:30- 8:00AM- 4:30- 8:00AM- 4:30- 8:00AM-
6:30PM 4:00PM 6:30PM 4:00PM 6:30PM 4:00PM
KU Ci3T KU Ci3T KU Ci3T KU Ci3T KU Ci3T
IMP IMP IMP IMP IMP
Day 1 Day 2 Day 3 Day 4 Day 5
09/05/19 | 10/29/19 12/04/19 | 01/15/20 04/02/20
KU Ci3T KU Ci3T KU Ci3T KU Ci3T KU Ci3T
EMPOWER EMPOWER EMPOWER | EMPOWER EMPOWER
Session 1 Session 2 Session 3 | Session 4 Session 5
09/17/19 11/05/19 01/23/20 | 02/25/20 04/23/20
Trainers & Trainers &
Coaches Trainers & Coaches Trainers & | Trainers & | Trainers & | Trainers & Trainers &
Call Coaches Call Coaches Coaches Coaches Coaches Coaches
ession 1 Call Session 4 Call Call Call Call Call
08/01/19 Session 3 | 11/04/19 Session 6 | Session7 | Session8 | Session 9 Session
Session 2 10/22/19 | Session 5 01/09/20 | 02/10/20 | 03/24/20 | 04/30/20 10
08/28/19 11/21/19 06/02/20




Ci3T IMPLEMENTATION
Professional Learning Series

i 0

SESSION SESSION SESSION SESSION Revising
1 p 3 for the

year

Screenin
9 ahead

Window

_(2
wks)
Opens 4-
6 weeks
l after
school

wks) (4 Wks)
October November February March
4™ Monday — 3 e Monday 2
Friday




Wrapping up and
Moving Forward



Kathleen.Lane@ku.edu

www.ci3t.org
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Implementing Your Ci3T Model Literature Measures Presentat ns Professional Learning Re iearch to Inform Practice
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CALL FOR

PAPERS OPENS

Miami, FL
Hyatt Regency Miami
March 11-14, 2020

For more information, visit:
conference.apbs.org
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National PBIS Leadership Forum | October 3-4, 2019, Chicago,|L. ® @ ® ® ® ® @

Please Complete the Session Evaluation to Tell Us What You
Thought of This Session

Three Ways to Complete Evaluation:

1) Mobile App: click on “session evaluation” under the
session description.

2) Online: click on the link located next to the
downloadable session materials posted at
hitp://www.pbis.org/ presentations/chicago-forum-19

3) QR Code: Scan the code here (or in your program E
book) and chose your session from the dropdown

Menu.




	B1: A Look at the Logistics of Systematic Screening: The Practicalities of Moving Forward
	Agenda
	Questions to Consider:
	Thank you… �For Your Commitment
	Michael Yudin urged educators and educational system leaders to “pay as much attention to students’ social and behavioral needs as we do academics” …
	Agenda
	The Journey of Comprehensive, Integrated, Three-tiered (Ci3T) Models of Prevention
	Slide Number 8
	Academic Component
	Behavioral Component: Positive Behavioral Interventions and Supports (PBIS)
	Slide Number 11
	Social Component: �Identifying a Validated Curriculum
	Social Component: �Examples of Schoolwide Programs 
	Slide Number 14
	Lawrence Public Schools … Ci3T Training & Implementation
	Ci3T Implementation Manuals
	Slide Number 17
	Slide Number 18
	Communication: �Soliciting Feedback, Sharing Progress, Providing Professional Learning
	Slide Number 20
	Slide Number 21
	Slide Number 22
	Transparency, Access, �& Collaboration
	Slide Number 24
	Agenda
	What data do we currently collect and how do these data inform decision making? 
	Slide Number 27
	Using Data to Monitor Our Plan:�Sharing Schoolwide Data with Faculty and Staff
	Using Data to Monitor Our Plan: �Sharing Student Performance Data with Faculty and Staff
	Considerations
	Behavior Screening Tools
	Selecting the best behavior screening tool(s) for our school
	How does our Ci3T model influence risk?
	Systematic Screener for Behavior Disorders
	Sample Data – SSBD
2007-2011 Risk Status for Nominated Students
Externalizing
	Sample Data – SSBD
2007-2011 Risk Status for Nominated Students
Internalizing
	SAMPLE DATA: SSBD �WINTER 2009-2010�CRITICAL NEED COMPARISON BY GRADE LEVEL
	Student Risk Screening Scale for Internalizing and Externalizing 
	SRSS-IE for Elementary Schools
	SRSS-IE: Cut Scores
	SRSS-E7 (externalizing) Results – All Students
	SRSS-I5 (internalizing) Results – All Students
	SRSS-Internalizing  Results: Grade level
	Slide Number 44
	Slide Number 45
	SRSS-IE for Middle and High Schools
	SRSS-IE: Cut Scores
	Screening Data: High School Yrs1-3
	Screening … �Considering the Logistics & Ci3T in Action
	Slide Number 50
	Starting the year with Ci3T…�Screening Practices
	Slide Number 52
	Slide Number 53
	Slide Number 54
	Agenda
	Data-Informed Decision-Making in Ci3T Models
	Examining your screening data …
	Social Skills Improvement System – Performance Screening Guide�Spring 2012 – Total School
	Student Risk Screening Scale�Middle School Fall 2004  -   Fall 2011
	Slide Number 60
	Examining your screening data …
	Examining Academic and Behavioral Data – Elementary Level
	Slide Number 63
	Slide Number 64
	Examining your screening data …
	SRSS-E7 (externalizing) Results – All Students
	SRSS-I5 (internalizing) Results – All Students
	SRSS-Internalizing  Results: Grade level
	Teaming to Use Data and Connect Students to Supports
	Teaming to Use Data and Connect Students to Supports
	Slide Number 71
	Slide Number 72
	Slide Number 73
	Slide Number 74
	Slide Number 75
	Slide Number 76
	Slide Number 77
	Daily Behavior Report Cards
	Positive Action: Tier 2 Groups
	Slide Number 80
	SAMPLE TERTIARY (Tier 3) INTERVENTION GRID
	Changes in Harry’s Behavior
	Slide Number 83
	Slide Number 84
	Slide Number 85
	Agenda
	Recommendations to Consider
	District Decision Makers
	Ci3T Professional Learning Series
	Slide Number 90
	Slide Number 91
	Slide Number 92
	Wrapping up and Moving Forward
	Slide Number 94
	Slide Number 95
	Slide Number 96

