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Agenda

• Introducing Ci3T … collaborative and efficient
• Systematic Screening Tools 

• Selecting and Installing 
• Understanding the Practicalities

• Using Screening Data to Inform Instruction
• Tier 1 efforts
• Teacher-delivered strategies
• Tier 2 and 3 supports

• Action Plans: Moving Forward



Questions to Consider:

How does this compare to our priorities?
Who would do this work?
Where would this work live (e.g., responsibility)?
What should we stop doing to make room for this 
work?
How will we assess whether it’s (a) implemented well 
and (b) working?



Thank you… 
For Your Commitment

Internalizing Externalizing

ED <1%

EBD 12-20%

• Students with emotional and 
behavioral disorders (EBD) 
represent a diverse and 
challenging group of students 
to teach (Forness, Freeman, 
Paparella, Kauffman, & 
Walker, 2011)

• Historically as a field we have
• viewed behavioral and social 

challenges to be within 
individual deficits (Landrum & 
Tankersley, 2013)

• relied on reactive approaches 
to address these challenges 
(Horner & Sugai, 2015) 

Shift to a systems 
level perspective



Michael Yudin urged educators 
and educational system leaders 
to “pay as much attention to 
students’ social and behavioral 
needs as we do academics” …

2014 National PBIS Leadership Conference, Michael Yudin, 
Assistant Secretary for the Office of Special Education and 
Rehabilitation of the United States Department of Education



Agenda
Introducing Ci3T … collaborative and efficient
Systematic Screening Tools 

Selecting and Installing
Understanding the Practicalities

Using Screening Data to Inform Instruction
Tier 1 efforts
Teacher-delivered strategies
Tier 2 and 3 supports

Action Plans: Moving Forward



The Journey of Comprehensive, 
Integrated, Three-tiered (Ci3T) 

Models of Prevention



Academic ◇ Behavioral ◇ Social
Validated Curricula PBIS Framework Validated Curricula

Goal: Reduce Harm
Specialized individual systems

for students with high risk

Goal: Reverse Harm
Specialized group systems 
for students at risk

Goal: Prevent Harm
School/classroom-wide systems 
for all students, staff, & settings

(Lane, Kalberg, & Menzies, 2009)
Comprehensive, Integrated, Three-Tiered Model of Prevention



Academic Component
• Coordinated instruction within and across grade 

levels
• Instruction linked to College and Career-Ready 

Standards, early learning standards, state, or 
district standards

• Benchmarking student progress to inform 
instruction

• Progress monitoring for students identified for 
secondary (Tier 2) and tertiary (Tier 3) supports

Source: Lane, K.L., Oakes, W.P., & Menzies, H.M. (2014). Comprehensive, integrated, three-tiered models of prevention: 
Why does my school—and district—need an integrated approach to meet students’ academic, behavioral, and social needs? 
Preventing School Failure: Alternative Education for Children and Youth, 58, 121-128.



Behavioral Component: Positive 
Behavioral Interventions and Supports 
(PBIS)
• Establish, clarify, and define expectations
• Teach all students the expectations, planned and 

implemented by all adults in the school 
• Give opportunities to practice
• Reinforce students consistently, facilitate success
• Consider rules, routines, and physical arrangements
• Monitor the plan using school-wide data to identify students 

who need more support
• Monitor student progress

Source: Horner, R.H., & Sugai, G. (2015). School-wide PBIS: An example of applied behavior analysis implemented at a scale 
of social importance. Behavior Analysis in Practice, 8, 80-85.

A Framework, Not a Curriculum



Establish,  Teach, Acknowledge



Social Component: 
Identifying a Validated Curriculum
• Violence Prevention

• Second Step Violence Prevention 
(www.cfchildren.org)

• Character Education
• Positive Action (www.positiveaction.net)
• Caring School Community (www.characterplus.org)

• Social Skills
• Social Skills Improvement System: Classwide

Intervention Program (Elliott & Gresham, 2007)

Source: Elliott, S. N., & Gresham, F. M. (2007). Social Skills Improvement System: Classwide intervention program teacher’s 
guide. Bloomington, MN: Pearson Assessments.



Social Component: 
Examples of Schoolwide Programs 
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l Connect With Kids
connectwithkids.com
• A curricula using real 

stories presented through 
documentary-style videos, 
non-fiction books,  
teaching guides and 
patent resources. 

• Customizable units are:
•Attendance and achievement
•Bullying and violence prevention
•Character and Life skills
•Digital citizenship
•Alcohol and drug prevention
•Health and Wellness

Positive Action
www.positiveaction.net
• Improves academics, behavior, 

and character
• Curriculum-based approach
• Effectively increases positive 

behaviors and decreases 
negative behaviors

• 6-7 units per grade
• Optional components:

• site-wide climate development
• drug education
• bullying / conflict resolution
• counselor, parent, and family 

classes
• community/coalition components





Lawrence Public Schools … Ci3T Training & Implementation
Phase Year

2013-14 14-15 15-16 16-17 17-18 18-19 19-20

Elementary School
Ci3T Training
Implementation Year 1
Implementation Year 2
Sustain and Develop Practices
Middle and High Schools
Ci3T Training
Implementation Year 1
Implementation Year 2
Sustain and Develop Practices
College and Career Center
Ci3T Training
Implementation Year 1
Implementation Year 2
Sustain and Develop Practices



Ci3T Implementation Manuals
Shared with permission.
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Improvement
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Ci3T School 
Leadership Team



Communication: 
Soliciting Feedback, Sharing Progress, 
Providing Professional Learning

Systematic Screening
Academic Behavior

Treatment Integrity

Social Validity



Comprehensive, Integrated, Three-Tiered Model of Prevention 
(Lane, Kalberg, & Menzies, 2009)

Academic Behavioral Social

≈80%

≈15%

≈5%

Primary Prevention (Tier 1) 

Secondary Prevention (Tier 2) 

Tertiary Prevention  (Tier 3)

Secondary (Tier 2) Intervention Grids



Comprehensive, Integrated, Three-Tiered Model of Prevention 
(Lane, Kalberg, & Menzies, 2009)

Academic Behavioral Social

≈80%

≈15%

≈5%

Primary Prevention (Tier 1) 

Secondary Prevention (Tier 2) 

Tertiary Prevention  (Tier 3)

Tertiary (Tier 3) Intervention Grids
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Communication and Continuous 
Improvement

Ci3T District 
Leadership Team

Ci3T School 
Leadership TeamCi3T School 
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Ci3T School 
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Leadership TeamCi3T School 
Leadership TeamCi3T School 

Leadership Team

Ci3T School 
Leadership TeamCi3T School 

Leadership Team

Elementary

Middle 
High

Effective
Teams

Ci3T School 
Leadership Team

College & Career



Transparency, Access, 
& Collaboration
Benefits of Ci3T Models



How can a systems approach, such as 
Ci3T, benefit your school or district?

What strengths regarding transparency, 
access, and collaboration are already in 

place?
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Systematic Screening Tools 

Selecting and Installing
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What data do we 
currently collect and how 
do these data inform 
decision making? 





Using Data to Monitor Our Plan:
Sharing Schoolwide Data with Faculty 
and Staff



Using Data to Monitor Our Plan: 
Sharing Student Performance Data with 
Faculty and Staff



Considerations

If social validity is lacking, even psychometrically strong 
tools are likely to remain unused by educators.

Psychometrically 
Sound

Socially Valid



Behavior Screening 
Tools



Selecting the 
best behavior 
screening tool(s) 
for our school



How does our Ci3T 
model influence risk?



Systematic 
Screener for 

Behavior Disorders

Available from 
Pacific Northwest 

Publishing

(SSBD 2nd ed.; Walker,  
Severson, & Feil, 2014)



Sample Data – SSBD
2007-2011 Risk Status for Nominated Students
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Sample Data – SSBD
2007-2011 Risk Status for Nominated Students

Internalizing

0

10

20

30

40

50

60

70

80

90

100

W 07 I W 08 I W 09 I W 10 I W 11 I

Nominated

At Risk

Note. The numbers represent totals for the students for whom the SSBD was completed. 

46

17

55

13

60

6

66

12

78

12N
um

be
r o

f s
tu

de
nt

s


Chart2

		W 07 I		W 07 I

		W 08 I		W 08 I

		W 09 I		W 09 I

		W 10 I		W 10 I

		W 11 I		W 11 I



At Risk

Nominated

17

46

13

55

6

66

12

66

12

78



Sheet1

				W 07 E		W 08 E		W 09 E		W 10 E		W 11 E		W 07 I		W 08 I		W 09 I		W 10 I		W 11 I

		At Risk		18		7		10		11		14		17		13		6		12		12

		Nominated		45		63		66		66		78		46		55		66		66		78







SAMPLE DATA: SSBD 
WINTER 2009-2010
CRITICAL NEED COMPARISON BY GRADE LEVEL

Grade 
Level

Total 
Number of 
Students 
Screened

Students 
Nominated

Students
w/ Critical 

Need
Critical 

Internalizing
Critical 

Externalizing

K
72
*5

24
4

(5.56%)
1

(1.39%)
3

(4.17%)

1st 66
*9E/ 8I

24
1

(1.54%)
0

(0.00%)
1

(1.54%)

2nd 60
*10

18
3

(5.00%)
2

(3.33%)
1

(1.67%)

* Students missing



Student Risk 
Screening Scale 
for Internalizing 

and 
Externalizing 

Available from ci3t.org 
(SRSS-IE; Drummond, 1994 
and Lane & Menzies, 2009)



SRSS-IE for Elementary Schools



SRSS-IE: Cut Scores

Elementary School Middle and High School
SRSS-E7 SRSS-I5 SRSS-E7 SRSS-I6

Items 1-7 Items 8-12 Items 1-7 Items 4, 8-12

0-3 = low risk
4-8 = moderate risk
9-21 = high risk

0-1 = low risk
2-3 = moderate risk
4-15 = high risk

0-3 = low risk
4-8 = moderate risk
9-21 = high risk

0-3 = low risk
4-5 = moderate risk
6-18 = high risk

Elementary School Level:
Lane, K. L., Oakes, W. P., Swogger, E. D., Schatschneider, C., Menzies, H., M., & Sanchez, J. (2015). Student risk screening scale for 
internalizing and externalizing behaviors: Preliminary cut scores to support data-informed decision making. Behavioral Disorders, 40,
159-170.

Middle and High School Levels:
Lane, K. L., Oakes, W. P., Cantwell, E. D., Schatschneider, C., Menzies, H., Crittenden, M., &  Messenger, M. (2016). Student Risk 
Screening Scale for Internalizing and Externalizing Behaviors: Preliminary cut scores to support data-informed decision making in 
middle and high schools. Behavioral Disorders, 42(1), 271-284



SRSS-E7 (externalizing) Results – All Students
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SRSS-I5 (internalizing) Results – All Students

0%

20%

40%

60%

80%

100%

F14 F15 F16 F17 F18

56.51%

82.34% 80.56% 76.24% 78.23%

23.55%

12.25% 13.89%
13.20% 14.20%

19.94%
5.41% 5.56% 10.56% 7.57%

%
 o

f S
tu

de
nt

s S
cr

ee
ne

d

Screening Time Point
Low Risk (0-1) Moderate (2-3) High (4-15)

N = 19

N = 45

N = 248

N = 24N = 72

N = 85

N = 204

N = 43

N = 289

N = 45

N = 261

N = 18

N = 40

N = 231

N = 32

Sample Elementary School Fall



Fall 2018
SRSS-Internalizing  Results: Grade level
Grade 
Level

N
Screened

Low  
n (%)

Moderate
n (%)

High
n (%)

3rd 57 46
(80.70%)

7
(12.28%)

4
(7.02%)

4th 42 23
(54.76%)

13
(30.95%)

6
(14.29%)

5th 47 33
(70.21%)

9
(19.15%)

5
(10.64%)



44Lane, Oakes et al. (2018)

Variable Risk Significance 
TestingLow

M (SD)
n

Moderate
M (SD)

n

High
M (SD)

n

Oral Reading 
Fluency

163.23 (39.66)
468

138.62 (42.70)
107

115.82 (46.21)
46 L > M > H

MAP Reading 66.54 (26.48)
2,047

42.91 (30.37)
443

33.32 (29.82)
199 L > M > H

Nurse Visits 6.14 (6.81)
3,256

9.18 (9.59)
820

11.83 (9.89)
389 L < M < H

In-School 
Suspensions

0.0052 (0.08)
3,256

0.0427 (0.30)
820

0.1080 (0.46)
389 L < M < H

RESULTS: 
SRSS-IE: EXTERNALIZING SUBSCALE ELEMENTARY

Fall Externalizing Winter

Spring
ORF 

MAP Reading
Nurse Visit

Suspensions



45Lane, Oakes et al. (2018)

Variable Risk Significance 
TestingLow

M (SD)
n

Moderate
M (SD)

n

High
M (SD)

n

Oral Reading 
Fluency

159.04 (41.45)
459

150.59 (45.76)
88

139.18 (46.53)
74

L > H
L = M; M = H

MAP Reading 63.38 (28.32)
2,070

53.93 (32.15)
356

43.57 (30.47)
263 L > M > H

Nurse Visits 6.84 (7.37)
3,387

7.59 (8.05)
628

9.33 (10.81)
450 L < M < H

In-School 
Suspensions

0.0142 (0.15)
3,387

0.0510 (0.36)
628

0.0311 (0.20)
450

L < M, H
M = H

RESULTS: 
SRSS-IE: INTERNALIZING SUBSCALE ELEMENTARY

Fall Internalizing

Spring
ORF*

MAP Reading
Nurse Visit

Suspensions*

Winter Internalizing



SRSS-IE for Middle and High Schools
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SRSS-IE: Cut Scores

Elementary School Middle and High School
SRSS-E7 SRSS-I5 SRSS-E7 SRSS-I6

Items 1-7 Items 8-12 Items 1-7 Items 4, 8-12

0-3 = low risk
4-8 = moderate risk
9-21 = high risk

0-1 = low risk
2-3 = moderate risk
4-15 = high risk

0-3 = low risk
4-8 = moderate risk
9-21 = high risk

0-3 = low risk
4-5 = moderate risk
6-18 = high risk

Elementary School Level:
Lane, K. L., Oakes, W. P., Swogger, E. D., Schatschneider, C., Menzies, H., M., & Sanchez, J. (2015). Student risk screening scale for 
internalizing and externalizing behaviors: Preliminary cut scores to support data-informed decision making. Behavioral Disorders, 40,
159-170.

Middle and High School Levels:
Lane, K. L., Oakes, W. P., Cantwell, E. D., Schatschneider, C., Menzies, H., Crittenden, M., &  Messenger, M. (2016). Student Risk 
Screening Scale for Internalizing and Externalizing Behaviors: Preliminary cut scores to support data-informed decision making in 
middle and high schools. Behavioral Disorders, 42(1), 271-284
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Screening Data: High School Yrs1-3

Fall- SRSSIE-I Low Moderate High Fall- SRSSIE-E Low Moderate High

2016 80.28% 10.36% 9.36% 2016 89.56% 8.02% 2.42%
2017 90.18% 4.16% 5.66% 2017 91.29% 6.18% 2.54%
2018 90.91% 3.86% 5.23% 2018 92.22% 6.20% 1.58%

WTR-SRSSIE-I Low Moderate High WTR-SRSSIE-E Low Moderate High

2016 87.25% 9.49% 3.26% 2016 87.25% 9.49% 3.26%
2017 86.14% 9.02% 4.85% 2017 86.14% 9.02% 4.85%
2018 88.79% 8.52% 2.69% 2018 88.79% 8.52% 2.69%
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Screening … 
Considering the Logistics & Ci3T in Action
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Explore, bookmark, or discuss web-
based resources on selecting a 
systematic behavior screener.

If your school or district is already 
screening, how did you identify your 

screener?



Starting the year with Ci3T…
Screening Practices

• District system …
• Preparing…
• Previewing …
• Dedicating time …
• Reminding …
• Supporting …
• Following through …
• Summarizing …
• Using data to inform

instruction...
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What are the most immediate logistical 
concerns in your school or district 

related to screening?

Explore screening protocols on 
ci3t.org/screening



Agenda
Introducing Ci3T … collaborative and efficient
Systematic Screening Tools 

Selecting and Installing
Understanding the Practicalities

Using Screening Data to Inform Instruction
Tier 1 efforts
Teacher-delivered strategies
Tier 2 and 3 supports

Action Plans: Moving Forward



Data-Informed Decision-Making in Ci3T 
Models

Systematic Screening
Academic Behavior

Treatment Integrity

Social Validity
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Examining your 
screening data …

… implications for Tier 1 efforts
… implications for teacher-delivered strategies
… implications for Tier 2 and Tier 3 supports

See Lane, Menzies,  Bruhn, and Crnobori (2011) 
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Social Skills Improvement System – Performance Screening Guide
Spring 2012 – Total School

0%
10%
20%
30%
40%
50%
60%
70%
80%
90%

100%

Reading Skills Math Skills Prosocial
Behavior

Motivation to
Learn

43.35 47.96 56.12
55.42

45.60 47.55 36.73 38.24

11.04 4.49 7.14 6.34
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Subscales

Adequate progress Moderate Difficulties Significant Difficulties

N = 54

N = 223

N = 212

n = 489               n = 490            n = 490              n = 489

N = 22

N = 233

N = 235

N = 35

N = 180

N = 275

N = 31

N = 187

N = 271

Lane, K. L., Oakes, W. P., & Magill, L. (2013). Primary prevention efforts: How do we implemented and monitor the Tier 1 component of our 
Comprehensive, Integrated, Three-Tiered (CI3T) Model? 
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Student Risk Screening Scale
Middle School Fall 2004  - Fall 2011

Fall Screeners

n = 12

n = 20

n = 507

Pe
rc

en
ta

ge
 o

f S
tu

de
nt

s

N=534 N=502 N=454 N=476N=477N=470 N=524 N= 539

Lane & Oakes 
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		Low		77.00%		86.00%		86.00%		89.79%		93.08%		90.55%		92.56%		94.06%
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Data-Informed Decision Making
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Examining your 
screening data …

… implications for Tier 1 efforts
… implications for teacher-delivered strategies
… implications for Tier 2 and Tier 3 supports

See Lane, Menzies,  Bruhn, and Crnobori (2011) 
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Examining Academic and 
Behavioral Data – Elementary Level
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Opportunities to 
Respond

Behavior Specific 
Praise

Active Supervision

Instructional 
Feedback

High p Requests

Precorrection

Incorporating Choice

Low-Intensity Strategies: Building 
capacity through professional learning

Self-monitoring

Behavior Contracts
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Professional Learning! www.ci3t.org/pl
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Examining your 
screening data …

… implications for Tier 1 efforts
… implications for teacher-delivered strategies
… implications for Tier 2 and Tier 3 supports

See Lane, Menzies,  Bruhn, and Crnobori  (2011) 
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SRSS-E7 (externalizing) Results – All Students
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SRSS-I5 (internalizing) Results – All Students
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Fall 2018
SRSS-Internalizing  Results: Grade level
Grade 
Level

N
Screened

Low  
n (%)

Moderate
n (%)

High
n (%)

K 58 52
(89.66%)

6
(10.34%)

0
(0.00%)

1st 52 43
(82.69%)

3
(5.77%)

6
(11.54%)

2nd 61 51
(83.61%)

7
(11.48%)

3
(4.92%)
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Teaming to Use Data and Connect 
Students to Supports
• Supporting counselors to use 

disaggregated data to identify 
students in need of additional 
supports 

• Look at both internalizing and 
externalizing behaviors

• ...equity not equality
• Coordinating with classroom 

teachers



Teaming to Use Data and Connect 
Students to Supports
• Communicating with 

parents
• Collaboration

• Progress updates
• ”Look for’s”

• Empowering teachers to 
recognize and reinforce



Academic ◇ Behavioral ◇ Social
Validated Curricula PBIS Framework Validated Curricula

(Lane, Kalberg, & Menzies, 2009)
Comprehensive, Integrated, Three-Tiered Model of Prevention

Secondary (Tier 2) Intervention Grids



Small group Reading Instruction with Self-
Monitoring

Lane, K.L., & Oakes, W. P. (2012). Identifying Students for Secondary and Tertiary Prevention 
Efforts: How do we determine which students have Tier 2 and Tier 3 needs? In preparation.



First Grade Students’ Self-Monitoring Form

Altmann, S. A. (2010). Project support and include: the additive benefits of self-monitoring on 
students’ reading acquisition. Unpublished master’s thesis, Vanderbilt University.





Data in action



Data in action



Data in action

Behavior 
Contracts Behavior 

Specific 
Praise

Precorrection

Instructional 
Choice



Support Description School-wide Data:
Entry Criteria

Data to Monitor 
Progress

Exit Criteria

Daily 
Behavior 
Report 
(DBR)
Card

DBR will be completed by 
the classroom teacher 
during daily observation 
periods (e.g., core 
instruction during English 
Language Arts) and parents 
will sign the form each day. 
DBR will be used to rate
academic engagement, 
respect, and disruption. At 
the conclusion of each 
observation period, the 
teacher will indicate the 
degree to which the student 
displayed each behavior. 
The teacher will meet briefly 
with the student to share 
the teacher’s DBR rating and 
home-school 
communication procedures 
will be established for 
student to bring a paper 
copy or email to parent or 
caregiver each day DBR was 
implemented for a 
parent/caregiver to sign.

Behavior
 SRSS-E7 score: 

Moderate (4-8) 
and/or

 SRSS-I5 score: 
Moderate (2-3)

AND
 Evidence of teacher 

implementation of 
Ci3T primary (Tier 1) 
plan [treatment 
integrity: direct 
observation]

AND
 Parent permission

AND
Academic
 Student is in grade 2 

or 3 

Student measures
• Daily behavior 

report (DBR; 
daily)

• Attendance and 
tardies

Social validity
• Teacher: IRP-15
• Student: CIRP

Treatment integrity
• Tier 2 treatment 

integrity 
measures

• Ci3T TI: Direct 
observation (30 
min if needed)

 Review 
student 
progress at 
end of 24 
sessions

 Team agrees 
goals have 
been met or 
no further 
Positive 
Action small 
group 
sessions are 
warranted

 SRSS-E7 and 
I5 scores are 
in the low risk 
category

Daily Behavior Report Cards

http://dbr.education.uconn.edu/



Support Description School-wide Data:
Entry Criteria

Data to Monitor Progress Exit Criteria

Positive 
Action (PA) –
counselor-led 
small group

Counselors and/or social 
workers will lead small group 
Positive Action sessions for 
approximately 30-40 min 2-3 
days per week.  Students will 
acquire new skills, learn how to 
engage more fully in 
instructional experiences, and 
learn how to meet more school-
wide expectations.  Small groups 
will run for up to 24 sessions (8 
to 12 weeks depending on the 
number of sessions conducted 
per week) using a subset of 
Positive Action lessons 
appropriate for student skillsets 
as identified using Skills For 
Greatness (teacher, counselor, 
parent versions) and SSiS-Rating 
Scale (teacher and parent 
version).

Behavior
 SRSS-E7 score: Moderate 

(4-8) and/or
 SRSS-I5 score: Moderate 

(2-3)
AND

 2 or fewer absences in 
first 3 months of school

AND
 Evidence of teacher 

implementation of Ci3T 
primary (Tier 1) plan 
[treatment integrity: 
direct observation]

AND
 Parent permission

AND
Academic
 Student is in grade 2 or 3 

Student measures
• SSiS-Rating Scale 

(Pre/Post)
• Skills for Greatness 

(Pre/Post)
• Daily behavior 

report (DBR; daily)
• Attendance and 

tardies

Social validity
• Teacher: IRP-15
• Student: CIRP

Treatment integrity
• Tier 2 treatment 

integrity measures
• Ci3T TI: Direct 

observation (30 min 
if needed)

 Review student 
progress at end 
of 24 sessions

 Team agrees 
goals have been 
met or no 
further Positive 
Action small 
group sessions 
are warranted

 SRSS-E7 and I5 
scores are in the 
low risk category

Positive Action: Tier 2 Groups



Comprehensive, Integrated, Three-Tiered Model of Prevention 
(Lane, Kalberg, & Menzies, 2009)

Academic Behavioral Social

≈80%

≈15%

≈5%

Primary Prevention (Tier 1) 

Secondary Prevention (Tier 2) 

Tertiary Prevention  (Tier 3)

Tertiary (Tier 3) Intervention Grids
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State of Tennessee DOE Technical 

Assistance Grant IRB # 090935

SAMPLE TERTIARY (Tier 3) INTERVENTION GRID
Support Description Schoolwide Data:  

Entry Criteria
Data to Monitor 

Progress 
Exit Criteria

Functional 
Assessment
-Based 
Intervention

Individualized 
interventions 
developed by 
the behavior 
specialist and 
PBS team 

Students who:
Behavior
-scored in the high risk 
category on  the Student Risk 
Screening Scale (SRSS), or 
scored in the clinical range on 
one following Strengths and 
Difficulties (SDQ) subscales: 
Emotional Symptoms, 
Conduct Problems, 
Hyperactivity, or Prosocial  
Behavior, 
-earned more than 5 office 
discipline referrals (ODR) for 
major events during a 
grading period 
OR
Academic
identified at highest risk for 
school failure: recommended 
for retention; or scored far 
below basic on state-wide or 
district-wide  assessments

Data will be collected 
on both the (a) 
target (problem) 
behavior and (b) 
replacement 
(desirable) 
behavior 
identified by the 
team on an on-
going basis.

Weekly teacher 
report on 
academic status

ODR data collected 
weekly

Treatment Integrity

Social Validity

The function-
based 
intervention will 
be faded once a 
functional 
relation is 
demonstrated 
using a validated 
single case 
methodology 
design (e.g., 
withdrawal 
design) and the 
behavioral 
objectives 
specified in the 
plan are met.



Changes in Harry’s Behavior
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Cox, M., Griffin, M. M., Hall, R., Oakes, W. P., & Lane, K. L. (2012). Using a functional assessment-based 
intervention to increase academic engaged time in an inclusive middle school setting.  Beyond Behavior, 2, 44 – 54.





What do Tier 2 and Tier 3 look like in my 
school or district?

How are we doing with using multiple 
sources of data to connect students to 

supports?



ci
3t

.o
rg



Agenda
Introducing Ci3T … collaborative and efficient
Systematic Screening Tools 

Selecting and Installing
Understanding the Practicalities

Using Screening Data to Inform Instruction
Tier 1 efforts
Teacher-delivered strategies
Tier 2 and 3 supports

Action Plans: Moving Forward



Recommendations to Consider

• Recommendation #1: Build Stakeholders’ 
Expertise

• Recommendation #2: Develop the 
Structures to Sustain and Improve Practices

• Recommendation #3: Conduct Screenings 
in a Responsible Fashion

• Recommendation #4: Consider Legal 
Implications- know your state laws

(Lane & Oakes, 2012)



District Decision Makers



Session 1:
2 hours
• Ci3T model 

overview

Session 2:
Full day
• Building the 

primary 
prevention 
plan

Session 3:
2 hours
• How to 

monitor the 
plan

• Student 
team 
members 
attend

Session 4:
Full day
• Building Tier 

2 supports

Session 5:
2 hours
• Building Tier 

3 supports

• Student 
team 
members 
attend

Session 6:
Full day
• Preparing to 

implement

Ci3T Professional Learning Series

Ho
m

ew
or

k Share 
overview 
with faculty 
and staff; 
Build 
reactive plan

Ho
m

ew
or

k Finalize and 
share 
expectation 
matrix and 
teaching &
reinforcing 
components

Ho
m

ew
or

k Share 
screeners; 
Complete 
assessment 
schedule Ho

m
ew

or
k Share Ci3T 

plan; 
Complete 
PIRS; 
Complete 
secondary 
grid

Ho
m

ew
or

k Share 
revised Ci3T 
plan; 
Complete 
Ci3T 
Feedback 
Form

Im
pl

em
en

ta
tio

n

Pre-Training 
Activities
• Team member 

selection

• Schoolwide 
Expectations 
Survey for 
Specific Settings 
(SESSS)



C
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C
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T:
 S
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da
ry

 P
re

ve
nt

io
n

C
I3

T:
 P

rim
ar

y 
Pr

ev
en

tio
nSession 1: 

Overview of CI3T 
Prevention Models
Setting a Purpose
Establish team meetings and 
roles
Session 2:
Mission and Purpose
Establish Roles and 
Responsibilities
Procedures for Teaching
Procedures for Reinforcing
Reactive Plan
Session 3:
Procedures for Monitoring
Session 4: 
Revise Primary Plan using 
Stakeholder feedback
Prepare presentation

Session 5:
Overview of Teacher 
focused Strategies
Overview of Student 
Focused Strategies
Using data to determine
Draft the Secondary 
Intervention Grid based 
on existing supports

Session 6:
Final revisions of 
CI3T Plan based on 
stakeholder feedback
Draft Tertiary 
Prevention 
Intervention Grids
Design 
Implementation 
Manual and Plan for 
roll out to faculty, 
students, and parents

Additional 
Professional 

Development on 
Specific Topics

Core Content Curriculum

Teacher Drive Supports: Instructional Techniques to Improve 
Students’ Motivation; General Classroom Management 

Practices; Low Intensity Behavior Supports

Functional Assessment-
based Interventions

Reading, Math, Writing 
Benchmarking and 

Progress Monitoring Tools

Student Driven 
Interventions, Strategies, & 

Practices

Check In - Check Out

Additional Tier 3 Supports

C
I3

T 
Te

am
 T

ra
in

in
g 

Se
qu

en
ce



Aug Sep Oct Nov Dec Jan Feb Mar Apr May June
KU Ci3T

Day 1

11/20/19
4:30-

6:30PM

KU Ci3T
Day 2

12/11/19
8:00AM-
4:00PM

KU Ci3T
Day 3

01/22/20
4:30-

6:30PM

KU Ci3T 
Day 4

02/26/20
8:00AM-
4:00PM

KU Ci3T
Day 5

04/08/20
4:30-

6:30PM

KU Ci3T
Day 6

05/06/20
8:00AM-
4:00PM

KU Ci3T
Day 1

11/13/19
4:30-

6:30PM

KU Ci3T
Day 2

12/03/19
8:00AM-
4:00PM

KU Ci3T
Day 3

01/14/20
4:30-

6:30PM

KU Ci3T
Day 4

02/20/20
8:00AM-
4:00PM

KU Ci3T
Day 5

04/07/20
4:30-

6:30PM

KU Ci3T
Day 6

05/07/20
8:00AM-
4:00PM

KU Ci3T 
IMP

Day 1
09/05/19

KU Ci3T 
IMP

Day 2
10/29/19

KU Ci3T 
IMP

Day 3
12/04/19

KU Ci3T 
IMP

Day 4
01/15/20

KU Ci3T 
IMP

Day 5
04/02/20

KU Ci3T  
EMPOWER
Session  1
09/17/19

KU Ci3T  
EMPOWER 
Session  2
11/05/19

KU Ci3T  
EMPOWER 
Session  3
01/23/20

KU Ci3T  
EMPOWER 
Session  4
02/25/20

KU Ci3T  
EMPOWER
Session  5
04/23/20

Trainers & 
Coaches 

Call
Session 1
08/01/19
Session 2
08/28/19

Trainers & 
Coaches 

Call
Session 3
10/22/19

Trainers & 
Coaches 

Call
Session 4
11/04/19
Session 5
11/21/19

Trainers & 
Coaches 

Call
Session 6
01/09/20

Trainers & 
Coaches 

Call
Session 7
02/10/20

Trainers & 
Coaches 

Call
Session 8
03/24/20

Trainers & 
Coaches 

Call
Session 9
04/30/20

Trainers & 
Coaches 

Call
Session 

10
06/02/20

P. ENHANCE 
Ci3T TRAINING

P. ENHANCE Ci3T  
IMPLEMENTATION
AM/PM

KU Project 
EMPOWER
5:00-7:00 PM

Ci3T Trainers & 
Coaches 
Conference Calls
4:00-5:30 PM

Ci3T TRAINING

2019 – 2020 Professional Learning



SESSION 
1

SESSION
2

SESSION
3

SESSION
4

SESSION
5

Revising 
for the 

year 
ahead

Fall T.I. Window (4 
wks)

October November
4th Monday – 3rd

Friday

Spring T.I. Window 
(4 wks)

February March
2nd Monday – 2nd

Friday

Ci3T 
Professional Learning Series

Fall 
Screening 
Window

__(2 
wks)__

Opens 4-
6 weeks 

after 
school 
begins

Winter 
Screening 
Window

__(2 
wks)__
First 2 

weeks of 
December

Spring 
Screening 
Window

__(2 
wks)__

Opens 4-
6 weeks 
before 
school 
ends



Wrapping up and 
Moving Forward



www.ci3t.org Kathleen.Lane@ku.edu

mailto:Kathleen.Lane@ku.edu


For more information, visit:
conference.apbs.org

Miami, FL
Hyatt Regency Miami

CALL FOR
PAPERS OPENS

JUNE 2019

March 11-14, 2020
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