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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Goal: Reduce Harm
Specialized individual systems
for students with high risk

Goal: Reverse Harm
Specialized group systems
for students at risk

Secondary Prevention (=15%)

Goal: Prevent Harm
School/classroom-wide systems
for all students, staff, & settings

Tier 1

Primary Prevention (=80%)

Academic o Behavioral o Social




Academic Component

e Coordinated instruction within and across grade
levels

* Instruction linked to College and Career-Ready
Standards, early learning standards, state, or
district standards

 Benchmarking student progress to inform
instruction

* Progress monitoring for students identified for
secondary (Tier 2) and tertiary (Tier 3) supports

Source: Lane, K.L., Oakes, W.P., & Menzies, H.M. (2014). Comprehensive, integrated, three-tiered models of prevention:
Why does my school—and district—need an integrated approach to meet students’ academic, behavioral, and social needs?
Preventing School Failure: Alternative Education for Children and Youth, 58, 121-128.



Behavioral Component: Positive
Behavioral Interventions and Supports
(PB|S) A Framework, Not a Curriculum

e Establish, clarify, and define expectations

e Teach all students the expectations, planned and
implemented by all adults in the school

* Give opportunities to practice
e Reinforce students consistently, facilitate success

e Consider rules, routines, and physical arrangements

Monitor the plan using school-wide data to identify students
who need more support

Monitor student progress

0 Behavioral o

Source: Horner, R.H., & Sugai, G. (2015). School-wide PBIS: An example of applied behavior analysis implemented at a scale
of social importance. Behavior Analysis in Practice, 8, 80-85.



Sample Elementary School Expectation Matrix
(Classroom Hallway Cafeteria | Plavground | Bathroom Bus &
Arrival/Dismissal
* Follow direcnons [+ Useaquiet | * Keegp your o Hespect others” |* Use the *  LUse kind words
- = Use kind words voiee fueod 1o personal space restroom and towurds the bus
2 and getiony « Walk on the vourself ¢ Follow the then retum to driver and other
= = Control yvour right side of |+ Use manners rules of the class students
a temper the hallway |« Listen to and aame «  Stay in your *  Listen to and follow
o = (ooperate with «  Face forward follew adult |« Line up when own batlwoom the bus drivers” rules
=< cthers requests the bell rings stall = Stay in yvour personal
Cr = LUse aninside +  (Give others space
= volce privacy
= Bein assigned * Keephands |+ Make vour * Play approved |+ Flush toilet = Bring home all
ared on time to vourself choices games * Wash hands needed matenals
= * Remaininschonl |* Walk in the quiclcly »  [lse equipment with snap = Talk quietly with
Q Schoolwide Expectations Survey for Specific Settings ~ [ePriaicly | Throw away oGS, .
n any trash = Remain in seat after
(SESSS) menk properly you ehler the bus

vouare |+ Reportany
problems (o
vour teacher

L] -,

Watch later  Share

de others | » Take care of = Godirectly to your
[ eames vour business destination

lve quickly +  Koeep hands and et
the * Keep bathroom to self

e licy +  Lse self-comiral
Lse time wisely

earmis gl [Hsimel Recision bakers o review cormenl evideniee Lo inloamn

i SES5S TRANSCRIFT 13T Exemplar - Elomentary 10

The SCHOOLWIDE EXPECTATIONS SURVEY FOR SPECIFIC SETTINGS (SESSS; Lans, Oakes, & Menzias,
2010) allows schoal-based faculty and stall to idenlily behaviors that are critical far student success at




Social Component:
ldentifying a Validated Curriculum

e Violence Prevention
e Second Step Violence Prevention
(www.cfchildren.org)
e Character Education
e Positive Action (www.positiveaction.net)
e Caring School Community (www.characterplus.org)

e Social Skills

e Social Skills Improvement System: Classwide
Intervention Program (Elliott & Gresham, 2007)

Source: Elliott, S. N., & Gresham, F. M. (2007). Social Skills Improvement System: Classwide intervention program teacher’s
guide. Bloomington, MN: Pearson Assessments.



Social Component:
Examples of Schoolwide Programs

— Positive Action 5 Connect With Kids
@) www.p05|t|veact|on.net (- connectwithkids.com
- i i O . .
Improves academics, behavior, .= Acurricula using real
( and character + :
= . @) stories presented through
* Curriculum-based approach E documentary-style videos,
LL] ° Effectively increases positive Q non-fiction books,
behaviors and decreases I teaching guides and
negativelbenaviors (G patent resources.
O °6-7 units per grade O e Customizable units are:
E * Optional components: 8 e Attendance and achievement
(O .site-wide climate development eBullying and violence prevention
« drug education eCharacter and Life skills
O . bullying / conflict resolution *Digital citizenship
« counselor, parent, and family *Alcohol and drug prevention
classes eHealth and Wellness

e community/coalition components




The Journey of Comprehensive,
Integrated, Three-tiered (Ci3T)
Models of Prevention




Ci3T Professional Learning Series

Pre-Training | Session 1: | Session 2: | Session 3: | Session 4: | Session 5: | Session 6:
Activities 2 hours Full day 2 hours Full day 2 hours Full day

« Team * Ci3T model | « Building « How to » Building * Building « Preparing
member overview the monitor Tier 2 Tier 3 to
selection primary the plan supports supports implement

prevention

AR » Student » Student

feam feam
members members
attend attend

[ e P —
Schoolwide

Expectations

Implementation

= Share + Finalize and J ¢ Share < Share Ci3l = Share

O overview Q share Q screeners; Q plan; Q revised Ci3T

% with faculty % expectation % Complete ﬂ% Complete ﬂg} plan;

= and staff; c matrix and c assessment c PIRS; c Complete

o bBuild g feaching & o schedule o Complete o Cial

T reactive T reinforcing T T secondary T Feedback
plan components arid Farm




AUBURMN
WILDCATS Farley Elementary

School Year 2017-2018

entaw\ X
Auburn E‘E‘:mﬁ-zﬂl‘-* Implementation Manual
Gehool Year - sl Comprehensive, Integrated, Three-Tiered (Ci
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e,

ive, Toiegra .
Compretens] ":me‘ of Prevention

R, Tl
P77 L

Sy Ao PR

L -vﬁ

USD 437 Auburn Washburn School Implementation Plans
Participating Schools:
Auburn Elementary School, Farley Elementary School,

=1Itll.

Indian Hills Elementary School, Pauline Central Primary
School, Pauline South Intermediate School,
Wanamaker Elementary School
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Respnns!bllilies Responsibilities Faculty and staff will:

Faculty and Staff will: Faculty and Staff will: # Teach weekly Positive Action lessor
* Use district mandated curriculum and . Imp[ement the Positive Behaviora -

nieneo

o One 20 minute lesson per week teacher lead

< One 45 minute lesson every other week co-
taught by teacher and counselor

See appendix for specific lessons for each grade

3 mede hehawur specific praise and positive
rmnfnrcement to students who dbspla\r school-

all st
Use proactive strategies to suppo

Active supervision
Precorrection
Instructional Feedback
Instructional choice
Increased opportunities to respond
o Behavior specific praise
Use schoolwide data to consider students” Tier
)2 and Tier 3 Needs - Use t’ne mtewenhﬂn grids

Impiernent the reactive plan co
with fidelity.
| Use a pnsrﬁve respﬂnse to initial indicators of not

o000 0N

a] Pralse 5tudents memng expectations first
o Redirect student who are struggling
(a] Heteal:h expectations

Cigl Implementation

s v
. 4 Report 20XX-20XX
" & ! Fall 20%X
'|| Impdementing A
L i m‘h‘w‘ i S
R = '”“ g
s Follow guidelines on flow chart I Innm fa
* Enter behavior data on Skyward on same day it P s = o

as incident
= Communicate with parents about problem
solving worksheets




Comprehensive, Integrated, Three-Tiered Model of Prevention

(Lane, Kalberg, & Menzies, 2009)

Tertiary Pr, n (Tier 3)

=15%

Secondary Intervention Grid

dary Prevention (Tier 2
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tertiary (Tier 3) Intervention Grids

Secondarv Prevention (Tier 2)

Tertiary Pr,

Support Description School-wide |Datato Monitor| Exit Criteria
Data: Entry Progress:
Criteria
Functional A functional i Acadi Student measures: The behavioral objective is es-
completed to develop an indi- |Pro; Report with 2 or more| Data on target and for replace- |tablished based on current lev-
Assessment-Based vidul:ll.izedinterven:'pon plan. arei’ifgi:m]:em OR ‘ment bmfors ar: collel::ad els of performance and ex-
Intervention Functional assessment: review | Below grade level in reading or |daily. Treatment integrity: pected levels of behavior. Stu-
of student records; interviews: | math AND Treatment integrity is assessed | dents exit
teacher, parent, student: and di-| Behavior: and data are graphed to deter- |support when goals are
rect observation of the target  |-More than six office disdpline (mine effect of the intervention. | achieved and maintained for
'behavior; SSIS Rating System | referrals in the previous school |Component checklist for A-R-E | three conseautive data points.
Functional assessmentinfor- |Year intervention tactics completed | Maintenance data are collected
'mation is placed in the function| AND/ OR daily with 25% of sessions ob- |to ensure behavior maintains
'matrix (Umbreit, Ferro, -SRSS-IE High Risk served by another educator without intervention.
Liaupsin, & Lane, 2007) Social validity:
The Decision Model (Umbreit Pre- and post-surveys: teacher
etal. 2007) isused to deter- (IRP-15) and
'mine the method of the inter- student (CIRP)
vention
Intervention components:
(A) antecedent adjustments,
(R) reinforcement, and
E) extinction
ArdEnraad] Individualinstruction with | Academic reading with profi- |Student measures: AIMSweb | Reading on gradelevel ormal-
reading specialist: 30 min per |ciency at 2 or more grade levels|Reading CBM, weekly progress |ing progress asto predict meet{
Phoneme day; 5 days per week. below or trajectory stable with |toward end of year grade level |ing end of year gradelevel pro-
Sequencing® Direct instruction in decoding | Tier 2 intervention target ficiency on AIMSweb reading
and blending; sight words, use | Behavior (consider) Treatment integrity: Daily probes.
of context clues. -SRSS-1E Moderate or High Risk| checklist completed by reading | Monitor progress bi-weekly
Computer supported practice. |on screening OR specialist, observed by teaching once exited.
Addressingreading outcomes: |-Two or more assistant periodically
alphabetics and reading fluen- | office discipline referrals, indi- [Social validity:
cy. cating concerns with peer Student and teacher-completed|
Interactions surveys




Exploration & Adoption

e We think we know what we need so we are planning to move forward (evidence-
based)

Installation

¢ Let’s make sure we're ready to implement (capacity infrastructure)

Initial Implementation

e Let’s give it a try & evaluate (demonstration)

Full Implementation

* That worked, let’s do it for real (investment)

Sustainability & Continuous Regeneration

e Let’s make it our way of doing business (institutionalized use)




Student Risk

Screening Scale

for Internalizing == g

Sometimes
3 = Frequentl g
Use the above scale to rate each item for % H
each student. = g 2 ] E o
a n 15 |5 |¢e|2|2|8 ¢ 2| E
& |58 3|2 |2|$ e |5
E 5 2 E] o 2 £ £ w =
N AR AR RR AR RERE g | g
. . S | s |3 |38 |2 | F|8|2)|5% g | e
Student Name Student ID Count| & 3 [ii] o 3 z = i ] 7] 7]
Example: Smith, Sally 11111 0 0 0 3 1 3 3 3 2 2 13 9
1 0 0
2 1] 0
3 0 0
4 1] 0
5 0 0
6 1] 0
i 0 0
8 1] 0

Available from ci3t.org

(SRSS-IE; Drummond, 1994
and Lane & Menzies, 2009)




SRSS-IE for Elementary Schools

A B C o E F G H | ] K L 1! N o P o] R
Student Risk Screening Scale - Internalizing and Externalizing (3RSS-IE) 2.0
1 DATE: ELEMENTARY USE
2 |TEACHER NAME:
3 |0 = MNever
4 |1 = Occasionally
_ . =
5 |2 = Sometimes T
_ E
& |3 = Frequently ]
Use the above scale to rate each item for each % 5
7 |student. x E g o E -
=2 bl - -
[+F] = [:1] - [:F]
: S| 3 |8 g | |8 |2 |E|¢ L | 2|8
g - & =] ] = 2 = s o B e =4
& = 2 = @ = o} = =
10 o o & = = @ c D @ E [T} w
- =] E =] = = N 0
11 = o B - = ® g = - = 2 5 @« © n
S | ¢ |5 | & |2 | 5| 8|8 | 2|5 |E|s |8 |8B|¢&
12 | S5tudent Name Student 1D Count 7] | m o | 2 = w 7] ] = | 7] 7] [
13 Example: Smith, Sally 11111 of o 0 3 1 3 3 3 2 2 Z 3 0 13 g 22
14 1 0 0 0
15 2 0 0 0
16 | 3 0 0 0
17 4 0 0 0
18 5 0 0 0
19 6 0 0 0
20 7 0 0 0
21 g8 0 0 0
22 9 0 0 0
23 10 0 0 0
24 11 0 0 0




SRSS-IE: Cut Scores

Elementary School Middle and High School
SRSS-E7 SRSS-15 SRSS-E7 SRSS-16
ltems 1-7 ltems 8-12 ltems 1-7 ltems 4, 8-12
0-3 = low risk 0-1 = low risk 0-3 = low risk 0-3 = low risk

4-8 = moderate risk | 2-3 = moderate risk 4-8 = moderate risk 4-5 = moderate risk
9-21 = high risk 4-15 = high risk 9-21 = high risk 6-18 = high risk



% of Students Screened

Sample Elementary School Fall
SRSS-E7 (externalizing) Results - All Students

0%~ 69i%4 SM

1.8$% 15 710/

5.29% 3.96% 3 79%
80% B

60%

40%

20%

0%

F14 F15 F16 F17 F18
Screening Time Point

M Low Risk (0-3) Moderate (4-8) M High (9-21)




% of Students Screened

100%

80%

60%

40%

20%

0%

Sample Elementary School Fall
SRSS-I5 (internalizing) Results - All Students

y 5.41%5.5(!%10
19.98%  1225% 13.80% '
/ N =43

BB s

/1;5/9
N = 204

0 14.207%
N =85 N=4513'2¢AN=40 N = 45
N =289 N =261 N =231 N =248

8 8 D 7 . 7 )
F14 F15 F16 F17 F18
Screening Time Point
® Low Risk (0-1) Moderate (2-3) M High (4-15)




Fall 2018
SRSS-Internalizing Results: Grade level

Grade N Low Moderate High
Level Screened n (%) n (%) n (%)
K cg 52 6 0)
(89.66%) (10.34%) (0.00%)
15t £y 43 3 6
(82.69%) (5.77%) (11.54%)
Hnd 61 51 7/ 3
(83.61%) (11.48%) (4.92%)




Fall 2018
SRSS-Internalizing Results: Grade level

Grade N Low Moderate High
Level Screened n (%) n (%) n (%)
3rd £7 46 7/ 4
(80.70%) (12.28%) (7.02%)
4th 47 23 13 6
(54.76%) (30.95%) (14.29%)
Sth 47 33 9 5
(70.21%) (19.15%) (10.64%)




mplementation ...
Data-Informed Decision I\/Iaking

Sunflower Elementary School
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Examining your
screening data ...

... implications for Tier 1 efforts
... implications for teacher-delivered strategies

... implications for Tier 2 and Tier 3 supports

See Lane, Menzies, Bruhn, and Crnobori (2011)



Social Skills Improvement System — Performance Screening Guide
Spring 2012 — Total School

B Adequate progress Moderate Difficulties M Significant Difficulties

100%
90%
. 80%
S 70%
260% -
©50% -
=
840% s
230% -
20% -
10% -
0% "/ ‘

Reading Skills Math Skills Prosocial Motivation to

Behavior Learn
n =489 n =490 n =490 n =489
Subscales

Lane, K. L., Oakes, W. P., & Magill, L. (2013). Primary prevention efforts: How do we implemented and monitor the Tier 1 component of our
Comprehensive, Integrated, Three-Tiered (CI3T) Model?



Student Risk Screening Scale

Middle School Fall 2004 -

Percentage of Students

100% -

80% -

60% -

40% -

20% -

0%

6.00% 3.00% 3.00% 2.34% 0.63%

Fall 2011

6.29%

Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008

Fall Screeners

n =20

1.68% 1.34% 2.23%

mHigh
O Moderate

mLow

Fall 2009 Fall 2010 Fall 2011

Lane & Oakes



Chart1

		Fall 2004		Fall 2004		Fall 2004

		Fall 2005		Fall 2005		Fall 2005

		Fall 2006		Fall 2006		Fall 2006

		Fall 2007		Fall 2007		Fall 2007

		Fall 2008		Fall 2008		Fall 2008

		Fall 2009		Fall 2009		Fall 2009

		Fall 2010		Fall 2010		Fall 2010

		Fall 2011		Fall 2011		Fall 2011



Low

Moderate

High

77.00%

86.00%

86.00%

89.79%

93.08%

92.56%

6.00%

3.00%

3.00%

0.77

0.17

0.06

0.86

0.11

0.03

0.86

0.11

0.03

0.8979

0.0787

0.0234

0.9308

0.0629

0.0063

0.9055

0.0777

0.0168

0.9256

0.0611

0.0134

0.9406

0.0371

0.0223



Sheet1

				Fall 2004		Fall 2005		Fall 2006		Fall 2007		Fall 2008		Fall 2009		Fall 2010		Fall 2011

		Low		77.00%		86.00%		86.00%		89.79%		93.08%		90.55%		92.56%		94.06%

		Moderate		17.00%		11.00%		11.00%		7.87%		6.29%		7.77%		6.11%		3.71%

		High		6.00%		3.00%		3.00%		2.34%		0.63%		1.68%		1.34%		2.23%






Examining your
screening data ...

... implications for Tier 1 efforts
... implications for teacher-delivered strategies

... implications for Tier 2 and Tier 3 supports



Schoolwide Positive

-

Comprehensive, Integrative,

-

Behavior Support

Three-tiered (CI3T)
Models of Support

S |

Basic Classroom Management
Effective Instruction
Low Intensity Strategies

-

4 Behavior Contracts
Self-Monitoring

Functional Assessment-Based

~

/

. . Interventions
Higher Intensity
Strategies

Managing |
Challenging Behaviors
in Schools

Low Intensity Strategies

Supporting
Behavior
for School
Success

=

teathleem Lynne Lame, Marizh Menzies,
Qaibin Parks Ennes, and Wendy Poig Dakis

\
Assess, Design, Implement,
and
Evaluate




Examining Academic anc
Behavioral Data — Eleme

ntary Level

TEACHER NAME |R. Collins
Date: December 2014
0 Well Above
1 Target 1 Above Average | 0-3 Low 0-1 Low 0-1 Low
2 Average 2 Average 4-8 Moderate | 2-3 Moderate | 2-5 Moderate
3 Below Average | 3 Below Average | 9-21 High 4-15 High 6+ High
SRSS SRSS-I5 Total Days
AlMSweb AlMSweb Internalizing
Student Name Student ID Reading Math Behavior (Preliminary) ODR Absent
Alley, Allison 2310 1 1 1 1 0 0
Atwell, J'Monte 2013 1 1 0 0 0 0
Bonds, Peter 2031 2 2 4 0 3 0
Booker, Abbie 2001 1 2 0 2 1 3
Cartright, Ashley 2152 1 0 8 0 8
Cox, Lucille 2002 2 2 10 0 8
Hankins, Erin 2017 1 1 0 0 0 0 |
Julius, O'Tam 2132 2 6 2 9 7
Justice, Jesse 2003 2 2 3 1 0 3
Ochoa, Kelly 2009 1 2 0 3 0 5
Parker, Stephanie  [2004 1 2 4 0 0 1
Paul, Timothy 2010 1 2 3 0 0 1
Reed, Kendra 2022 3 0 2 3
Toms, Blake 2018 1 2 0 1
Wellington, Jasper |2215 2 3 4 0




Low-Intensity Strategies: Building

capacity through professional learning
RESEARCH-BASED =

b S
x TRATEXIES A Systematic Evidence Review of the -
5 I [\‘A [ L(‘J l t'S Check-In/Check-Cut Program for E:H:MEH;:-
FOR IMPROVING OUTCOMES IMN Reducing Student Challenging Behaviors SoraE

BEHAVIOR
Opportunities to s
Respond St Managing

A critical eompanent of muliitiered

Behavior Specific s BUBAer  Lallenoing Behaviors
P in Schools

. W o 5 e
Plelse e et el PROGRAN
ot e -y

Daniel M. Maggin, PhD', Jamie Zurheide, MA
Kaycl €. Plekerr, MA', and Sara |, Balllie, MA'

Serot-Iu, { ot

Tuseromior fir

; ' Active Supervision v
Me Instructional

Supporting Feedback

Behavior
for School
Success

m/

&

High p Requests

Self-monitoring

A Shiry

Precorrection

Behavior Contracts

Kathleen Lynne Lane, Holly Marizh Menzies,
Robin Parks Ennis, amd Wendy Peix Cakes

Incorporating Choice




Tier 1 Low Intensity Strategies

Lawrence High School Experts

Behavior Specific Praige: |'sing specific, appropnate, and contingent praize
to prowde feedback to @ siudent on hiz or her behawior or work. Example:
"Zoe, thank you for adding thorough responses to your assignment today.”

Bill DeWiit, Administration

Barb Williams, Leaming Coach/AVID
Laura Koster, Physical Education
Heidi Woods, Special Education
Syhia Trevino-Maack Student Seraces
Susan Micka, English

Maren Santelli, Special Education
Liz Crickard, Special Education
Wilkam Patterson, English

Mike Hymer, Special Education
Charlotte Anderson, Library

Cheryl Hughes, Special Education
Jeanne Yantze, Special Education

Opportunities to Respond: Creating frequent opportunities for studenis to
respond to teacher inquiries. Teachers should provide approximately four to

six opportunities to respond per minute. The respense can be individual,
choral, verbal, written, or indicated throwgh a gesture or symbaol.

Bill De'Witt. Administration

Mike Norris, Administration

Syhia Trevino-Maack, Student Services
Maren Santelli. Special Education
Willlam Patterson, English

Mike Hymer, Special Education
Charlotte Anderson, Library

Cheryl Hughes, Special Education
Stephanie Magnuson, Math

Choice and Preferred Activities: Cffering students the opportumity to choose
which mstructional activity Svey would like to complete. This increaszes on-task
behavior and decreases problem behaviors.

Barb Williams, Leaming Coach/AVID
Laura Koster, Physical Education
Kelszy Buek, English

Jack Hood, Sodal Studies

Syhia Trevino-Maack, Student Services
Maren Santelli, Special Education
WYWilkam Paftterson, English

Mike Hymer, Special Education

Jeanne Yanlze, Special Education




—_— — i e s e e e e —— e Sae—
" A o 4 ¥ Search
2 . gl e FREEEARTS RS e e e e e e P e, | e S R B TN e e, TR NS -
Cummpretanuve, orsgrrsd . . 2
ThveesTherwal Mkl o Frrvrmiiine B ey - & -y,
e b - b o = A = e - i 2 a o=
i i e e R S S e, e e S T e e R R

About Building Yeour Ci3T Model Ci2T In Action Contact Functional Assessment-Based Interventions Literature

Presentations Professional Learning Systematic Screening

- Comprehensive, Integrated, Three-Tiered (Ci3T) Model of Prevention

Ci3T models are data-informed, graduated systems of support constructed to address academic, behavioral, and social domains, with an overarching
—— -
goal of suppaorting all learners in inclusive envirenments by maximizing available expertise through professional collaberations ameong school
=] personnel. Lane, K. L., Kalberg, ). R., & Menzies, H. M. {2009). Developing schoolwide programs to prevent and manage problem behaviors: A step-by-
step approach. Mew York, NY: Guilford Press.
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Professional Learning! www.ci3t.org/pl

TIERED INTERVENTION LIBRARY

Learn more about Tier 2 and Tier 3 strategies and interventions below by watching an introductory video
and downloading supporting documents. In these materials you will learn more about each strategy,
why it is effective, the research supporting its use, and how to evaluate treatment integrity and social
validity. Also included are PDFs and/ or Microsoft Word documents of what the intervention would look
like as described in a school’s tiered intervention grid, research article references, practitioner article
references, and more.

Professional Learning

v Active Supervision

v Behavior Contracts

II

v Behavior Education Program (BEP)/ Check In- Check Out (CICO)

v Behavior-Specific Praise (BSP)

I

v Direct Behavior Rating (DBR)

+

v High-P Request Sequence (HIGH-P)

+

v Instructional Choice

+

v Instructional Feedback

+

v QOpportunities to Respond (OTR)

v~ Precorrection

v Repeated Readings

II



TIERED INTERVENTION LIBRARY
Learn more about Tier 2 and Tier 3 strategies and interventions below by watching an intreductory video 1 3 t
and downloading supporting documents. In these materials you will learn more about each strategy, C I [} O rg

Professional Learning tab

why it is effective, the research supporting its use, and how to evaluate treatment integrity and social
validity. Also included are PDFs of what the intervention would look like as described in a school's tiered
intervention grid, research article references, practitioner article references, and more.

Mare interventions will be added each month during 2015-2016.

The Behavior Education Program (BEP)/ Check In- Check Out
(CICO) (POSTED November 11, 2016)

HIGH-PREQUEST SEQUENCE (HIGH-A (POSTED November 03,
2016)

A Look at:
Check-1n Check-Out

Wbt aestation by L s

High Probaability Reguest Ser

A Look at
High-probability Request
Er—p——l, |
Check-infCheck-out, also referred to as the Behavior Education Program (BEP; Crone E—T g INCREASING OPPORTUMITIES TO RESPOMD {F!DsTE D

low-intensity intervention that can be used as a support for students who require add !_.. =

i DECEMBER1, 2015)

i T4 s

meet school-wide behavior expectations. The intervention consists of three primary cc

scheduled check-in with a school staff member at the beginning of each day, a Daily P Ingresaning O rtinilassn s

a scheduled check-out with the same staff member at the end of the day. These three|

designed to provide opportunities for building positive relationships, access to adult ar — A Lﬂﬂk ﬂt

instructive feedback on the studepr’s habsvinr chranmhanre rha Az and nncicies raink . =
behavioral successes (Lane, Capizz== [NSTRUCTIONAL CHOICE (POSTED AUGUST 14, 2015) Increasing O Dp DI'tU nities to
Download all documents for BEP/C bt Bhna

= Introduction ='1"—'T A LDDk ﬂt

= PowerPoint presentation = X "

s Sample: BEP Daily Progress Re% Instructlﬂnal Ch[}lce
= Sample: BEP Daily Progress REF:J'__‘

= Sample: BEP Home Report Tenf‘ﬁ

= BEP Student DPR Data Tracker

® Intervention grid: PDF or MS-W ""
Treatment Integrity Checklist 3

mﬂmw. dnpag e
Thwrae-Tierwo Movke! of Preveanion

l 3T

Sodial validity: student forms mer‘-m-w Bt ruted

T e Tiered Model af Prevecnion rrunici=s oo respond (OTR] is a teacher mravegy thar helps students review macerisl,

£y, or cammit materisl o memary while smultsnecusly moreasing or-task behavior and
ropriabe hebanor, Just as che term mmphes, ircresurg oppornibes o respond affers

' AL PR TS wELEN & &Rl L P 1o respand o teachen queshang an piompis

C academic, behavioral, or soclal skifs sacerial ncreased opportunities oo respard i5a

egy shar is Ideal wich manerials or conceps & student hes & basic urderstanding of with

P spugenes respond 1o

Social validity: student forms sc

Social validity: student forms sc
Sodal validity: student forms scﬁg
Social validity: adult forms

x Social validity: adult forms b il




Examining your
screening data ...

... implications for primary prevention efforts
... implications for teachers
... implications for student-based interventions

See Lane, Menzies, Bruhn, and Crnobori (2011)



Comprehensive, Integrated, Three-Tiered Model of Prevention

(Lane, Kalberg, & Menzies, 2009)

Tertiary Pr, n (Tier 3)

=15%

Secondary Intervention Grid

dary Prevention (Tier 2

Support De: ‘hoolwide Data: | Data to Monitor Progress:| Exit Criteria
Entry Criteria
‘Homeworlk | Stdentswhonesd suppartin one or | Academic mg grades AND &
‘mare academic content areasmeet  |-Studens faiing twoormore | Weekly prozress reportsfor all subject | assizmments completed
Club with Torteachers D Sftemomns | classes 25 determined by reas homenork mrpletion stnan
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i (task order), choose between two [-Missing assignments>10%in | -Work acouracy of assnment and satis
aettes feither/ar) o choose be |2 clss fantory o Teport cxd
used tocompletea  |And/for Treatment| ity:
ok, Himmeaces on sk bearior -Poor warkcompletiononre | Component Chesdist
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Social Validity:
n eted survey
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tertiary Pr, n (Tier 3)

Tertiary (Tier 3) Intervention Grids

Secondarv Prevention (Tier 2)

Support Description School-wide |Datato Monitor| Exit Criteria
Data: Entry Progress:
Criteria
Functional A functional i Acadi Student measures: The behavioral objective is es-
completed to develop an indi- | Pro Report with 2 or more| Data on target and/or replace- |tablished based on current lev-
Assessment-Based viduil.izedinterven:‘pun plan. arei’ifgi:un]:em OR mentbmfurs ar;’cnllelctd els of performance and ex-
Intervention Functional assessment: review | Below grade level in reading or |daily. Treatment integrity: pected levels of behavior. Stu-
of student records; interviews: | math AND Treatment integrity is assessed | dents exit
teacher, parent, student: and di-| Behavior: and data are graphedto deter- |support when goals are
rect observation of the target  |-More than six office disdpline |mine effect of the intervention. | achieved and maintained for
behavior; SSIS Rating System | referrals in the previous school |Component checklist for A-R-E | three conseautive data points.
Functional assessmentinfor- |Year interventiontactics Mai data are collected
mation is placed in the function| AND/ OR daily with 25% of sessions ob- |to ensure behavior maintains
matrix (Umbreit, Ferro, -SRSS-IE High Risk served by another educator without intervention.
Liaupsin, & Lane, 2007} Social validity:
The Decision Model (Umbreit Pre- and post-surveys: teacher
etal, 2007) isused to deter- (IRP-15) and
mine the method of the inter- student (CIRP)
vention
Intervention components:
(A) antecedent adjustments,
(R) reinforcement, and
(E) extinction
Lindamood Individual instruction with Academic: reading with profi- |Student measures: AIMSweb | Reading on gradelevel or mak-
reading specialist; 30 min per |ciency at 2 or more grade levels|Reading CBM, weekly progress |ing progress asto predict meet
Phoneme day; 5 days per week. below ortrajectory stable with |toward end of year grade level |ing end of year grade level pro-
Sequencing® Direct instruction in decoding | Tier 2 intervention target ficiency on AIMSweb reading
and blending; sight words, use | Behavior (consider) Treatment integrity: Daily probes.
of context clues. -SRSS-1E Moderate or High Risk{checklist completed by reading | Monitor progress bi-weekly
Computer supported pradiice. |on screening OR specialist, observed by teaching| once exited.
Addressing reading outcomes: |-Two or more assistant periodically
alphabetics and reading fluen- | office discipline referrals, indi- |Social validity:
cy. cating concerns with peer Student and teacher-completed|
Interactions surveys
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Ci3T IMPLEMENTATION
Professional Learning Series

| ) T
SESSION 1: TEC Y1 SESSION 2: TECHNI SESSION 4: SESSION 5

Setting up Monitoring TRAININC True Planning for
for Success P and PART 2: Integration the Year

Communi- Preparing Ahead
cating for ]
Success

SEFTEMIBER

Fall T.I. Window (4 wks)
QOctober  November
4™ Monday — 3™ Friday




RESEARCH-BASED
STRATEGIES
FOR IMPROYING OUTCOMES I

BEHAVIOR

Lessons Learned ... a Work in Progress =

Behavior Specific

Praise

Active Supervision

Instructional
. . Supporting Feedback
_E'ehax-‘fc:r
Xdmining your
Success

Precorrection

screening data ... [l me

.. implications for primary prevention efforts
.. implications for teachers
.. implications for student-based interventions

See Lane, Menzies, Bruhn, and Crnobori (2011)



District-level Professional Learning for

Successful Low-Intensity Strategies
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Developing a Coordinated
District Plan for Professional Learning

e Offering a range of professional learning options
e Using Treatment Integrity data to support coaching

* Meeting principals and teachers where they are.

Ci3T IMPLEMENTATION 018-2019 4
Professional Learning Series USD 437




Offering a Range of Professional
Learning Options

District-wide Professional
Development Days

e Break Out Sessions
* Mini Sessions
e KU Ci3T Team
* Poster Session
e Unconference
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Offering a Range of Professional
Learning Options

Building Level Professional Learning

e Book Studies

e Professional learning provided by district administrators,
principals, leadership team members and coaches

Presentation by KU Ci3T Leadership Team
Use of Ci3T website
e District coaching at leadership team meetings

burn
h burn
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Unified School District 437

Inspiring, Challenging, and Preparing Every Child, Every Day




Using Treatment Integrity Data to
Support Coaching

* District Level Team -ﬁC.i3T
calibrated to conduct .
Direct Observations. MC‘?)

e District and building | “:lﬂ?,d,
owned data. SF’””;;;MS

* Analyze data to develop S
district, building and
educator professional
learning. =

* Partnering with | *
“Champions” of low uburn
intensity strategies ashburn

Unified School District 437

Inspiring. Challenging, and Preparing Every Child, Every Day



Meeting Principals and Teachers
Where They Are

uburn
WAhburn
Unified School District 437

Inspiring, Challenging, and Preparing Every Child, Every Day



Lessons Learned

b
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Unified School District 437

Inspiring, Challenging, and Preparing Every Child, Every Day
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Lawrence Presentations Professional Learning )
Information and Registration: please

click the links in the flyer.
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Kathleen.Lane@ku.edu
615.545.5634

www.ci3t.org

A
-— ~ i =3 = S ' oy - - L
e _— :--—-—.—-...x..—;—..:— e R - . o e . i e aaa— —— e — bl et t+__‘
o m————— '2.3 e & : - - e . o L . - .. e i Y S Ve ™ e i, - e "
_ " ot . e - - et B i .
. - - ey -

Comprehensive, fnteg
Three-Tered Maode! of Pre

La - ADbout veldting Your Ci3T Model Ci3T In Action Contact TLncuonal AssessineiinRased Interventions

Implementing Your Ci3T Model Literature Measures Presentat ns Professional Learning Re iearch to Inform Practice

SY:“‘" potis Crroanines


mailto:Kathleen.Lane@ku.edu

Miami, FL
Hyatt Regency Miami
March 11-14, 2020

For more information, visit:
conference.apbs.org
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National PBIS Leadership Forum | October 3-4, 2019, Chicago,|L. ® @ ® ® ® ® @

Please Complete the Session Evaluation to Tell Us What You
Thought of This Session

Three Ways to Complete Evaluation:

1) Mobile App: click on “session evaluation” under the
session description.

2) Online: click on the link located next to the
downloadable session materials posted at
hitp://www.pbis.org/ presentations/chicago-forum-19

3) QR Code: Scan the code here (or in your program E
book) and chose your session from the dropdown

Menu.
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